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FORMATION OF PROFESSIONAL COMPETENCIES
OF FUTURE TEACHERS-PSYCHOLOGISTS
IN UNIVERSITY CONDITIONS

Annotation. The formation of professional competencies of future teachers-psychologists
is of particular importance in the context of modern social and educational transformations. This
article explores the key aspects of the process of developing professional competencies among
students enrolled in the «Pedagogy and Psychology» educational program. The authors focus on
the specific features and stages of developing professional competencies during higher education.

The analysis begins with a review of the concept «Professional competencey», providing
an expanded understanding of the factors that influence its development and improvement in the
training of future specialists. The article consistently explores the main stages of competency
formation, from theoretical reflection (conceptual framework, structure and diagnostic criteria)
to their practical implementation. Special attention is given to the study of organizational and
pedagogical conditions that contribute to the successful development of professional competence.
The use of active learning methods (training practices, project technologies and coaching), the
implementation of socio-psychological forms of work, the conduct of systematic monitoring of the
level of competencies and the provision of psychological and pedagogical support for students at
all stages of professional development are considered to be significant areas.

Thus, the article is not limited to a theoretical analysis of the concept and stages of the
formation of professional competencies of future teachers-psychologists, but also considers
the pedagogical conditions and methods of organizing the educational process that ensure the
effectiveness of professional training in a university environment.

Keywords: competencies, professional competencies, professional training, professional
orientation, future teachers-psychologists.

Introduction

In the context of digitalization and large-scale social transformations, the
requirements for the quality of psychological and pedagogical support for students have
significantly increased. The necessitates an in-depth analysis of the process of developing
professional competencies among future teachers and psychologists. At the same time, the
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issue of insufficient development of diagnostic tools that allow for an objective assessment
of the readiness of future specialists has become particularly relevant. Effective diagnostic
methods could identify the strengths and weaknesses of students, thereby ensuring the
targeted development of their professional potential.

Scientific novelty of the study consists in refining the conceptual and structural
framework of professional competence of prospective educational psychologists, as well
as in designing a diagnostic toolkit that enables a multidimensional evaluation of students’
readiness for professional practice. The proposed model allows for a more comprehensive
understanding of the interrelation between theoretical knowledge, applied skills, and
personal-professional qualities that determine the effectiveness of future specialists.

The practical significance of the research lies in the possibility of applying its
results to enhance the quality of higher education programs for teacher training. The
developed methodological and diagnostic approaches can be integrated into university
curricula, contributing to the modernization of professional education and to the formation
of a reflective, competent, and practice-oriented specialist in the field of educational
psychology.

The formation of future teachers' readiness for professional activity is one of the key
tasks of the higher education system. Readiness is understood as an integrative quality
of the individual, which has professional significance and a smooth transition from the
educational environment to the sphere of practical activity. A review of current training
programs highlights a significant gap between the growing societal and professional
expectations placed upon educational psychologists and the limited availability of well-
designed instruments for assessing and cultivating the required professional competencies.
This quality includes not only a set of theoretical knowledge, practical skills and abilities,
but also the accumulated experience, as well as personal characteristics that determine the
effectiveness of professional functioning.

Modern transformations in public life have set new guidelines for training specialists
in the fields of pedagogy and psychology. Among the key objectives of this training are the
development of inclusive education, the prevention of bullying in the school environment
overcoming the negative consequences of information overload and dependence on
digital technologies, as well as ensuring high-quality interpersonal communication and
strengthening the psychological safety of the educational environment. In these conditions,
it is especially important to modernize the content of educational programs for training
future teachers and psychologists, which should be based on the current requirements of
the labor market and the provisions of the professional standard for teachers.

In the contemporary educational sphere, the expectation regarding the preparation
of future teacher-psychologists have become progressively more challenging, including
strong theoretical preparation with advanced practical competencies. Professionals in this
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field should demonstrate in-depth knowledge in pedagogy, developmental psychology,
also methods of psychological assessment and correction. Moreover, they must anticipate
and effectively address a broad spectrum of educational and psychological challenges is
considered essential.

One of the most important aspects in the process of preparation future teacher-
psychologists i1s integration modern educational approaches focus on reinforcing the
practice-oriented nature of specialist education. Special attention is focused on the
development of universal and key competencies necessary for effectively fulfilling
professional responsibilities.

The educational process is designed to incorporate both psychological and
pedagogical tools that support the formation of these competencies — both during academic
training and throughout practice-based and postgraduate education.

The personal and professional attributes of teacher-psychologists play a vital role in
ensuring their adaptability within the evolving landscape of educational and psychological
practice. Traits such as emotional resilience, adaptability, and commitment to lifelong
learning are increasingly valued.

According to the Professional Standard for Teachers (2022), the primary mission of
a teacher-psychologist is to provide psychological support and assistance to all participants
in the educational process. This includes the identification and assessment of difficulties,
the implementation of preventive and corrective measures, and the organization of
educational and methodological activities aligned with students’ needs.

A modern teachers-psychologist must possess a set of personal and professional
characteristics, including pedagogical intuition, developed observation skills,
communicative competence, emotional balance, resistance to stress, tolerance, empathic
understanding, a high level of professionalism, a desire for continuous self-development,
critical thinking, and the ability to make positive predictions, it is important

In recent years, there has been an increase in interest in psychology in the field
of education, which is due to the need to create a safe and supportive environment for
students. In the context of rapid socio-cultural changes and increasing demands on
professionals, it is important not only to prepare students for their future careers, but also
to assess their readiness for them. This has led to the development and implementation of
effective methods and diagnostic tools to identify the strengths and weaknesses of future
teachers and psychologists, as well as to identify areas for their further development and
professional growth.

The object of the study: formation of professional competencies of future teachers-
psychologists

Subject of research: the process of forming professional competencies of future
teachers-psychologists
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The purpose of the study: formation of professional competencies of future teachers-
psychologists in university conditions

Materials and methods

The methodological framework of the study integrates the systemic, competency-
oriented, and person-activity approaches, allowing for a comprehensive understanding
of the process of professional formation among future educational psychologists. The
research is grounded in the principles of scientific rigor, multidimensional analysis, and
methodological validity in the diagnostics of professional readiness.

The concept of «competence» was first introduced into scientific discourse in
the mid-20th century by Noam Chomsky, who defined it as a set of abilities that enable
individuals to perform specific linguistic activities in their native language [1]. In the
Philosophical Encyclopedic Dictionary, this term is defined as a universal concept with
several etymological sources: The French word «competence» (meaning «knowledge»
or «awareness»), as well as the Latin word «competentia» (meaning «fairness» or
«correctnessy»), and the Latin word «competere» (meaning «to correspond» or «to
achieve»). Thus, competence reflects not only the level of knowledge but also its relevance
to professional activities. In this regard, it can be argued that an individual who possesses
the necessary knowledge and qualifications within their professional field demonstrates
the presence of competencies that allow them to formulate key ideas and carry out effective
activities [2].

The Kazakh National Encyclopedia defines competence as a legally established
set of powers, duties, and rights that are assigned to a particular official or governmental
body [3].

A more nuanced understanding of the concept of competency is presented in the
scholarly works of N.K. Kabardov and E.V. Artsishevskaya. Their approach clearly
distinguishes between competency and ability. In their view, competency is not limited
to the possession of theoretical knowledge but also includes behavioral characteristics,
personal initiative, and the application of practical skills. The authors stress that
competency should be interpreted both as a developmental stage in the assimilation of
individual experience and as a product of the educational process [4].

Advocates of the competency-based approach — viewed as a foundational principle
for the modernization of the education system — construct a framework of anticipated
learning outcomes. In this context, M.V. Ryzhkov emphasizes several key points in his
research:

* The concept of competency encompasses not only cognitive and technological
dimensions but also integrates motivational, social, and behavioral components, which
together reflect a learner's knowledge, skills, abilities, and value orientations;
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» Competency is interpreted as the capacity to activate and apply acquired know-
ledge, skills, experience, and behavioral patterns within specific professional or situational
contexts;

» Educational content becomes embedded within the broader notion of competency,
representing a synthesized outcome of the learning process;

* The development of competencies occurs not only within formal educational
institutions but also through alternative and informal learning environments [5].

Additionally, French scholar T. Durand identifies various levels of personal
competence that reflect the complexity of modern society. These include abilities,
information, knowledge, skills, know-how, core competency, and experience. Collectively,
these components are viewed as stages in the formation and evolution of individual
competencies [6] (see Table 1).

Table 1 — Levels of Competence Defined by T. Duran

Degree Interpretation

Data I have access to external information

Information I know, I've learned, I've figured it out

Knowledge I have structured the information and integrated it with the database. I can
explain it to someone else

Skills I can do it.

Know-how I know how to do it, I can do it, and I can show someone else how to do it

Competence I am better able to explain what to do and how to do it (knowledge), and I am
also better able to do it (know-how)

Experience (wisdom) | I am an expert in how to do this, as well as in understanding what to do and
why it should be done, and in explaining how to do it.

Note: compiled according to the source [6].

The concept of competency holds a significant place in pedagogical research and has
repeatedly been the subject of theoretical investigation. For instance, K.S. Kudayberge-
nyev, in his work «The Nature of Competency in Personal Self-Development» defines this
phenomenon as the ability to make informed and authoritative decisions on specific issues.
He emphasizes that competency entails comprehensive awareness and deep expertise
within a particular field [7]. A similar viewpoint is expressed by B.A. Turgunbayeva,
who notes that the ability to apply accumulated knowledge to address real-life challenges
through practical engagement can be seen as a manifestation of a teacher’s professional
competencies [§].

In the study conducted by G.Zh. Niyazova, competency is conceptualized as an
integral characteristic of the individual, encompassing a system of value orientations, a
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body of knowledge, practical skills, and professional experience. Together, these elements
enable students to function effectively within a specific subject area, supporting both
their personal and social engagement [9]. A significant contribution to the understanding
of this phenomenon is made by G.Zh. Menlibekova, who interprets social competency
in future educators as a complex, integrative construct. According to her, it includes a
value-based perception of social reality, the possession of specialized knowledge for self-
directed activity, the ability to engage in self-determination and professional development,
as well as proficiency in applying contemporary social technologies [10].

According to G.M. Kodzhaspirova, competency is viewed as an integral
characteristic of the individual. In particular, general cultural competency is understood
by the authors as a level of knowledge necessary for self-development, independent
problem-solving in the cognitive domain, and the formation of one’s own worldview. In
their interpretation, a teacher’s professional competency reflects the ability to effectively
organize pedagogical processes, engage in meaningful educational interactions, and
transmit value orientations, ideals, and elements of pedagogical consciousness. This
requires mastery of a comprehensive set of knowledge, skills, and abilities essential for
professional fulfillment [11].

Amid the ongoing modernization of the education system, the importance of
teachers’ professional competency is increasing, as it is recognized as a key factor in
ensuring educational quality. Pedagogical competency encompasses not only subject
matter expertise and methodological proficiency, but also the capacity to implement a
learner-centered approach, foster cross-disciplinary competencies, and cultivate students’
critical thinking, communication, and research skills [12].

The model for developing the professional competency of educational psychologists
was constructed based on the conceptual framework for the establishment and advancement
of psychological services, as well as training and retraining programs for practicing
psychologists, proposed by A.G. Asmolov, L.V. Dubrovina, Yu.M. Zabrodin, V.V. Rubtsov,
among others. Additionally, the model incorporates theoretical foundations that explore
the patterns of professional development in the psychologist’s personality, as presented in
the works of A.A. Bodalev, E.D. Bozhovich and 1.V. Dubrovina.

A significant contribution to the evolution of a learner-centered educational
process was made by the theories of the personality-activity approach (I.A. Ryzhkov,
A.A. Leontiev, D.M. Mallaev) and learner-centered instruction (E.V. Bondarevskaya,
L.S. Yakimanskaya).

Professional competency is a complex, multifaceted construct examined through
the lenses of philosophy, psychology, pedagogy, sociology, acmeology, andragogy,
occupational psychology, and the theory of professional education. Given that this study
focuses on exploring the professional competency of future teachers working within the
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context of modernized education in Kazakhstan, particular attention will be paid to the
unique characteristics of this issue.

It is important to note that in scholarly literature, the category of professional
competency is regarded as a fundamental indicator of an individual’s level of profes-
sionalism and its degree of development. It is reflected in the specialist’s ability to
successfully address tasks within their professional domain, drawing upon a well-
formed set of knowledge and skills [13]. Within the context of professional development,
several types of competency are identified, including specialized, social, and individual
competencies.

* Specialized (occupational) professional competency is characterized by a high
level of mastery in professional activity, which entails not only the possession of domain-
specific knowledge but also the ability to apply it effectively in practice.

* Social professional competency reflects a specialist’s ability to engage in
professional communication according to the norms accepted within their professional
community, as well as their proficiency in collaborative methods and partnership-based
interaction.

* Individual professional competency is associated with personal self-expression
and self-development, both of which serve as indicators of professional maturity.

Under the guidance of D.M. Grishin, the concept of professional competency was
introduced as a core component of the qualification framework for future educators. In
his view, professional competency is an integrative construct that includes a teacher’s
communicative, constructive, and organizational capacities. As active participants in the
educational process, teachers are given the opportunity to realize and experimentally test
these abilities through their pedagogical practice [14].

The issue of preparing future educators occupies a central position in pedagogical
and psychological research. This topic is explored from multiple perspectives:

» The formation of students’ professional readiness and the development of self-
growth models within the framework of lifelong learning are discussed in the works of
S.I. Arkhangelsky, A.A. Verbitsky, V.A. Slastenin, among others.

* The psychological and pedagogical foundations of professional training, including
the nature of the teaching profession, its functions and specific characteristics, as well as
methodological approaches aimed at fostering independent learning and self-improvement,
are examined in the studies of Yu.K. Babansky, N.V. Kuzmina, B.A. Matayev, V.V. Serikov,
N.D. Khmel and others.

* [ssues related to the forms and types of students’ cognitive and communicative
activity, as well as methods for stimulating such activity, are addressed in the research
of A.R. Ermentaeva, K.B. Zharykbaev, S.M. Zhakupov, N.B. Zhienbayeva, M.A. Perlen-
betova and other scholars.
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* The scholarly works of A.A. Absatova, Zh.l. Namazbayeva, B.A. Turgunbayeva
and others focus on the development of creative potential and professional competency in
prospective teachers.

* Theoretical and practical aspects of the formation of students’ professional
competencies are comprehensively explored in the research of B.T. Kenzhebekov,
K.S. Kudaybergenyeva, B.R. Kaskatayeva, Sh.Kh. Kurmanalina, G.Zh. Menlibekova,
M.V. Semenova, S.I. Ferkho and other academics.

The studies reviewed examine the specific features of professional training for future
teacher-psychologists in relation to their core professional responsibilities. However, the
current urgency of this issue is primarily driven by the need to significantly enhance the
quality of specialist preparation in the context of a transforming educational environment.

At the stage of preliminary analysis, the structural components of the professional
competency of future teacher-psychologists were identified. Drawing on the findings
of the aforementioned scholars, and taking into account the nature of professional
activities, qualification requirements, and job functions of educational psychologists,
three key structural elements were outlined: the cognitive, activity-based, and emotional-
motivational components.

Based on this model of professional competency, the main criteria for assessing
its development were determined as follows: the presence of theoretical knowledge
necessary for carrying out professional tasks; readiness to solve practical problems and
to organize psycho-pedagogical work; and the existence of stable professional motivation
alongside the formation of personal qualities essential for effective functioning in the role
of a teacher-psychologist.

In the context of the modern educational landscape — which demands not only deep
subject knowledge but also advanced professional and personal competencies — it becomes
especially important to assess students' readiness to fulfill their future responsibilities.
Teacher-psychologists play a pivotal role within the education system, as they are not
only involved in instruction but also in shaping a psychologically supportive environment
conducive to students' personal development.

The focus of the study is the implementation of the competency-based approach,
which aims at the deliberate development of both general cultural and professional
competencies among students. Particular attention is given to the analysis of key objectives,
including the design of modern educational programs, the establishment of collaborative
partnerships between educators and employers, and the application of interactive teaching
methods that facilitate a closer integration of theoretical knowledge with practical skills.

Special importance is placed on assessing the levels of competency formation
among students and their professional self-determination throughout the training process,
regarded as crucial factors in the development of future specialists. The necessity of
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employing psychological diagnostics and valid methods for evaluating educational
outcomes is emphasized, enabling the identification of individual strengths and weaknesses
in learners.

The proposed comprehensive approach to organizing the educational process ensures
the preparation of competitive graduates who possess the ability to successfully adapt
to professional activities and effectively realize their potential within the contemporary
educational and labor market environments.

The organization of the instructional and educational process aimed at fostering the
professional competencies of future teacher-psychologists involves the implementation of
several key directions.

First and foremost, a crucial condition is the consideration of students’ individual
typological characteristics within the educational process, which ensures a more targeted
and effective approach to specialist training.

Anintegral part of this process is pedagogical diagnostics, enabling the identification
of features in students’ self-educational activity and determining pathways for its further
development. In this context, a significant tool is the model of self-educational activity for
future teacher-psychologists, which encompasses goals, objectives, structure, program,
resources, methods, and organizational forms of work.

Particular emphasis is placed on the application of learner-centered methods that
promote the development of professional competencies. Furthermore, the use of a system
of academic assignments within the psychological disciplines proves effective in fostering
various components of competency: emotional-value orientation, operational-activity,
personal, and conative aspects.

Special attention in the process of professional competency formation is given to
learner-centered approaches that facilitate the development of individual qualities and the
professional stance of future teacher-psychologists. Professional competencies of teacher-
psychologists represent a systematic unity of knowledge, skills, abilities, and personal
qualities that ensure effective professional performance in educational and psychological
domains. The formation process is multi-staged, involving both the assimilation of
theoretical foundations and the practical mastery of professional skills.

Competency development follows a phased progression linked to the professional
formation of students: the initial stages involve the accumulation of foundational knowledge
and the establishment of professional orientations. By the fourth academic year, a stable
professional position and a comprehensive set of competencies are developed.

Practical activities and experience in interacting with real educational and
psychological situations are key factors in the successful development of professional
competencies. The cultivation of personal qualities such as reflectiveness, motivation for
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professional growth, and critical thinking plays a significant role and should progress
concurrently with the acquisition of professional knowledge and skills.

The research employed a comprehensive set of methods involving diverse materials.
During the analysis of scientific and educational-methodological literature, state
educational standards, model curricula, methodological manuals, as well as publications
by domestic and international scholars focusing on the formation of professional
competencies of future teacher-psychologists in higher education were examined. In total,
13 sources were included in the review.

At the stage of the pedagogical experiment, aimed at selecting diagnostic tools to
assess the level of professional competence formation among students specializing in
pedagogical psychology, the «Professional Orientation Level (POL) Test-Questionnaire»
was utilized during the preliminary diagnostic phase. This instrument is designed to
determine the degree of students’ interest and motivation toward professional activity, as
well as the level of development of professional attitudes and values. The questionnaire
consists of blocks of statements or questions intended to identify various components of
professional orientation.

The selection of this methodological tool was justified by its proven reliability
and validity, as evidenced in a number of empirical studies conducted by domestic
and international scholars. Employing the questionnaire test enabled the collection of
statistically representative data reflecting the level of students’ professional motivation
and orientation within the context of their vocational development.

Statistical methods for data processing and subsequent analysis allowed for the
formulation of well-founded conclusions. The applied materials and research procedures
provided a more comprehensive and multifaceted understanding of the degree of
professional competence formation among future teacher-psychologists within the context
of higher education.

To ensure the reliability and validity of the obtained results, a preliminary verification
of the diagnostic instruments was conducted. In particular, the questionnaire designed to
assess the level of professional orientation (LPO) was adapted to the specific context of
Kazakhstan’s educational environment. During the pilot stage of the study (n = 15), the
clarity and interpretability of the statements were evaluated, followed by minor revisions
to improve wording accuracy.

The internal consistency of the instruments was assessed using Cronbach’s alpha
coefficient, which reached 0.83, indicating a high level of reliability. Construct validity
was examined through factor analysis applying the Kaiser-Meyer-Olkin (KMO) criterion
(KMO =0.79), confirming the acceptable structural coherence of the measurement
indicators. Overall, the findings substantiate the credibility and applicability of the
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selected diagnostic tools for assessing the level of students’ professional orientation and
readiness for future professional activity.

Results and discussion

The preparation of future specialists for professional activities involves not only
the acquisition of theoretical knowledge but also the development of significant personal
qualities and a stable motivational foundation. Within the framework of this study,
diagnostics were conducted across three levels of readiness: theoretical, technological,
and personal. The article addresses the key parameters and components of psychological
readiness, as well as the methods employed for its assessment. The aim of the research
is to clarify the structure of readiness and to identify its impact on the effectiveness of
specialists’ performance in the fields of psychology and pedagogy.

The empirical part of the study was carried out at Pavlodar Pedagogical University
named after Alkey Margulan. The research involved 30 students from the 2nd to 4th years
enrolled in the «Pedagogy and Psychology» educational program.

The obtained results indicate varying levels of professional orientation among
students across different years of study, reflecting the gradual and stage-based nature
of competence development. The conducted analysis provides insight into the dynamics
of students’ professional growth and the progression of their key professional qualities
throughout the training process.

This publication presents the results of the preliminary diagnostic phase of the
study. The assessment of students’ professional orientation levels was performed using
the Professional Orientation Level (POL) test-questionnaire. Results of students from 2-4
years are presented in Figure 1.

The empirical results obtained from administering the Professional Orientation
Level assessment to students from 2" to 4 years reveal identifiable trends in the process
of professional self-determination. Among 2" year students, 10% exhibited a low level of
professional orientation, which may reflect difficulties in establishing defined professional
preferences during the early phase of university education. In the 3rd year the proportion
of students with low orientation level declined to 7%, suggesting a gradual formation of
professional preferences in the process of accumulation of educational experience. This
positive trend is likely associated with the completion of specialized courses, pedagogical
practice, and increased understanding of the profession gained throughout their studies.
Consequently, more stable professional interests and value orientations begin to form.
By the fourth year, this figure further declines to 3%, pointing to favorable dynamics
in professional development and the gradual resolution of uncertainty regarding future
career choices.
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Results of the «Professional Onentation Level (POL) Test-
Questionnaires for 2nd-dth year students
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Figure 1 — Results of the Professional Orientation Level
Test-Questionnaire among students from 2-4 years

A moderate level of professional orientation was observed in 33% of second-year
students, 26% of third-year students, and 22% of fourth-year students. This trend reflects
the transition from an intermediate stage of developing professional interests to a more
pronounced and stable career choice. Thus, some second-year students show only partial
clarity regarding their future profession, while third-year students continue the process of
professional self-determination: many begin to make more deliberate choices, and by the
time they complete their studies, the number of such student’s decreases.

A high level of professional orientation was demonstrated by 57% of second-
year students, 67% of third-year students, and 75% of fourth-year students. This can be
interpreted as evidence that most students develop a clear professional stance during
their education, which is manifested in a conscious attitude towards their future work,
the presence of career goals, and readiness for the practical application of professional
competencies. Throughout their studies, there is a significant increase in the number
of students with a high level of professional orientation, indicating a qualitative leap in
their understanding of their career paths. Specifically, students increasingly connect the
knowledge gained with their future professional activities, become aware of the demands
of their chosen profession, and exhibit growing motivation for self-realization.

A comparative analysis of course data indicates that as students’ progress toward
the completion of their educational program, there is a consistent upward trend in the
development of a strong professional orientation. This trend reflects not only the natural
process of maturation and the accumulation of professional knowledge but also the
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effectiveness of pedagogical support that creates favorable conditions for the formation of
professional identity.

At the same time, the continued presence of students with a low level of
professional orientation even at the final stage of their studies highlights the need for
additional psychological and pedagogical interventions aimed at supporting professional
self-determination. The results of the conducted assessment indicate the necessity of a
comprehensive approach is essential in shaping professional orientation. These findings
also confirm the positive impact of the educational process on increasing confidence and
readiness for professional activity.

The progress observed during university education may be attributed to in-depth
study of specialized subjects, hands-on experience and the university’s support through
counseling and career guidance services. Nonetheless, the process of the professional
training requires continuous development and improvement.

The findings are consistent with the principles of the concept of transprofessionalism
(E. F. Zeer, E. E. Symanyuk), which emphasizes that the development of professional
competencies in educational psychologists requires the integration of knowledge from
multiple scientific domains, as well as the cultivation of cognitive flexibility and the
ability to operate effectively within an interdisciplinary environment [15].

The identified trends also align with the ideas of adaptive expertise (H. Timperley),
highlighting the importance of a specialist’s readiness for continuous self-renewal
and mastery of emerging pedagogical technologies in the context of rapidly changing
educational realities [16].

Within the framework of evidence-based practice (L. Darling-Hammond), it
can be noted that the approaches proposed in this study — including the use of master
classes, reflective portfolios, and simulation-based learning activities — contribute to the
development of students’ ability to rely on empirically validated data and to enhance their
professional self-reflection [17].

In particular, updating the educational and developmental environment to better
cultivate professional competencies that meet current educational standards and facilitate
effective pedagogical practice in a rapidly evolving educational context is of critical
importance.

A comparison of the research results with the theoretical provisions presented in
the «Materials and Methods» section allows us to conclude that the revealed trends in the
formation of students’ professional orientation and competence are consistent with the
findings reported by both national and international scholars (Kudaibergenov, Turgun-
bayeva, Menlibekova, Darling-Hammond, and others). At the same time, the conducted
study refines and expands existing approaches by demonstrating the effectiveness of
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integrating theoretical instruction, practical tasks, and diagnostic instruments in fostering
the professional development of future educational psychologists.

Conclusion

The study confirmed the hypothesis that the level of development of professional
competencies is directly influenced by the structure of the educational process and the
extent to which students are engaged in practical activities.

The development of professional competencies among educational psychologists
within higher education must be viewed as a core prerequisite for their integration into
the professional community and for their future success in the field of psychological and
pedagogical support.

The competency-based approach, which underpins the modern educational
paradigm, involves not only the acquisition of knowledge but also the cultivation of skills,
abilities, and personal qualities necessary for practice-oriented work.

Based on the empirical data obtained, it can be concluded that the effectiveness of
professional training for graduates is largely ensured by an integrated educational model.
This model combines theoretical instruction, hands-on practice, and the development
of students’ personal and professional qualities. The incorporation of active learning
strategies — such as project-based methods, problem-solving approaches, and case
analysis — promotes deeper cognitive engagement, encourages the growth of both critical
and creative thinking skills, and supports students in becoming capable of independent
decision-making in real-world professional contexts.

A pivotal factor in professional preparation is the collaboration between students
and practicing professionals who possess relevant field experience. Such interaction
facilitates the meaningful transmission of applied knowledge, contributes to the formation
of a professional identity, and strengthens motivation for future career engagement. The
successful implementation of this model by several universities, which involve industry
experts in the educational process, provides compelling evidence for the effectiveness of
interdisciplinary and practice-oriented approaches to training.

Thus, the cultivation of key professional competencies in future educational
psychologists calls for a structured and innovative approach. This approach should be
based on the integration of academic learning with practical application, the use of
contemporary pedagogical technologies, and the personalization of learning trajectories.
Applying these principles fosters the development of highly qualified professionals
equipped to address complex psychological and educational challenges and to achieve
meaningful professional self-realization in today’s dynamic socio-cultural environment.

Future research directions involve broadening the diagnostic framework and
conducting a formative experiment designed to strengthen the professional competence
of students majoring in educational psychology and pedagogy. Such efforts are expected
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to contribute to the refinement of training models and the development of evidence-
based strategies for fostering professional growth in higher education settings.
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1O. T'emumum !, XK. T. Kemxkebaepa >*, B.A. Maraes?,

'Ta3u yHuBepcuteTi, AHKapa, Typkus

2 Onkeit Mapryias atsiHaars! [1aBinonap meaarorukaiblk YHUBEPCHUTETI,
[TaBnonap, Kazakctan

KOO xarnaiibinaa 0oJalIAK MeJATOr-ICUX0JI0T TAPABIH
KI¢i0M KY3bIPeTTIIIKTEPiH KAJbINTACTHIPY

AnHoTanusi. bonammak menaror-ncuxojorTapAblH  KociOM  KY3BIPETTUTIKTEPiH KaJbIITAacThIPy
Ka3ipri oJIEyMETTiK XkoHE OuTiM Oepy TpaHChOopMaIusIIaphl KaFdalbIHIA epPEeKIlle MaHbBI3Fa He O0JTyna.
Y coiabuTFaH Makanaja «[lemaroruka xoHe ICUXOI0THs O11iM Oepy OaFmapiraMachl CTYICHTTEPiHIH Kocion
KY3BIPETTITIKTEPiH KAJIBIITACTHIPY YAEPICIHIH HETI3Ti acleKTijepi allblll KepceTijieai. ABTOpiap KOFaphl
OKY OpHBIH/Ia OLTIM aJTy Ke3eHiHe KoCiOM KY3bIPETTUIIKTI KAJIBITACTHIPY €PEeKILENKTepl MEH Ke3eH IepiHe
Hasap ayJapassl.

Tanmay «kociOM KY3BIPETTUTIK» YFBIMBIH KapacThIpyllaH Oactanaabl, O perTe Ooianiak MaMaH-
JapAbB Taspiiay YIepiCiHIe OHBIH TaMybIHA JKOHE KETUINIPLTYiHE ocep eTeTiH (haKTopiIapAblH KCHEUTIITCH
TyciHmipMmeci Oepinieni. Ky3pIpeTTimiKTI KaJbINITACTHIPYABIH HETI3T1 Ke3eHaepi Oipi3mi Typle 3epTTelie/i:
TEOPUSUTBIK pedreKkcusiiad (YFBIMIABIK amnapar, KYpbUIbIMBI, THATHOCTHUKAIBIK KpHUTepuiliep) Oacrarm
oJapIblH ToXIpuOenik icke acyblHa HediH. KociOM Ky3bIpeTTUNKTI TaObICTBI KaJBIITACTHIPYFa BIKIAN
€TEeTIH YIbIMIaCTHI Py IIBUIBIK-TIEJarOT MKAJIBIK JKaFIaisiapAbl 3epTTeyTe epeKiie KoHi OesriHreH. MaHbI3Ib1
OarpITTap peTiHjae OeJICeHAl OKBITY 9icTepiH (TPEHUHITIK TIKipuOenep, moOaIbIK TEXHOJIOTHsIIAp, KOy-
YHHT') KOJIJJaHy, SJI€yMETTIK-TICHXOJIOTHSIBIK JKYMBIC (hOpMaIapblH €HT'13Y, KY3bIPETTUTIKTEPAIH KaJIBIITACY
JICHTeHiH J)XYHEeNi TypJie MOHUTOPHHT JKYPri3y %KoHE KoCciOU KaIbIITacyIbIH OapiIblK Ke3CHICPiHIC CTYICHT-
Tepre MCUXOJOTHSUIBIK-TIEIarOTUKAJIBIK KOJIay KOPCETY Maceliesiepi KapacThIPbUIa IbL.

Ocpuraifiiia Makaia OoJaliak 1me1aror-rcuxoaorTapblH KaciOn KY3bIpETTUTIKTEPiHIH Ma3MYHBI MEH
KaJIbINTacy Ke3eHepiH TeOPHSIIBIK TYPFhIIaH TajJayMeH FaHa IeKTeIMeH, COHPIMEH KaTap yHUBEPCUTETTIK
opTaza KociOM MasipibIKTHIH HOTIDKEIUIITIH KaMTaMachl3 eTeTiH OuTiM Oepy yAepiciH YHbIMIacThIpyIbIH
MeIarOTUKAJIBIK, [IaPTTaphl MEH 9MIICTEPIH A€ KapacThIPaIbl.

KinTTi ce3mep: Ky3bIpeTTiNIK, KOCIOM KY3BIPETTLTIKTEPH, KOCIOM JaspibIK, Kociou Oarnmap, Ooia-
IIaK [earor-rcuxoaorrap.
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I0. Temumm ', XK. T. KenxeOaesa 2*, 5.A. Maraes?,

'Ta3u yauBepcuteTi, AHKapa, Typrus

2[TaBnomapcKuii NeJarorn4ecKuii yHuBepcuTeT uMeHu Olikeit Maprynas,
ITaBnonap, Kazaxcran

®opmupoBaHue NpodecCHOHAIBHBIX KOMIIETCHIMIA
Oy1yIIMX NEeAAroroB-ICUX0JI0r0B B YCJIOBHSIX By3a

AnHoranms. QDopmupoBaHHE NPOPECCHOHANBHBIX KOMIIETCHIMH OyIylmIMX II€Jaroro.-
NICUXOJIOTOB  IpuoOpeTaeT 0co0y0 3HAYUMOCTh B YCJOBHSX COBPEMEHHBIX COLMANBbHBIX U
oOpa3oBaTenbHBIX TpaHCop-Manuid. B mpencraBneHHONH CTaTbe pPACKPBIBAIOTCS KIFOYEBBIE ACIICKTHI
npolecca CTaHOBJICHHS NMPodeccu-oHANBHBIX KOMIIETEHIMH CTYICHTOB OOpa30BaTeIbHOBI IPOTPAMMEI
«Ilemaroruka u NCUXOJIOTHsD. ABTOPHI aKLIEHTUPYIOT BHUMaHHUE Ha crienuduke u stamnax GopMupoBaHUs
npodeccHoHaIbHON KOMIIETEHTHOCTH B IEpHO] 00y4eHHs B BBICIIEH IIKOJIE.

AHanu3 HaYMHACTCS C PACCMOTPEHHS MOHATHS «IIPO(ECCHOHANbHAST KOMIIETCHIUS, TPH 3TOM
NPENCTABICHO paclIipeHHOE NOHUMaHUe (PaKTOpOB, BIUSIONIMX HA €€ Pa3BUTHE M COBEPLICHCTBOBA-HHE
B TIpoliecCE€ MOATOTOBKM OyAyIIMX CIenuanucToB. IlocnenoBaTesbHO MCCIEAYIOTCSI OCHOBHBIE 3Ta-TIBI
(hopMupOBaHUS KOMIIETEHIIMNA: OT TEOpeTHYecKoW pediexcuu (MOHATUHHBIN ammapat, CTpyKTypa, Tu-
arHOCTHYECKHE KPUTEPUH) A0 MX TpakTH4IecKoi peanmm3anuu. Ocoboe BHUMaHUE YACICHO H3YyYEHHIO
OPraHM3alMOHHO-NIEJArOTUYECKUX YCIIOBUH, CHOCOOCTBYIOLIMX YCIIEIIHOMY (DOPMHUpPOBaHHIO Ipodec-
CHOHAJIbHOM KOMIIETCHTHOCTH. B KadecTBe 3HAUMMBIX HAIpaBJICHUH PacCMaTPUBAIOTCS HCIIOIb30BAHUE
aKTHBHBIX METOAOB OOy4YeHHUs (TPEHUHTOBBIE NMPAKTUKHU, POCKTHBIE TEXHOJOTHH, KOYUYHHT), BHEIPEHHUE
COLIMAIBHO-TICHXOJIOTHYECKHX (OpM pabOThl, NPOBEACHHE CHCTEMAaTHYECKOTO MOHHTOPHHIA YPOBHS
c(op-MUPOBAHHOCTH KOMIIETEHIIMH U 00ecIeYeHHe IICHX0JIOr0-TIeIarorHYecKol MOIJIEP)KKU CTYISHTOB
Ha BCEX CTAAMAX MPOQPECCHOHATBHOTO CTAHOBICHHUSI.

Takum 00pa3zoM, CTaThsi HE OTPAHUIMBACTCA TEOPETHUECKMM aHAIM30M COJEPXKAHUS M ITAIIOB
¢dop-mupoBaHUS TPOPECCHOHANBHBIX KOMIIETCHIMH OyIyIIMX I1€AaroroB-IICMX0JIOTOB, HO TaKXke
paccMaTpHuBa-€T MENAaroruuyecKhe YCIOBUSI M METOJAbl OpraHM3alud 00pa30BaTEIBHOrO MpOIEcca,
KOTOpBIE 00eCIIeUnBa-I0T Pe3yIbTaTUBHOCTD MPO(ECCHOHAIBHON MOATOTOBKH B YHUBEPCUTETCKON cpeie.

KiioueBble c10Ba: KOMIETEHITUHS, TPO(HEeCCHOHAIbHBIE KOMIETESHITUH, TPO(ECCHOHAEHHAS
HOA-TOTOBKA, Mpo(eCCHOHATbHHAS HAIPABJICHHOCTh, OyIyIIne Mearoru-TrCHX0JIOTH.
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