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THE INTERCONNECTION BETWEEN SELF-DEVELOPMENT
AND PROFESSIONAL VALUES IN FUTURE EDUCATIONAL PSYCHOLOGISTS

Annotation. This article discusses the issues of self-development as a factor in achieving
psychological values for future educational psychologists. The research methods used include
literature analysis, questionnaires, testing, and statistical and analytical data analysis. The
study was conducted among students of the Pedagogical Faculty in the educational program
(hereinafter referred to as EP) “Pedagogy and Psychology”. It was found that most students
consciously chose their future profession and consider self-development an important aspect of
their professional activity, and they would like to further improve their qualifications. The degree
of maturity of professional and value orientations in many future educational psychologists
requires corresponding corrective work. A significant number of students show interest in their
personal development. Statistical analysis confirmed the existence of a moderate correlation
between the readiness of future educational psychologists for self-development and the structure
of their professional-value orientations. Practical recommendations are proposed for forming
a solid connection between professional values and self-development for future educational
psychologists.

Keywords: self-development, professional values, future educational psychologists,
diagnostics, recommendations.

Introduction

Self-development and professional values play an important role in the process
of forming the professional competence of future educational psychologists. These
qualities are particularly significant given the specific nature of their future profession.
Today, society and the education system place high demands on the level of training of
specialists in the field of educational psychologists. In this regard, it is necessary to pay
special attention to studying the relationship between personal growth, the desire for self-
improvement, and the formation of professional development, which should be based on
key pedagogical values.

The scientific significance of the study lies in identifying the patterns that determine
the importance of self-development of values that future educational psychologists choose,
master, and will implement in their professional activities, and in creating a theoretical
and methodological basis that expands the educational environment on this topic.
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The purpose of the study is to examine the problems and prospects of the
interconnection between self-development and professional values among future
educational psychologists.

The research problem lies in the insufficient development of issues related to
the relationship between self-development and professional values in psychological
and education science, the lack of a unified approach to defining the concepts of “self-
development” and “professional values,” as well as the limited empirical research on this
topic. The object of the study is students of the Faculty of Education. The subject of the
study is the relationship between self-development and professional values.

Materials and methods

To achieve the set goal, the following research methods are used: literature analysis;
questionnaire survey; testing; statistical and analytical data analysis.

During the literature review, scientific literature related to the research topic was
reviewed. A total of 20 sources, both Kazakhstani and foreign, were analyzed. The main
materials were publications in scientific journals, both in the international peer-reviewed
databases Scopus & Web of Science and those recommended by the Science and Higher
Education Quality Assurance Committee of the Ministry of Science and Higher Education
of the Republic of Kazakhstan, as well as monographs and dissertations.

Empirical research methods included a questionnaire survey, testing, and statistical
and analytical analysis of the data obtained.

The questionnaire survey was conducted among students of the Faculty of Education,
EP “Pedagogy and Psychology” of Alikhan Bokeikhan University.

The study involved 75 students from different years of study: 18 first-year students
(24%), 21 second-year students (28%), 20 third-year students (27%), and 16 fourth-year
students (21%). This coverage made it possible to examine how indicators change across
different stages of training — from those who are just entering the profession to those who
have already accumulated substantial practical and theoretical experience.

A comparison of results by year of study revealed a quite predictable pattern: the
more advanced the year, the higher the readiness for self-development. Among third-year
students, a high level of this indicator was recorded in 31% of respondents, among fourth-
year students — in 38%, whereas among first-year students only 11% demonstrated this
level. This is entirely understandable: professional values do not form overnight; they
develop gradually through study, practice, and reflection on one’s own experience.

Regarding the type of value orientations, a mixed type was found across all years
of study; however, the proportion of students with a clearly defined, “pure” type grew
noticeably from year to year — from 22% among first-year students to 50% among fourth-
year students. Apparently, the longer a person is immersed in a professional environment,
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the more distinctly their priorities take shape and the more confidently they understand
what truly matters to them.

The purpose of the survey is to determine students’ opinions on the role of self-
development in the formation of their professional values and ideas about the future
professional work of educational psychologists. During the survey, students (75 people)
answered questions from the author’s questionnaire, which consisted of 4 functional parts
and 12 questions.

1. Personal attitudes and motives for choosing a profession: 1) Why did you decide
to study the “Pedagogy and Psychology” program?; 2) What personal qualities do you
think are necessary for an educational psychologist?; 3) What is most important to you in
your future professional activity?

2. Self-assessment of the level of self-development and striving for it: 4) How much
time do you devote to your self-development every day (reading literature, attending
courses, sports)?; 5) What forms of self-development do you prefer?; 6) Do you believe
that continuous self-development is important for a successful educational psychologist?

3. Perception of professional values and their connection to self-development: 7)
Which professional values are most important to you personally?; 8) Do you agree with
the statement that developed professional values help to successfully cope with the duties
of an educational psychologist? 9) Do you think that your personal self-development has
a direct impact on the formation of professional values?

4. Practical component of self-development: 10) Would you like to acquire
additional knowledge and skills beyond the compulsory curriculum? 11) In your opinion,
should compulsory classes on the development of professional values be included in the
curriculum? 12) How do you see your future in the profession of educational psychologist?

The test was also conducted among students:

— diagnosis of professional and value orientations of the individual (author N.A.
Samoylik);

— diagnosis of readiness for self-development (according to the methodology of T.A.
Ratanov & N.F. Shlyakht.

The methodology for assessing professional and value orientations is used to conduct
a comprehensive analysis of the orientations obtained and allows establishing the type of
value priorities that students have and how they are related to their choice of profession,
the specifics of their work, and their attitude toward their future place of work. Based on
the results of the assessment, three main types of professional and value orientations are
identified: pure type, indicating a pronounced focus of students on specific professional
values; mixed type, indicating the presence of several competing types of values that
make it difficult to establish a leading focus; diffuse type, characterized by uncertainty
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and amorphousness regarding professional preferences, as well as insufficient awareness
of one’s own professional values.

A total of 75 students participated in the testing in both areas in order to determine the
relationship between self-development and professional values among future educational
psychologists.

Statistical data processing was carried out to identify a possible relationship
between students’ readiness for self-development and the type of their professional and
value orientations. For this purpose, correlation analysis methods are used, based on two
characteristics:

X — type of professional value orientations (Pure = 1, Mixed = 2, Diffuse = 3);

Y — level of readiness for self-development (High = 1, Medium = 2, Low = 3).

Spearman’s (p) correlation coefficient and Pearson’s (r) correlation coefficient are
used to test the hypothesis of a relationship between two variables.

The results shown in Tables 2 and 3 were used as the source data for the analysis.

Analytical data analysis allowed conclusions to be drawn based on the results of all
the studies conducted.

Results and discussion

When analyzing literary sources related to the topic of this study, the main concepts,
theoretical concepts, and previous empirical studies were considered.

The concept of “self-development” is defined differently by many authors. In relation
to educational psychologists, the following definition can be used: a purposeful, active,
and meaningful process of working to improve one’s professional qualifications, aimed at
achieving full self-realization in the profession and improving the quality of psychological
and educational services provided to participants in the educational process [1; 2]. J. Gao
notes that it is necessary to take into account that professional self-development achieves
the desired results provided that it is inseparable from personal development. At the same
time, it should be understood that it is not the competencies laid down by the university
that will be decisive, but the ability of the individual to self-improvement, expressed in the
ability to work on oneself [3].

The concept of “professional values,” as R. Klassen writes, can be defined as
key directions and means that serve as a support for a person in choosing, mastering,
and carrying out professional activities. At the same time, they are presented as means
that guarantee a person the achievement of results that are significant for themselves
and for society in any professional field. The structure of professional values consists
of the following elements: a general attitude toward the profession; value-based career
orientations common to all; value orientations related to the narrow specifics of a particular
professional activity [4].
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The main aspects of professional values, as noted by J. Noonan, are: awareness of
the importance of work and its contribution to the public good; a personal attitude to the
performance of professional duties; motivation and internal attitudes; narrow professional
value orientations associated with the specifics of professional activity [5]. E. Gumus
indicates that the level of professionalism of an educational psychologist is determined
primarily by their ethical competence [6].

P. Benevene revealing the hierarchy of values of a professional school psychologist,
points out that during their training at a higher educational institution, future educational
psychologists acquire a special perception of other people as the most important goal of
their professional activity. In the process of training, qualities are formed and improved
that reflect the importance of relationships with others not only for the effectiveness of
professional activity, but also for the personal growth of the student themselves. Moreover,
it is this attitude that develops attentiveness and the ability to easily establish contact
with different people, which allows future specialists to deeply perceive the richness
of human relationships and the unique character traits of the students and their parents
around them [7]. K. Ainash points out the importance of developing self-development
skills among educational psychologists in Kazakhstan, identifying self-development as a
condition for personal and professional growth [8].

The paper presents the main theoretical approaches and concepts explaining
how the process of personal self-development and the formation of professional values
are interrelated. Researchers G. De Albeniz-Garrote and Y. Pi identify the following
approaches: systemic, axiological (value-based), acmeological (focused on achieving
professional and personal growth), synergistic, and subjective [9; 10]. These approaches
provide a deeper understanding of how a person develops in the professional sphere and
what values become priorities for them. For example, the systemic approach is based
on the idea that professional self-development is defined as a complex system that takes
into account the connection between socio-professional conditions, requirements, and
individual capabilities, as well as the characteristics of their joint implementation [11; 12].
The axiological approach considers professional self-development as a category in which
the main mechanisms are values, reflection, attitudes, and self-esteem. The synergistic
approach defines professional self-development as the level of development of the ability
to self-organize and self-manage, and the assessment of the professional and educational
space. Meanwhile, the subjective approach considers a person as a subject of professional
activity who is capable of creative development, striving for self-development, and
constantly improving themselves in their professional activity [13; 14].

Studies examining the relationship between the process of self-development and
the system of professional values in future educational psychologists are also considered.
Among them, it is worth noting the work of M. Vermeulen [15], which reveals the self-
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development of teachers based on materials from other psychological and pedagogical
studies, and the empirical study by A. Kariev on the formation of professionally significant
values in students of a pedagogical university in the process of practice-oriented training.
The areas of practice-oriented training necessary for the development of professionally
significant values in students have been identified, taking into account the study of the
value and meaning orientations of students at a pedagogical university [16].

A.Zh. Sapargalieva, who considers the improvement of the professional training
of educational psychologists as specialists in the helping professions, points out that self-
realization is a complex task with a large number of possible solutions and has a variety
of opportunities and a large number of professional alternatives in modern society [17].

G. Nurkenova, in her research, emphasizes the importance of developing the
professional position of future educational psychologists. She notes that although modern
education, aimed at practical training and the development of students’ creative potential,
has so far shown poor results, it can still effectively contribute to the formation and
strengthening of the professional position of future specialists [18].

Thus, it can be said that the issues addressed in the research topic have already been
considered in the works of both domestic and foreign scientists [19; 20]. However, most
of these works are devoted to general issues of self-development, professional formation,
and value orientations of teachers. They pay relatively little attention to future educational
psychologists. The existing materials provide a general overview of the topic, but they
need to be clarified, systematized, and further developed.

The results of a questionnaire survey among 75 students of the Faculty of Educa-
tion (EP “Pedagogy and Psychology”) to determine the role of self-development in the
formation of professional values of future educational psychologists are shown in Table 1.

Personal attitudes and motives for choosing a profession. The main motivation
for choosing a profession is the desire to help people (52%). The remaining motives are
evenly distributed, demonstrating the diversity of reasons for choosing a profession.
When assessing personal qualities, empathy, responsibility, and communication skills are
emphasized as important. Almost half of the students note the importance of continuous
learning and the desire to learn new things. The most important aspect of future
professional activity is considered to be the opportunity to influence the lives of students
(56%), which is consistent with the dominant motive of helping others.

Self-assessment of the level of self-development and the desire for it. Only a small
proportion of students spend enough time on their own development (about a quarter of
those surveyed spend about an hour a day on it, and even fewer spend more than an hour).
However, many strive for self-development despite the lack of time. The main method
of self-development is reading specialized literature (60%), while slightly less than half
(48%) attend webinars and master classes. Only a small proportion prefer exclusively
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physical activity or volunteering. The overwhelming majority (76%) are confident in the
importance of self-development for successful professional activity.

Table 1 — Results of a questionnaire survey of future educational psychologists (n = 75)

(%il:)e: Answer option % (i;:)es- Answer option %
1 2 3 4 5 6
1. Personal attitudes and motives 2. Self-assessment of the level
for choosing a profession of self-development and striving for it
1 I want to help people 52 4 Less than an hour 36
I’m interested in the profession 36 About an hour 28
I wanted to try something new 8 A few hours 20
I was inspired by my family 3 L;}yetr(;u(lighlttir;geularly, but I don’t 16
Other 1 5 Read literature 60
2 Empathy 68 Attend webinars and workshops 48
Responsibility 72 Communication with colleagues 40
Communication skills 76 Sports and health 32
Creative thinking 48 Volunteering 24
Self-reflection 56 New technologies 36
Readiness for continuous learning 84 ! pr.efer a combination of all the 48
options
Emotion control 64 6 Yes, I consider it important 76
Everyone is equally important 24 Rather yes 16
3 "fl;l;: (O)ES;IZEEZY to influence the 56 I doubt 6
Confession 16 I’m not completely sure 2
Professional growth 44
Wages 8
Interesting job 32
Freedom of creativity 24
3 Perception. of professional values and their 4. The practical component of self-development
relation to self-development
7 Taking care of children 72 10 | Really want to 64
A comfortable relationship 56 }Sl;)\l/l;ertrll?:; tIir‘nV:m to, but T don’t 24
Authority and respect 40 There is enough university base 8
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Continuation of Table 1

1 2 3 4 5 6
Creativit 3 mccessary oty ‘
Ethical principles 64 11 | Be sure to include 52
Following the instructions 24 It is advisable to enter 36
Responsibility to society 60 No matter 8
Permanent profession development | 76 Against the introduction

3 [ absolutely agree 68 12 I plan tf’ dedicate myself to the 56

profession
Partially agree 24 Try it for a while 24
I find it difficult to answer 6 I haven’t decided yet 16
I disagree 2 I don’t plan to work 4

9 Has a strong influence 56
Complements my beliefs 32
It has almost no effect
I’ve never thought about it 4

Perception of professional values and their connection to self-development. The
high frequency of responses such as “caring for children” (72%) and “ethical principles”
(64%) emphasizes the humanistic vector of students’ views. At the same time, considerable
attention is paid to the authority and respect of colleagues (40%) and constant professional
changes (76%). The majority of students (68%) strongly agree that professionally developed
values help them to successfully cope with their work responsibilities. More than half of
the students (56%) see a close connection between personal self-development and the
formation of professional values, while the rest (32%) perceive this as a supplement.

The practical component of self-development. Most students (64%) want to continue
their self-development, even if they sometimes experience a lack of time (24%). Only a
small percentage (8%) believe that university training will be sufficient. Many (52%)
support the idea of mandatory measures to develop professional values, while just over a
third (36%) are open to this possibility. More than half of students (56%) plan to pursue a
career as an educational psychologist, but about a third are still unsure about their choice
(24% plan to try it temporarily, 16% have not made a final decision).

Table 2 shows the results of the assessment of professional and value orientations
among future educational psychologists.

Based on the data obtained, it was found that a mixed type of professional and value
orientations prevails among students (42.7%), and that the majority of future educational
psychologists have difficulties in forming clear professional guidelines. It is important
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to note that a significant part of the respondents (37.3%) demonstrate a pure type, which
means a clear commitment to their chosen professional values. The diffuse type turned
out to be less common (20%), which indicates that such students have a poorly expressed
professional identity and have difficulties realizing their place in their chosen profes-

sion — an educational psychologist.

Table 2 — The results of the distribution of professional and value orientations among students (n=75)

The type of pf‘ofessional and value Number of respondents Percentage (% of total
orientations population)
Pure type 28 37,3
Mixed type 32 42,7
Diffuse type 15 20

The results of the diagnosis of students’ readiness for self-development are shown

in Table 3.
Table 3 — Results of diagnostics of the readiness of future educational psychologists for self-development
(n=75)

The level of readiness for self- Number of students Percentage of the total

development

High 18 24%

Medium 42 56%

Low 15 20%

The data obtained show that about a quarter (24%) of the students surveyed have a
high level of readiness for self-development, which indicates that they have clear goals and
consciously approach this process and make active efforts to improve themselves. More
than half of the students (56%) have an average level of readiness, as they have individual
manifestations of aspirations for self-development, but there is no stable motivation and
systematic actions regarding their independent development. The remaining part or 20%
of students have a low level of readiness for self-development. Such students are usually
characterized by passivity and lack of interest in their own professional and personal
development.

To calculate the correlation coefficient, we use Spearman’s formula (pp):

p=1—(6>d%/nn*—1)
where di2 is the rank difference between pairs of features X and Y, and n is the number
of observations.
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The Pearson correlation coefficient is calculated as follows:
2[(xi — x)(yi — §)] / V[Z(xi — )2 x Z(yi - §)2]
Calculated values of correlation coefficients:
p=-042
r=-0.38

The coefficients indicate a moderate negative correlation between the characteristics.
The negative correlation suggests that students (future educational psychologists) with a
clear type of professional-value orientation demonstrate a high level of readiness for self-
development, while those with a diffuse type of professional-value orientation are more
often characterized by a low level of readiness for self-development.

The result obtained is important for understanding what features of psychological
and pedagogical support for students should be used in relation to supporting and forming
a conscious attitude towards self-development and strengthening professional value
orientations. Based on these conditions, practical recommendations have been developed
regarding the prospects for the relationship between self-development and professional
values among future educational psychologists.

Several studies emphasize the critical role of self-development in the formation
of professional values and overall competence. For instance, Ainash found that self-
development activities, including continuous learning and participation in professional
development, are central to the growth of future psychologists and educators [8, p. 120-
129]. This finding aligns with our study, where a significant portion of students (76%)
emphasized the importance of self-development for professional success. Furthermore,
the integration of self-reflection and continuous education as a core component of
professional growth, as indicated by Klassen, is similarly reflected in our results, where
84% of students acknowledged the importance of lifelong learning for their future career
[4, p. 259-300].

Our research found a strong connection between professional values, such as
responsibility, ethics, and the desire to help others, and students’ self-development efforts.
These results resonate with Benevene et al. who also highlighted the role of professional
values in fostering self-efficacy and motivation among teachers. The alignment between
values and self-development strategies strengthens the argument that the growth of
professional values directly impacts the readiness for self-development, a point also
supported by Noonan, who emphasizes the intrinsic link between professional values and
personal growth in educational settings [5, p. 526-537].

One of the key findings in our study is the prevalence of mixed professional and
value orientations (42.7%), where students display competing or unclear value priorities.
This contrasts with some findings in the literature, such as those of Gumus and Bellibas,
who reported a more uniform alignment between professional values and career
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aspirations among teachers in different countries [6, p. 67-94]. Our study highlights the
complexity of professional identity development among educational psychologists, which
may be attributed to the evolving nature of their field and the broader educational system’s
demands.

The correlation analysis in our study confirms the moderate inverse relationship
between self-development readiness and the type of professional-value orientations.
This empirical validation contributes new insights into how self-development influences
professional identity in educational psychologists, providing a foundation for future
interventions aimed at strengthening the professional values of students in this field.

Practical recommendations for strengthening the relationship between self-
development and professional values include activities and planned results.

1. Seminars and lectures to which experts from among well-known educational
psychologists andrepresentatives of the scientific educational and psychological community
are invited. They are aimed at explaining the role of self-development and continuous
efforts in improving the professional qualifications of educational psychologists. It is
planned to hold at least one thematic seminar every two weeks. Planned result: increasing
students’ awareness of the benefits of self-development and the need to develop an
understanding of professional values by 20-30%.

2. Creation of a student club for self-development and professional values. Within its
framework, club meetings should be held regularly, at which participants can share both
successes and difficulties related to student self-development. It is recommended to hold
meetings monthly and accompany them with presentations of effective individual and
joint projects. Planned results: a greater number of students will turn to self-development
practices in the professional field (an increase in those willing to do so by +15-20%).

3. Development of individual professional growth plans, according to which students,
together with their supervisor, determine short-term and long-term goals for professional
growth. A scheduled review of the implementation of the individual plan should be
conducted once every six months. The result is determined by: regular adherence to self-
development plans and strengthening the sense of responsibility for their professional
development in more than 50% of students.

4. Use a comprehensive system at the university level to monitor self-development
and assess the professional values of students who are future educational psychologists.
Within this framework, an annual procedure should be carried out for both self-assessment
and external expert control using tests and scales specially designed for this purpose. The
monitoring system will also allow for feedback to be set up, which will enable a quick
and precise response to emerging problems and the timely elimination of any imbalance
between students’ needs and the possibilities for satisfying them. The result will be an
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increase in the accuracy of diagnosis and the timeliness of correction of the processes of
forming professionally valuable qualities and needs for further self-development.

5. Organizing training sessions on developing emotional intelligence and managing
one’s own emotions, teaching future students to understand and support each other.
Expected result: future educational psychologists will be able to cope more effectively
with stressful situations and maintain a positive attitude in their future professional
activities.

6. Organizing work on self-esteem and self-confidence in order to help students
realize their strengths and virtues and believe in their strengths and capabilities. Expected
result: improved confidence and internal motivation for self-development and professional
growth.

7. Conducting interactive games and case studies based on business games and
analysis of situations close to real professional activities to develop practical skills and
strengthen confidence in decision-making. Expected outcome: students will understand
the areas in which they need to develop and the skills they need to improve, especially
goal setting and the rational allocation of energy and resources.

8. Training employees and teachers of pedagogical universities to promote the
development of the relationship between self-development and professional values in
students. Specialists and teachers of universities involved in the education of future
pedagogical psychologists must be proficient in the use of the latest techniques and
methods that support the realization of students’ potential. At the university level, it is
also necessary to move toward regular monitoring of the professional development of
teaching staff, which will ensure an adequate response to the changing demands of society
and the educational sphere. The result defines the conditions under which teaching staff
must be effectively prepared to create an optimal balance between formal education and
independent student growth.

According to the survey, most of the students picked their future career on purpose,
driven by their desire to help others and their interest in the job itself. They really
value qualities like responsibility, willingness to learn, and emotional self-control. The
vast majority of students consider self-development to be an important aspect of their
professional activity and would like to further improve their qualifications beyond the
compulsory university subjects. Most future educational psychologists noted that there is
a significant connection between personal development and the formation of professional
values.

During the diagnosis of professional value orientations among students, it was
found that the degree of maturity of professional value orientations in many future
educational psychologists requires appropriate corrective work, which should be aimed at
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strengthening the positive aspects of students’ perception of the profession of educational
psychologist.

The results of the self-development assessment show that although a significant
proportion of students (24%) are interested in their own development, the majority (56%)
need support and guidance in the form of additional training, consultations, and projects
that contribute to the formation of a conscious attitude toward self-development among
future educational psychologists.

Statistical analysis confirmed the existence of a moderate inverse relationship
between the readiness of future educational psychologists for self-development and the
structure of their professional and value orientations.

Consequently, the assumption about the interconnection of the two characteristics
under study was confirmed.

It should be noted that the implementation of the proposed recommendations is
expected to have the following overall effect:

— graduates of higher education institutions in pedagogy and psychology will gain
a clear understanding of the relationship between self-development and professional
values and learn to harmoniously integrate both components into their daily lives and
professional activities;

— the knowledge and skills acquired will enable future educational psychologists to
adapt more quickly to the working environment, achieve greater recognition, and ensure
high-quality performance of their duties, which will reduce the risks of professional
deformation and increase job satisfaction.

After the completion of this study, the following areas for further research are
proposed: a detailed study of the mechanisms of the relationship between self-development
and professional values; conducting a diagnosis of the sustainable development of profes-
sional values among students; conducting a regional or international comparison of the
relationship between self-development and professional values; evaluate the effectiveness
of existing training and self-development programs for future educational psychologists.
Thus, the recommended areas will expand scientific knowledge and provide a deeper
understanding of the nature of the relationship between self-development and professional
values, and develop effective mechanisms to support future educational psychologists.

Conclusion

During the study devoted to the interrelationship between self-development and
professional values of future educational psychologists, the set goals were achieved and
the planned tasks were completed.

According to the survey data, most students chose their profession consciously,
guided by a desire to help others and an interest in the profession. The main personal
qualities they named were responsibility, willingness to learn, and emotional self-control.
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Most students associate the importance of self-development with the successful
performance of professional functions and strive for additional opportunities for
professional development. The data obtained confirmed the existence of a significant
connection between personal development and the formation of professional values in
future educational psychologists.

The results of the assessment showed that the structure of professional value
orientations in a number of students requires additional work on the formation and
strengthening of professional values.

There is a moderate inverse relationship between readiness for self-development
and the structure of professional value orientations, which confirms the previously put
forward hypothesis.

For further study, we recommend: a detailed study of the mechanisms of the
relationship between self-development and professional values; an assessment of
the effectiveness of current training programs for educational psychologists; and an
international and regional comparison of the relationship between self-development and
professional values.

Contribution of the authors:

A.T. Zholdybekova — the first author acted as the lead researcher of the project,
conceptualizing the research and developing its methodological framework. She defined the
research problem, formulated the goal, objectives, and hypothesis of the work, and justified
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of this issue, including systemic, axiological, acmeological, synergistic, and subject-oriented
approaches. A.T. Zholdybekova developed an author s questionnaire consisting of four functional
blocks and 12 questions aimed at identifying students’ personal attitudes, their motivation
for choosing a profession, self-assessment of their level of self-development, and perception
of professional values. She organized and coordinated the procedure for collecting empirical
data among 75 students of the Faculty of Education of the educational program “Pedagogy
and Psychology.” A.T. Zholdybekova performed statistical processing of the data obtained using
Spearman’s and Pearson's correlation analysis methods, which revealed a moderately strong
inverse relationship between the readiness for self-development and the type of professional value
orientations of future specialists. In addition, she interpreted the results of the correlation analysis
and formulated the main conclusions of the study.

G.T. Ayupova — the second author provided scientific guidance and methodological support
forthe study at all stages. She carried out an expert assessment of the theoretical basis of the study,
including a critical analysis of the main approaches to the study of professional self-development
and value orientations in psychological and pedagogical science. G.T. Ayupova participated in
the development of research tools, ensuring the validity and reliability of the methods used. She
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interpreted the results of the empirical study from the perspective of modern psychological and
pedagogical theories and concepts of professional competence formation. G.T. Ayupova made a
significant contribution to the section “Discussion of Results,” comparing the data obtained with
the results of international studies. G.T. Ayupova developed the theoretical basis for practical
recommendations on strengthening the relationship between professional values and the self-
development of future specialists, ensuring their compliance with the modern requirements of
pedagogical science and practice.

A.E. Mauenova — the third author carried out the practical implementation of research
procedures and analytical processing of the data obtained. She organized the logistics of the
empirical study, including coordinating interaction with respondents, ensuring conditions for
conducting questionnaires and testing, and systematizing primary data. A.E. Mauenova conducted
a detailed analysis of the questionnaire results presented in tabular form, identifying key trends in
students’ personal attitudes, their motivation for choosing a profession, self-assessment of their
level of self-development, and perception of professional values. A.E. Mauenova actively
participated in the development of a set of practical recommendations to strengthen the rela-
tionship between professional values and the self-development of future teacher-psychologists. In
particular, she worked out in detail eight areas of practical activities, including the organization
of seminars and lectures with invited experts, the creation of a student club for self-development
and professional values, the development of individual professional growth plans, the introduction
of a comprehensive monitoring system at the university level, the conduct of training sessions
on the development of emotional intelligence, the organization of work on self-assessment and
self-confidence, the conduct of interactive games and case studies, as well as the training of
teachers at pedagogical universities. For each area, A.E. Mauenova defined the planned results
and expected effects, which ensured the practical significance of the research. In addition, she
structured and formatted the research materials in accordance with the requirements for scientific
publications, including the preparation of tables, systematization of the list of references, and
formatting of abstracts in three languages.
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A.T. XXonneibexoa*!, I.T. Aronosa', A.E. Maysnosa!
! Alikhan Bokeikhan University, Cemeii, Kazakcran

Bonamak nexaror-ncuxoJiorTepiHin e3iH-e3i 1aMbITy
MeH Kaci0M KyHIbLIBIKTAp apacbIHIAFbI Oaii1aHbIc

AnHoranusi. byn mMakana Gonamak neaaror-rcuxoiorTep YUIiH MCHXOMOTHSIIBIK KYHIbUIBIKTapFa
xeTy (GakTopbl peTiHJe ©31H-631 JIaMBITy MAceNlelepiH TaJKbulaiinbpl. 3epTTey oicTepiHe 91e0H IOy,
cayajiHamajap, TeCTiiey JKOHE CTaTUCTHUKAJIbIK-aHAINTHKAIBIK JAEPEKTEepli Talaay Kipeli, Oy ajbIHFaH
HOTHXKEJICPIIH FRUIBIMH HETI3/IUTIr MEH CEHIMIUTITIH KaMTaMachl3 €T/,

3eprrey memarorukanbik (akynbTeTTiH «[lemaroruka jxoHe mcuxojorus» OiTiM Oepy Oarmapiia-
MachIHbIH (opi Kapaihi — BB) cTymentTepi apachiHma Kypri3iimi. 3epTTey HOTHXKCCIHIE CTYICHTTEPIIH
KOMUIUIri OoyamaK MaMaHIBIKTApbIH CaHaJbl TYpAE TaHJall, ©3iH-631 JaMBITyAbl KoCciOM KbI3METiHIH
MaHBI3/IbI ACTEKTICI JICT €CENTeHTIHI JKOHEe OUTIKTLTICIH OJJaH 9pi apTTHIPFBICHI KeJIeTiHi aHbIKTanabl. Co-
HBIMEH KaTap KociOM e3iHJIK CaHaHBIH KaJbINTAcy JACHreiiHae OipKaTap KaHIIbLIBIKTApIAbIH Oap CKeHi
Oaiikanpl.

Kenreren Oonamiak meaaror-ncUXOJIOITEPiHiH KICiOM KoHE KYHABUIBIK —OaraapiapbIHBIH
JKETUITEH/IIK JICHIell THICTI TY3eTy >KYMBICTapblH KakeT eteai. CTyAeHTTepAiH endyip Oeumiri e3nepiHiy
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JKEKe JaMybIHA KbI3BIFYIIBUIBIK TaHbITaabl. CTaTHCTHKAIBIK Tajjiay OoJialak IeAaror-rcuxolorTepiHiy
©31H-031 JaMBITYFa NaibIH/IBIFBI MEH OJIapJIbIH KOCIOU-KYHABUIBIK OaFJapiiapbIHbIH KYPbIIBIMBI apaChIH/IAF bl
opTaila ACHIeUeTi MBIKThI KOPPEIALUSIHBIH 0ap eKeHiH pacTajbl. bonamiak meaaror-ncuxojaorTepi yimH
KOC10M KYHIBUIBIKTAp MEH 031H-031 1aMBbITY apachlH/IaFbl Oepik OaliIaHbICThI KAJIBINTACTRIPYFa OarbITTaJIFaH
MPaKTHKAJBIK YCHIHBICTAp MEH IMeIarorMKaNbIK HIapTTap YCHIHBLUIAIBI.

KinTTi ce3nep: e3iH-631 1aMbITy, KOCiOM KYHIBUIBIKTA, OOJNAIIAK MEIaror-mcuxoiortep, JuarHo-
CTHKa, YCHIHBICTAp.

A.T. XonuasibexoBa*!, I T. Aroriosa', A.E. MaysHnosa'
! Alikhan Bokeikhan University, Cemeii, Kazaxcran

B3anmocBsizb MEKAY CaMOpPa3sBUTHEM U HpOd)eCCl/IOHaJI])HLIMI/I
HEHHOCTAMHU Y 6y)]y]JII/IX neaaroroB-1iCuxoJao0roB

AnHotanusi. B craree paccmarpuBaroTcs mpoOlieMbl caMOpasBUTHSL OymylIMX II€aroros-
TMICUXOJIOTOB KaK 3HAYMMOTO (haKTopa JOCTHIKECHUS TICUXOJIIOTMYECKUX IIEHHOCTEH M MpOoQecCHOHATBHOM
camopeanu3anuy. B kauecTBe METOZIOB MCCIIEI0BAHUSI HCIIOJIb30BaHbl aHAIN3 U 0000IICHNE HAYYHOH JIU-
Teparypbl, aHKETHPOBaHKE, NICHXOJMarHOCTUIECKOE TECTHPOBAHUE, a TAK)KE CTATUCTUKO-aHATUTHYECKAs
00paboTKa HMIUPUYECKUX JTAHHBIX, YTO 00ECIIEUNBAET JOCTOBEPHOCTh M HAayuYHYI0 00OCHOBAHHOCTH I10-
JIy4EHHBIX PE3YIbTaTOB.

OMNupHYEecKoe UCCIIE0BAHNE MPOBEJICHO CPEH CTYJCHTOB IeJarornieckoro (akynsrera, ooyda-
foIuXcs o oopaszoBarensHoOM nporpamme «llemaroruka u neuxonorus» (nanee — OIT). YcranosneHo, 4To
OOJIBIIMHCTBO PECIIOHACHTOB OCO3HAHHO BHIOMPAIOT OyAyILIyIO MPOQeCcCHo, pacCMaTpUBalOT CaMOpa3BH-
THE KaK HEOTHEMJIEMYIO COCTABIISIIONIYIO MPO(ECCHOHANBHON NESATENBHOCTH U TPOSBISIOT YCTOHYUBYIO
MOTHBAIIMIO K JajbHEHIIeMy MOBBIIICHUIO YPOBHS CBOEH KBann(puKanuu. Bmecre ¢ TeM BBISBIECHBI ONpe-
JIeNIEHHBIE TPOTUBOPEYHS B CTETIEHH COPMUPOBAHHOCTH MPOPECCHOHAIBHOTO CAMOCO3HAHUSI.

Pesynbrarel McclienoBaHHs CBUETEIBCTBYIOT O TOM, YTO YPOBEHB 3PEJIOCTH MPOQeCcCHOHATBHO-
[IEHHOCTHBIX OpPUEHTAIMI 3HAYUTEIHHON YacTH OyaylIMX MEeIaroroB-TICUXOJOTOB TpeOyeT IeleHarpas-
JICHHOM KOppEeKLMOHHO-pa3BUBaoLieil padoTel. CymiecTBeHHas A0JA CTYACHTOB JEMOHCTPHpYET BhIpa-
JKCHHBIH MHTEPEC K JTHYHOCTHOMY POCTY M NMPO(ECCHOHATEHOMY COBEPIICHCTBOBaHUIO. CTaTUCTUYCCKHIA
AHAJIU3 MOATBEPAU HAJIMUYUE BBIPAKEHHOW KOPPEJILIMOHHOM CBSA3M CPEQHErO YPOBHSI MEXY OTOBHO-
CThIO K CAMOPA3BUTHIO U CTPYKTYPOil MpodecCHOHATBHO-IICHHOCTHBIX OpPUCHTAIUIN OyIyIIUX MMeAaroroB-
IICUX0JIOroB. B cTarbe MPEACTABJICHBI IPAKTUYCCKUC PEKOMEHAAIUN U IEAArOTHICCKUC YyCJIIOBU A, HAIIpaB-
JICHHbIE Ha ()OPMHPOBAHKE YCTONYMBON B3aUMOCBSI3H MEXIY MPOPECCHOHAIBHBIMU IEHHOCTSIMH U TIPO-
eccaMy CaMOpa3BUTHSI.

KuaroueBrble ci1oBa: camopasButHe, NpodeccroHa bHbIe IECHHOCTH, OyIyIIHe ICHX0JIOTH-TIeAarory,
JIMarHOCTHKA, PEKOMEH/IAIUH.
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