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DEVELOPMENT OF GIFTEDNESS IN KAZAKHSTAN:
CURRENT STATE AND DIRECTIONS OF IMPROVEMENT

Annotation. This article is devoted to researching the current state of the system for
identifying, supporting, and developing gifted children in the education system of the Republic
of Kazakhstan. The paper reveals the regulatory and legal framework governing activities in this
area and analyzes the results of empirical research, including a survey of teachers and interviews
with psychologists from various types of schools. The main areas of research are related to the
study of problems in diagnosing giftedness, the level of training of teaching staff, the provision
of resources to educational organizations, and the integration of psychological and pedagogical
support. Particular attention is paid to identifying differences between urban, specialized, and
rural schools, which allows for a comprehensive assessment of existing challenges and barriers.
The scientific and practical significance of the work lies in the systematization of the regulatory
framework and the identification of key factors influencing the development of giftedness. The
results of the research demonstrate the need to improve educational policy, develop unified
diagnostic methods, improve the qualifications of teachers, and modernize infrastructure. The value
of the research lies in its contribution to the development of theoretical and applied approaches
to supporting gifted children and in forming the basis for further scientific developments and
practical solutions in the field of educational policy in Kazakhstan.
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Introduction

Developing giftedness in the education system of the Republic of Kazakhstan is one
of the key tasks of state education policy. In the context of globalization and innovative
development of society, supporting gifted children is seen as a strategic resource for
building the country’s intellectual capital. Despite the existence of a regulatory framework
and specialized schools, there are still contradictions between theoretical approaches and
diagnostic practices, as well as significant differences in the conditions for developing
giftedness in urban and rural schools. The purpose of this article is to analyze the current
state of the regulatory, organizational, and pedagogical framework governing the process
of identifying and developing giftedness in the education system of the Republic of
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Kazakhstan, to identify key problems that hinder effective work with gifted students, and
to identify priority areas for improving educational policy and practice in this area. The
objectives of the study include:

— analysis of the regulatory and legal framework and educational policy;

— identification of problems in the diagnosis and support of gifted children;

— determination of the level of training of teaching staff;

— analysis of resource and infrastructure conditions;

— formulation of proposals for improving the system of support for giftedness.

Object of research: the education system of the Republic of Kazakhstan in the
context of working with gifted children.

Subject: processes of diagnosis, support, and development of giftedness in various
types of schools.

Over the past 5-10 years, a number of studies have been conducted in Kazakhstan
and abroad on the problems of diagnosis and support of gifted children. For example,
researchers S. Mukhamadiyeva and D. Hernandez-Torrano analyzed adaptive learning
in Nazarbayev Intellectual Schools and identified teachers’ perceptions and practices.
A. Mambetalina et al. investigated the characteristics of giftedness among Kazakhstani
schoolchildren, emphasizing the multifaceted nature of the phenomenon. The work of
M. Bolsynova is devoted to teachers’ understanding of differentiation in schools for
gifted children. S. Kobushko studied the conceptualization of giftedness in children with
disabilities in special schools. The works of L. Nurmanaliyeva and Z. Kagazbekova are
devoted to the peculiarities of working with gifted and talented children in Kazakhstani
schools. D. Hernandez-Torrano and A. Kuzhabekova were engaged in a bibliometric
analysis of the development of research in the field of giftedness. N. Yakavets studied the
role of education for gifted children in the reform of Kazakhstani society.

Despite the studies presented above, there are contradictions in theory and some
gaps:

—lack of uniform diagnostic methods that take into account different forms of
giftedness (intellectual, creative, social);

— insufficient training of teachers to work with gifted children;

— imbalance between the regulatory framework and its implementation in practice;

— limited resources and infrastructure, especially in rural schools;

— weak integration of psychological services and interdisciplinary interaction.

In the Republic of Kazakhstan, the regulatory framework for the development of
giftedness in the education system has been formed in stages since the mid-1990s and
continues to be improved in accordance with the current socio-economic and educational
priorities of the country. The fundamental document that laid the legal foundations for
institutional support for gifted children was the Decree of the President of the Republic of
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Kazakhstan “On State support and development of schools for gifted children”, as well as
Government Decree Nel125 of September 16, 1996, which approved the Regulations on
specialized schools for gifted children. These regulations have defined the status, goals,
and organizational and legal conditions for the functioning of educational organizations
focused on working with intellectually gifted students. Further development of state
policy in this area is reflected in the Concept of Education Development of the Republic of
Kazakhstan for 20232029, which focuses on the need to strengthen natural mathematics
education, introduce specialized subject load and take into account the results of students’
participation in international Olympiads. The concept also identifies urgent problems
in ensuring equal access to talent support programs: limited participation of students
from rural areas, insufficient integration of creative industries, modern technologies and
entrepreneurial competencies into the educational process [1].

An important element of regulatory regulation was the introduction of uniform
Rules and programs for assessing special educational needs (SES), approved by Order of
the Minister of Education of the Republic of Kazakhstan Nel04 (dated May 6, 2025) [2].
These regulations are aimed at creating a unified system for diagnosing the educational
needs of all categories of students, including both children with disabilities and gifted
students. This makes it possible to apply differentiated educational approaches, develop
individual learning trajectories and provide psychological and pedagogical support at all
levels of education.

The modernregulatory framework of the Republic of Kazakhstan on the development
of giftedness forms a comprehensive system that includes both institutional mechanisms
and methodological tools to identify, support and develop the potential of gifted children
in an inclusive and competitive educational environment. However, the current regulatory
legal acts do not sufficiently cover all aspects of activities aimed at identifying, developing
and supporting gifted children. This fact necessitates the development of new regulatory
documents providing for an integrated approach to the organization of the educational
process for gifted students, taking into account the multifactorial nature of the concept
of “giftedness”, including psychological and pedagogical support, individualization of
learning, as well as social and other features. To collect empirical data on the issue under
study, a survey of teaching staff and interviews with psychologists from educational
organizations were conducted.

Materials and methods

The study was conducted in several consecutive stages to ensure the consistency of
the results obtained. The first stage involved analyzing the regulatory framework of the
Republic of Kazakhstan governing the development of giftedness, as well as reviewing
relevant scientific publications by Kazakhstani and foreign authors, which made it possible
to determine the level of research on the issue and identify existing contradictions. Next,
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empirical data was collected, including questionnaires for teachers and interviews with
psychologists from various types of educational institutions — urban, specialized, and
rural schools. In total, 150 school teachers participated in the pedagogical study, which
made it possible to reflect the real picture of the sample and allowed taking into account
institutional and territorial differences.

A combination of quantitative and qualitative methods was used to ensure reliable
research results. As a result of using the quantitative approach, statistical patterns and the
problem of assessing the diagnosis and development of giftedness were identified. One
of the methods of qualitative analysis is an interview. It contributed to the understanding
of various opinions, in addition to the professional experience of specialists, which
predetermined the specifics and conditions of the organization of work with gifted
schoolchildren. The multidimensional nature of this study and the validity of the
interpretation of the data were provided by a combination of these approaches.

Particular attention was paid to the use of innovative elements of methodology. In
particular, methodological triangulation was used to compare quantitative and qualitative
results, and digital platforms were used to conduct the survey, which expanded the
coverage of respondents and minimized time costs. In addition, diagnostic cards were
used to record the opinions of teachers and psychologists, which provided a structured
comparison and facilitated the systematization of data.

Thus, the chosen methodology made it possible not only to identify the main problems
and factors affecting the development of giftedness in the Kazakhstani education system,
but also to provide a comprehensive analysis of normative and empirical data, which
creates a basis for formulating practical recommendations and further research.

Results and discussion

The analyzed regulatory documents show the gradual formation of a legal
framework aimed at supporting gifted children in the Republic of Kazakhstan. The results
of an empirical study, including a survey of teachers and interviews with psychologists
from educational organizations, confirm the relevance and necessity of introducing new
integrated approaches to identifying and developing giftedness among schoolchildren.

The survey was conducted in several schools of Pavlodar region. 150 teachers
participated in the study, including: 50 representatives of an urban secondary school,
50 representatives of a specialized school for gifted children and 50 representatives of a
rural school. This choice of respondents ensured the representativeness of the data, taking
into account territorial and institutional differences in the educational environment. The
purpose of the survey was to identify the opinions of teachers regarding the identification
of key issues related to the diagnosis and development of giftedness in the education
system of the Republic of Kazakhstan.
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An analysis of the questionnaire data received from teachers of various types of
schools in the Pavlodar region revealed a number of key problems that hinder the effective
diagnosis and development of giftedness in the education system of the Republic of

Kazakhstan (Table 1).

Table 1 — The main problems related to the diagnosis and development of giftedness by type of school
(results of a survey of teachers, n = 150)

City school Specialized Rural school
Problem (n=50), % | school (n=50), % | (n=50),% Note
Lack of clear methods for It is most pronounced in
. . . 32 28 47
diagnosing giftedness rural schools
Insufficient teacher The problem is more acute
- 30 22 46 .

training in rural and urban schools.
Limited conditions Significant inequality of
(resources, programs, 12 5 39 .o
. conditions
infrastructure)
Poor interaction with the Diagnosis is carried out

. . 28 20 38 .
psychological service sporadically
The pre.dom.lnar.lc§ of Creative and social talent
academic criteria in 33 27 31 .

. . remain out of focus
determining giftedness
The predominance of academic criteria in 1%
I

determining giftedness

Poor interaction with the psychological

service

Limited conditions (resources, programs,

infrastructure)

Insufficient teacher training

Lack of clear methods for diagnosing

giftedness

Note

¥ Rural school (n=50)

= —aaaaal

R

W Specialized school (n=50)

39%

= el

T 7%

B City school (n=50)

Figure 1 — The main problems related to the diagnosis and development
of giftedness by type of school (results of a survey of teachers, n = 150)
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The study collected and analyzed quantitative data obtained as a result of a survey
of 150 teachers from three types of educational organizations — urban, specialized and
rural schools. Statistical analysis revealed significant differences in the perception and
assessment of key issues related to the diagnosis and development of giftedness. Based
on the data obtained from teachers of the Pavlodar region, the main challenges and
difficulties characteristic of the education system of the Republic of Kazakhstan in the
context of identifying and supporting gifted students were identified.

The problem of the lack of clear methods for diagnosing giftedness was most acute,
especially in rural schools, where 47 out of 50 teachers surveyed indicated it. In urban
schools, this indicator was 32 respondents, in specialized schools — 28, which indicates
a lack of systematic approaches to identifying various forms of giftedness (not only
academic, but also creative, artistic, social, etc.), even in educational organizations with a
specialized focus.

The teachers pointed out the lack of professional training for working with gifted
students as the second significant problem. Its relevance is particularly high in rural (46)
and urban schools (30), while in specialized educational organizations concern about this
topic is expressed to a lesser extent (22 out of 50), which is probably due to the higher level
of methodological training of teachers in these schools. However, the overall indicator (98
out of 150) indicates the need for systematic professional development in the identification
and support of giftedness.

In addition, rural schools have limited opportunities for the development of gifted
students: 39 respondents indicated a lack of resources, programs and infrastructure.
For comparison, this problem was noted by 12 teachers in urban schools and only 5 in
specialized schools. This fact demonstrates a significant disparity in conditions affecting
the availability of quality support for giftedness, depending on the place of residence and
type of educational organization.

An important problem noted by the majority of the survey participants is the weak
interaction between teachers and school psychologists. High rates are observed in both
rural (38) and urban schools (28), which may indicate both a shortage of specialists and
insufficient integration of psychological services into the process of diagnosis and support
of gifted children. The situation is somewhat better in specialized schools (20 instructions),
but it also requires attention.

Finally, the idea of giftedness as a predominantly academic phenomenon remains
stable: the majority of teachers (about 60% on average in all groups) continue to evaluate
giftedness mainly based on academic performance, while alternative forms — creative,
social, artistic — remain outside the priority area.

The survey revealed that the most acute problems in the field of work with gifted
children are recorded in rural schools, which is associated with infrastructure constraints
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and staff shortages. At the same time, certain difficulties remain in both urban and
specialized schools, primarily in terms of methodological support and the lack of an
interdisciplinary approach to diagnosis. The data obtained confirm the need for a
systematic review of existing approaches to support gifted children, taking into account
the variety of forms of giftedness and the specifics of the educational environment (https://
zenodo.org/records/16750628).

The results of interviews with psychologists from urban, specialized and rural
schools revealed a number of key problems related to the diagnosis and development of
giftedness. The study revealed the lack of proper systematization of diagnostic tools and
a multidimensional (integrated) approach to determining different types of giftedness,
which negatively affects the effectiveness of school support. In rural schools, psychological
and pedagogical support often faces difficulties due to a lack of qualified personnel
and limited logistical resources, which reduces its effectiveness. Additionally, there is a
shortage of teachers and psychologists working together, which reduces the effectiveness
of the diagnosis and development of gifted schoolchildren. The factors identified in the
course of the study indicate the need to develop methodological recommendations and
improve the professional training of specialists in various educational institutions to work
with gifted students.

The analysis of data obtained during interviews with psychologists and questionnaires
with teachers of various types of schools (urban, specialized, and rural) allowed us to
identify the main factors that significantly affect the development of giftedness:

1. Methodological and diagnostic factors. The lack of well-developed and
multidimensional (complex) diagnostic tools is a significant barrier to the effective
identification and assessment of gifted students, having a direct impact on the development
of their abilities. The concentration of assessment procedures on academic criteria limits
the identification of various forms of giftedness, such as artistic, social, and creative. In
addition, there is insufficient systematization of the processes of diagnosis and subsequent
support of gifted children, which reduces the effectiveness of the implementation of their
development programs [3].

2. Qualification and training of teaching staff. The factors related to the qualification
and training of teaching staff include the insufficient level of professional training of
teachers to work with gifted children, which affects the quality of the educational process.
The lack of regular professional development and methodological support exacerbates
this problem, limiting teachers’ ability to apply modern approaches and effective
methods. In addition, there is a limited understanding of the multidimensional nature of
giftedness among teachers, which hinders an integrated and differentiated approach to the
development of talented students [4].
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3. Resource and infrastructure factors

Resource and infrastructure factors. Resource and infrastructural factors affecting
the development of giftedness include the lack of educational programs, specialized
materials and technical means, especially pronounced in rural schools. Limited
opportunities for extracurricular and additional activities also reduce the effectiveness
of developing the potential of gifted students. In addition, there is a significant gap in
learning conditions between urban, specialized and rural schools, which reflects the
uneven distribution of resources and creates additional barriers to the implementation of
programs to support gifted children [5].

4. Psychological and pedagogical support and interaction. Factors related to
psychological and pedagogical support and interprofessional interaction include poor
coordination between teachers and psychological service specialists, which makes
it difficult to work comprehensively with gifted students. Insufficient integration of
psychologists into the educational process leads to fragmentation in diagnosis and support,
reducing the effectiveness of identifying and developing gifted children. There is also a
lack of systematic monitoring of the psychological and pedagogical state and development
dynamics of students with signs of giftedness, which prevents timely adjustment of
educational routes and individual support programs [6].

5. Socio-cultural factors. Socio-cultural factors influencing the development of
giftedness include insufficient motivation and limited support from the family, as well
as insufficient involvement of the educational community in the processes of supporting
gifted students. A significant limitation is also the limited access of students, especially in
rural areas, to extracurricular educational activities, competitions, Olympiads and other
forms of enhanced intellectual and creative development, which reduces the opportunities
for realizing the potential of gifted children in diverse socio-cultural contexts [7].

Along with regulatory, personnel, and resource factors, the social conditions
in which a student’s potential is formed and realized have a significant impact on the
development of giftedness. The social environment acts not only as the background of
the educational process, but also as an active determinant of motivation, self-esteem,
educational aspirations and resistance to intellectual stress.

The conducted research confirmed the presence of a pronounced territorial
differentiation of conditions for the development of giftedness. The limited access of rural
school students to Olympiads, competitions, additional programs, and extracurricular
forms of intellectual development reduces opportunities to unlock their potential. Thus,
the socio-territorial factor becomes one of the key barriers to the implementation of the
principle of equal educational opportunities.

The family context also plays an important role. The level of the family’s educational
capital, support for educational motivation, and parental participation in educational
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initiatives significantly affect the success of accompanying gifted children. Insufficient
awareness of parents about the possibilities of developing abilities and the lack of
systematic counseling support limits the potential for family-school interaction.

In addition, the social isolation characteristic of some gifted students, as well as
the lack of integration of psychological services into the educational process, can reduce
their emotional well-being and hinder their harmonious development. This confirms the
need for an interdisciplinary approach combining pedagogical, psychological and social
support mechanisms.

The social aspects of working with gifted children require systematic consideration
in the formation of educational policy. Ensuring equal access to resources, expanding
the socio-cultural environment and strengthening the interaction of family, school and
professional community are important conditions for the formation of an integrated
ecosystem of talent development in the Republic of Kazakhstan.

These factors were included in the analysis of the problem area based on a summary
of expert opinions, a review of the literature, and a comparison with the results of related
studies, which was necessary due to the need for a comprehensive consideration of the
conditions that shape the educational environment of gifted children, including social and
cultural determinants external to the school.

Based on the generalization of the results of empirical research and theoretical
analysis, a factor model of the development of giftedness in the education system of the
Republic of Kazakhstan was developed, reflecting the interrelation of key groups of
factors and their impact on the development of a gifted student (Figure 2).

Development
of Gifted
Student

.
Psychological and Pedagogical
Support

Methodological and
Diagnostice Factors
= Theories and Approaches
= Ability Diagnostics
= Maonitoring and Evaluation

Personnel Factors

= Professional Training
= Advanced Professional Development
= Experience and Mastery

Resource and Infrastructure
Factors

Social and Cultural Factors

= Technologies and Equipment
= Educational Resources
= Funding

= Family and Environment
= Traditions and Values
= External Support

= Consultation
= Correction and Development
= Peychological Assistance

Figure 2 — Factor model of giftedness development
in the education system of the Republic of Kazakhstan
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The factor model of giftedness development in the education system of the Republic
of Kazakhstan is a systemic structure centered on the “Development of a gifted student”
as a key result of the educational process. The model includes five interrelated blocks
of factors: methodological and diagnostic, personnel, resource and infrastructure,
psychological and pedagogical support, and socio-cultural.

Each of the blocks reflects a set of conditions that ensure the identification, support
and development of giftedness: from science-based diagnosis and professional training of
teachers to the creation of a favorable educational environment and support from family
and society. The interaction of all components emphasizes the systemic nature of the
model and the need for an integrated approach to the development of gifted students, which
requires the use of statistical methods to confirm the identified differences. In particular,
the Pearson’s %2 criterion was used to verify the statistical significance of differences
between the types of schools on the identified problems. Its use is justified because the
data are presented in the form of categorical frequencies (the number of teachers who
noted the presence of a particular problem). The criterion formula is as follows:

, (0i-Ei)

X Ei
where Oi is the observed value (frequency of responses) and FEi is the expected value
assuming no differences between groups.

Our study compared three groups of schools (urban, specialized, and rural). For
example, differences in the “resource constraints” indicator were statistically significant
(*=24.7, p <0.01), which confirms the hypothesis of territorial differentiation in the
conditions for the development of giftedness. The differences in the “methodological
support” indicator are also significant (%> = 9.8; p < 0.05). This means that the differences
identified between schools are not random but reflect real systemic problems.

Table 2 — Results of checking the statistical significance of differences (criterion 2)

Indicator 1 p-level Interpretation
Limited resources 24,7 <0,01 Significant differences
Methodological security 9,8 <0,05 Significant differences
Interaction with psychologists 7,3 >0,05 Partially pronounced differences

The analysis of the results of checking the statistical significance of the differences
(criterion x2) showed the heterogeneity of the severity of the factors in the studied groups.

The most significant differences were revealed in terms of limited resources
(%2 = 24.7, p <0.01), which indicates a high degree of influence of resource provision on
the variability of conditions for the development of giftedness.
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Statistically significant differences were also recorded in terms of methodological
support (¥2=9.8; p<0.05), which indicates a different level of scientific and
methodological training and organizational support in educational organizations.

At the same time, differences in the parameter of interaction with psychologists
(2 =17.3; p>0.05) did not reach the level of statistical significance, which suggests a
relative uniformity of practices of psychological and pedagogical interaction or an
insufficient degree of differences between groups.

In general, the results confirm the key role of resource and methodological factors in
shaping differences in the development conditions of gifted students, which necessitated
additional analysis of the relationships between the identified factors using Pearson
correlation analysis. It allows us to determine the degree of linear relationship between
two variables. The correlation coefficient formula is:

r=Yxi-x)Fi—y)XE —x)2X(yi —y)2
where xi and yi are the values of the variables, x” and y~ are their mean values.

The study revealed a moderate positive correlation (r = 0.42) between the level of
teacher training and the quality of interaction with the psychological service. This means
that the higher the professional competence of teachers, the more effectively they interact
with psychologists, which in turn improves the quality of diagnosis and support for gifted
children. Thus, the use of the y* criterion confirmed the statistical significance of the
differences between school types, and the correlation analysis revealed the relationship
between personnel and organizational factors. These results reinforce the reliability of the
conclusions and confirm the need for a comprehensive approach to the development of
giftedness in Kazakhstan.

Within the framework of this study, socio-cultural factors were not considered as
a separate object of empirical analysis, their influence on the development of giftedness
seems significant in the context of generalizing existing theoretical and applied approaches.
These factors were included in the analysis of the problem area based on the generalization
of expert opinions, literature analysis and comparison with the results of related research,
which is due to the need for a comprehensive consideration of the conditions forming
the educational environment of a gifted child, including social and cultural determinants
external to the school [8].

The groups of factors identified in the course of the study reflect the complex nature
of the problem and indicate the need for a systematic approach to the development of
giftedness, taking into account pedagogical, methodological, resource, psychological and
social aspects [9]. The conducted analysis and empirical data allow us to identify priority
areas for improving the system of identification, support and development of giftedness
in the Republic of Kazakhstan [10]:
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1. Development and implementation of comprehensive diagnostic tools.

It is necessary to standardize and differentiate methods aimed at identifying various
forms of giftedness (intellectual, creative, artistic, leadership, etc.), taking into account
the age, cultural and social characteristics of students.

2. Professional development of teaching staff. Regular professional development
of teachers in working with gifted children should be ensured, including knowledge of
diagnostic methods, individualization of training and pedagogical support.

3. Creating conditions for resource support of schools. It is necessary to eliminate
the disparities between urban, specialized and rural schools by providing equal access to
modern educational resources, additional programs and infrastructure.

4. Integration of psychological services into the educational process. An important
area is the development of systematic psychological and pedagogical support, including
monitoring, counseling and support for both gifted students and their teachers and
parents.

5. Development of interdepartmental and interdisciplinary cooperation.
Strengthening coordination between educational, scientific, cultural organizations and the
parent community to create a holistic environment conducive to unlocking the potential
of gifted children.

6. Formation of the normative and methodological base. An urgent task is to develop
modern regulatory documents that take into account the multidimensional nature of
giftedness and the specifics of educational conditions in different regions of the country.

7. Expanding opportunities for participation in competitive, design and research
activities.

Conclusion

The data obtained confirmed the existence of differences between urban,
specialized, and rural schools, reflecting systemic imbalances in ensuring equal conditions
for the development of gifted children. The results of the static analysis demonstrated
the importance of relationships and differences, which strengthens the validity of the
conclusions.

The novelty of the research is determined by a comprehensive approach to the
study of factors influencing the development of gifted students, including pedagogical,
regulatory, psychological and socio-cultural aspects. For the first time, a comparison
of data on three types of schools in a regional context made it possible to identify the
specifics of the problems and justify the need for specialized support strategies. The
practical value of the research is reflected in proposals to improve the support system
for gifted schoolchildren, which includes the development of comprehensive diagnostic
techniques, professional development of teachers, coordination of psychological services
and ensuring equal access to resources for schools. The scientific significance lies in
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creating a basis for further research aimed at developing interdisciplinary models for
supporting gifted students.

The prognosis for the development of the issues under consideration is linked
to the need to modernize the regulatory and methodological framework, introduce
innovative diagnostic technologies, and expand opportunities for schoolchildren to
participate in competitive, project-based, and research activities. Prospects for further
study of the problem lie in an in-depth analysis of the sociocultural factors that influence
the development of giftedness, as well as in the development of practical models of
interdepartmental interaction to create a holistic educational ecosystem.
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A.X. Acaunosa', AM. Yrunosa*', T.)K. Illakenosa'
'D. Maprynan aTbiHAaFs! [1aBnoap meIarorukasiblkK yHHBEPCHTETI,
ITaBnonap, Kazakcran
Kazakcranga napbsIiHABLIBIKTBI AaMbITY:
Ka3ipri jkaraaibl )KoHe *KeTiaipy 0arbITTapbl

Annoranusi. Makana Kazakcran PecryOmukachiHbIH OUTiM Oepy KyieciHmeri mapbiHIsl Oaia-
Japisl aHBIKTAy, KOJNJay KOHE NIaMbITy JKYHECiHiH Ka3ipri jkal-KyHiH 3eprreyre apHanraH. JKymbicTa
OCBHI caJlalaFbl KbI3METTI PETTEUTIH HOPMATHBTIK-KYKBIKTBIK HETi3llep allbUIajibl JKOHE SMITUPUKAIIBIK
3epTTEYy/iH HOTIKENepl TaljaHaJbl, COHBIH ILIHIAEC MyFaliMAEpPMEH CyYX0aT »oHE OpTYpJi THIITET]
MEKTENTEP/iH MCUXOIOrTapbIMEeH cyx0ar. 3epTTey/iH HEeTi3ri OarbITTapbl JApbIHABUIBIKTHI TUarHOCTHKA-
Jiay, MeJaroTUKAaNbIK Kaapiapasl naspiay AeHreiti, OumiM Oepy YHBIMIApBIH PeCypCTapMEH KaMTaMachi3
€Ty JKOHE TCHXOJOTHSUIBIK-TIEJIarOTUKANIBIK KOJIay[bl MHTETpalMsiiay MaceseNiepiH 3epTTeyMeH Oaii-
JaHbICTBl. bap mpoOnemanap MeH Keneprijepil »aH-KakTbl OarajiayFa MYMKIHIIK OepeTiH KajajbIk,
MaMaHJIaHJIbIPbIIFAH JKOHE aybUIJBIK MEKTENTEP apachlHIArbl aibIpMallbUIBIKTap/bl aHBIKTAyFa epeK-
e Hazap ayaapbuiazbl. JKYMBICTBIH FBUIBIMH JKOHE MPAKTHKAJIBIK MaHBI3IbUIBIFBl HOPMATUBTIK Oa3aHbl
JKyleney JKoHe JapbIHABUIBIKTHIH JlaMyblHa 9Cep €TETiH Heri3ri (hakTopiapAbl aHbIKTay OOJNbIN TaOblia-
JIbl. 3epTTey HoTHKelNepi OiiM Oepy cascaTblH KeTUIAIPY, TUarHOCTUKAHbBIH OlpbIHFail 9[icTepiH a3ipIey,
MyFaJiMJepaAiH OUTIKTUIrH apTThIpy KOHE HH(PPAKYPHUIBIMABI JKAHFBIPTY KAKETTUITiH KepceTeli.
3eprTeyaiH KYHIBUIBIFBI OHBIH JaPbIHIBI Oanagap/ bl KOJIayablH TEOPHSUIBIK )KOHE KOIJaHOa bl TaCLIAepiH
JIaMbITyFa sxoHe KasakcTanmarel OUTiM Oepy cascaThl cajachblHIAFbl OJaH dpi FRUIBIMH d3ipiieMeliep MCH
MPaKTHKAJBIK HICHIIMAEP/IIH HEeTi31H KaJbINTaCThIpYFa KOCKaH yJieci OOMbIN Ta0bUIaIb.

KinTTi ce3mep: HOpMaTHBTIK-KYKBIKTHIK 0a3a, TUarHOCTHKA, NapbIHIBUIBIK, JapbIHIbI Oanaiap,
6isiM Oepy casicaTbl
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A XK. Acaunosa', A M. Yrunosa*!, T.)K. [llakenosa'
' TTaBnogapcKuii mearornueckuii yHUBEPCUTET MMEHH O. MapryJia,
[TaBnonap, Kazaxcran
Pa3zButue onapennoctn B Kazaxcrane:
COBpPeMEHHOe COCTOSIHUE U HANPaBJIeHUS COBePIIEHCTBOBAHNUS

AnHorauusi. AaHoTanus. CtaThbs MOCBSIIEHA UCCIEAOBAHUIO COBPEMEHHOTO COCTOSTHUSI CUCTEMBI
BBISIBJICHHS, ITOAJIEP)KKU U Pa3BUTHS OapEHHBIX JeTeil B cucteme oOpasoBanus Pecriyonuku Kazaxcran. B
paboTe pacKpbIBalOTCS HOPMAaTHBHO-IIPABOBBIE OCHOBBI, PETYJIMPYIOIIHE IeSTEIbHOCTh B IJaHHOW cdepe, 1
AHATM3UPYIOTCS Pe3yJAbTaThl SMITUPUUECKOTO UCCIIEIOBAHUS, BKIIOUAOIIETO OMPOC YUUTEIEH U HHTEPBBIO
C IMCUXOJIOraMU M3 PA3JINYHBIX THUIIOB IIKOJI. OcHOBHEBIE HanpaBJICHUA UCCIICIOBAHUA CBA3aHbI C U3YYCHU-
M HpO6J’ICM JUArHOCTUKH OAApPCHHOCTU, YPOBHS MOATOTOBKH NEAATrOrMY€CKUX KaJapoOB, O6eCH€‘IeHI/I§I pe-
cypcaMu 00pa30BaTeIbHBIX OPTaHU3aIMid M HHTETPAIMH TICHXO0JIOTO-TIearornueckoi moaaep:xku. Ocoboe
BHUMAHUC YACIACTCA BBISABJIICHUIO pa3n1/1q1/1171 MEXKIY TOPOACKHNMHU, CIICHHUATIUZUPOBAHHBIMU U CCIILCKUMU
IIKOJIAMH, YTO MO3BOJISIET KOMIUIEKCHO OIIEHUTH CYILECTBYIOIINE TPodiIeMbl U Oapbepsl. HayuHast u npax-
THUYECKasl 3HAYUMOCTb pa6OTI>I 3aKJII04YacTCsa B CUCTEMAaTHu3aliuu HOpMaTHBHOfI 68.3])1 1 BBISIBJICHHUHN KJIIHOYC-
BBIX (JAaKTOPOB, BIMSIONINX Ha Pa3BUTHE OAAPCHHOCTH. Pe3ybTaThl HCCICI0BAHUS IECMOHCTPUPYIOT HEOO-
XOOANMOCTDb COBCPIICHCTBOBAHUA o6pasoBaTem)H0171 IMOJIMTHKH, pa3pa60TKM CAUHBIX METOAOB NJUArHOCTU-
KM, TIOBBIIICHHS] KBATH(DUKAIMY YIUTENeH U MOJCPHU3AMH HHPPacTPyKTyphl. LIeHHOCTh HcciienoBaHus
3aKJTIOUAETCS B €70 BKJIQ/I€ B pa3BUTHE TEOPETUUESCKUX U MPUKIIATHBIX MTOJIXOJIOB K MOIACPKKE OaPEHHBIX
Jereit 1 B pOpMUPOBAHUN OCHOBBI JIJISI TAJILHEHUIINX HAyYHBIX pa3pabOTOK U MPAaKTHYECKHUX PEIIeHUH B 00-
JacT 00pa3oBareNbHOM moauTuky B Kazaxcrase.

KuroueBble ci10Ba: HopMaTHBHO-IIpaBoBast 0a3a, TMarHOCTHKA, OIAPEHHOCTh, OapEHHbIE IeTH, 00-
pa3oBarenbHasl IOJUTHKA

Article history: Date of receipt: 14.01.2026. Received: 06.03.2026

Information about the authors:

Asainova Almagul — Candidate of Pedagogical Sciences, Associate Professor, Paviodar
Pedagogical University named after A. Margulan, Pavlodar, Kazakhstan. Tel. +77752158721.
E-mail: Assainovaa@ppu.edu.kz. ORCID: https.//orcid.org/0000-0003-0909-9767

Utilova Aigul — a corresponding author, Candidate of Pedagogical Sciences, Associate
Professor, Pavlodar Pedagogical University named after A. Margulan, Pavlodar, Kazakhstan.
E-mail: aigulutilova@mail.ru, ORCID: https://orcid.org/0000-0002-0874-7411

Shakenova Tattigul — Candidate of Pedagogical Sciences, Associate Professor, Paviodar
Pedagogical University named after A. Margulan, Pavlodar, Kazakhstan. E-mail: ppu.confl@
mail.ru. ORCID: https://orcid.org/0000-0002-5973-0361

Aemoprap mypanvl manimemmep:

Acaunosa Anmazyns Kaakoena — nedazocuxa 2ulibiMOAPLIHbIY KAHOUOAMbL, KAYbIMOAC-
muipvliean npogheccop, O. Mapeyran amwvinoazel I1agnodap nedazocuxaivik yHusepcumeni,
THasnooap, Kazaxcman. Tel. +77752158721. E-mail: Assainovaa@ppu.edu.kz. ORCID: https://
orcid.org/0000-0003-0909-9767

135



KA3AKCTAH ITEJAT'OI'MKAJIBIK XABAPIIBICHI 1(82),2026

Ymunoea Aiizyne Mypamosna — xam-xabap asmopul, nedazo2uxa bLIbIMOAPbIHbIY KAH-
oudamol, Kayvimoacmuipviizan npogeccop, O. Mapeyran amuvinoagvl Ilasnodap nedazocuxanvix,
yrusepcumemi, Ilaerooap, Kasaxcman. E-mail: aigulutilova@mail.ru. ORCID: https://orcid.
org/0000-0002-0874-7411

Hlakenosa Tammueyne Kunkubaesna — nedazocuka eviibIMOAPBLIHBIY KAHOUOA-
mol, Kaybimoacmulipvliean npogheccop, O. Mapeynan amvinoaswel Ilasnodap nedazocuxanvik
yrusepcumemi, Ilasnooap, Kazaxcman. E-mail: ppu.confl@mail.ru, ORCID: https://orcid.
org/0000-0002-5973-0361

Hngpopmayus 06 asmopax:

Acaunosa Anmazyne Kaakoena — xanouoam nedazocuyeckux HAyK, acCOYUUPOBAHHBIU
npogeccop, Ilasnodapckuii nedazoeuueckuil ynusepcumem umenu O. Mapeyaan, Iasnooap, Ka-
saxcman. Tel. +77752158721. E-mail: Assainovaa@ppu.edu.kz. ORCID: https.://orcid.org/0000-
0003-0909-9767

Ymunosa Auizyne Mypamosna — aemop KoppecnoHOeHyuu, Kanoudam neoazouye-
CKUX HAYK, accoyuuposannwiii npogeccop, Ilagrodapckuii nedazocudeckull yHugepcumem ume-
Hu O. Mapzynan, Ilasnodap, Kazaxcman. E-mail: aigulutilova@mail.ru. ORCID: https://orcid.
org/0000-0002-0874-7411

Hlaxkenosa Tammuzyne Kunkubaesna — xanouoam nedazoeudeckux HaAyK, ACCOyuUupo-
sanmwlil npogheccop, Tlasrodapckuii nedacocuueckutl ynusepcumem umenu O. Mapeynan, Ilas-
nooap, Kazaxcman. E-mail: ppu.confl@mail.ru. ORCID: https.//orcid.org/0000-0002-5973-0361

136



