KA3AKCTAH ITEJAT'OI'MKAJIBIK XABAPIIBICHI 2(79), 2025

uDC 373.1 DOI 10.52301/1991-0614-2025-2-24-39
IRSTI 14.25.09

N.V. Chekaleva’, A.S. Abugaliyeva**

! Omsk State Pedagogical University, Omsk, Russian Federation
? Muzafar Alimbaev Secondary Comprehensive School, Pavlodar, Kazakhstan
abugalieva@mail.ru

PEDAGOGICAL FOUNDATIONS
OF GROUP WORK ORGANIZATION IN ELEMENTARY SCHOOL

Annotation. The present article deals with the problems arising from the psychological-
pedagogical foundations of the organization of group work in school. The aim study is to establish
the main definitions, principles and approaches that contribute to the successful implementation
of effective group work in the learning process of elementary school. The realization of this goal
involves the development of psychological and pedagogical techniques aimed at the formation
of skills of constructive communication and teamwork, to activate cognition in primary school
students. Scientific and practical significance of the work is expressed in the results obtained.
The results of observation confirm the necessity of group interaction in junior schoolchildren
and emphasize the importance of specially organized work. Questioning of teachers and parents
of elementary school children were indicated that the special influence of age psychology of
younger schoolchildren on their productivity in the course of joint or group learning activities.
The proposed recommendations are aimed at the implementation in practice of the pedagogical
principle of the teacher's organization of teamwork in the primary grades, with reliance on the
individual-psychological characteristics of students and to create more comfortable conditions for
a fuller disclosure of talents and abilities of each child. Experimental application of the technique
in practice showed a positive effect in children in the experimental group, as they increased the
indicators of motivation, social adaptation, decreased anxiety, improved emotional atmosphere,
which confirms the hypothesis of the study and indicates the value of the study in pedagogy and
psychology of elementary school.

Keywords: group work, elementary school, age features, teacher, motivation, anxiety,
psychological atmosphere.

Introduction

Therelevance of the study of problems arising from the psychological and pedagogical
foundations of the organization of group work in elementary school is due to the need
to form social and communicative competencies in children, successful socialization of
junior schoolchildren and their comprehension of the required learning skills. Currently,
Kazakhstani elementary schools are increasingly focused on the development of such
an important skill in junior schoolchildren as cooperation with classmates, not just for
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communication, but in order to jointly solve learning problems in subjects. Since it is such
skills that become the basis for the effective functioning of their organized personality,
able to live in modern society.

Despite the presence of works of scientists and practitioners in pedagogy and
psychology in the field of collective activity, the problem of optimal organization of group
work in elementary school remains insufficiently studied. In addition, psychological and
pedagogical practice shows that the effectiveness of the educational process in elementary
school depends significantly on the successful and competent selection of methods and
tools of group work, taking into account the age characteristics and individual differences
of junior school students.

The purpose of the study is to identify the main definitions, principles and approaches
that contribute to the successful implementation of effective group work in the learning
process of elementary school. The realization of this goal involves the development of
psychological and pedagogical techniques aimed at the formation of skills of constructive
communication and teamwork, to activate cognition in primary school students, and to
create conditions for each child regarding personal growth.

Within their framework, the following research objectives were set:

— study of theoretical and methodological definitions and bases on the organization
of group work in elementary school;

— identification of the peculiarities of age psychology of younger schoolchildren and
their influence on productivity in the course of joint or group learning activities;

— development of practical recommendations on the application of group forms of
teaching and education in elementary school and determination of their effectiveness.

The scientific novelty of the study lies in the complex analysis and evaluation of
interrelations between the age and individual-psychological characteristics of younger
schoolchildren, when organizing group forms of learning interaction for them. The work
also puts a special emphasis on the role of the teacher in the process of designing and
conducting group classes, which are designed to direct their efforts to create a comfortable
team educational environment for primary school children, which will develop children's
social skills and communicative competence.

The object of the study is the educational process of elementary school. Subject —
organization of group work of junior school students.

The analysis of scientific literature confirms the presence of interest of Kazakhstani
and foreign authors to the issues of group interpersonal interaction in educational
institutions. However, many issues on this topic remain unresolved and require further
comprehension and experimental verification. For example, there is a lack of empirical
studies to determine the effectiveness of different kinds of group work models among
Kazakhstani and foreign elementary schools.
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The present study is based on the generally accepted methods of scientific
knowledge, including theoretical analysis of psychological and pedagogical literature,
observation, questionnaires, testing, experimental and experimental verification of the
proposed methods.

The hypothesis of the study is based on the assumption that if group work is well
organized, it will contribute to increasing the level of motivation for learning, improving
social adaptation, reducing anxiety and creating a positive emotional environment in the
classroom.

The significance of the conducted research is expressed in the development of
methods and tools of group work in elementary school. The results obtained in the course
of the study are important for improving the pedagogical skills of elementary school
teachers, developing innovative methodological aids aimed at educating elementary
school students to be harmonious individuals with a developed sense of responsibility to
the group, independence and ability to adapt to society.

Materials and methods

The main sources of information in the study of theoretical and methodological
definitions and grounds for the organization of group work in elementary school were
works on pedagogical theory (textbooks, monographs, scientific articles and dissertations
on the problems of the organization of the educational process and educational group work
in elementary school) and psychological literature (studies of cognitive and behavioral
characteristics of junior schoolchildren and characteristics of group behavior, the influence
of the collective on the individual development of the child). And also normative acts of the
Republic of Kazakhstan, methodological recommendations of the Ministry of Education
of Kazakhstan and similar documents of other countries, focused on the organization
of group work within the framework of elementary school. The research methods were
theoretical analysis of literature.

Monographs, textbooks, publications, articles and scientific works covering the
theory of child psychology, stages of development of a child of primary school age, aspects
of social interaction, mechanisms of knowledge assimilation and development of a child's
personality also became the materials of the research in revealing the peculiarities of age
psychology of junior schoolchildren and their influence on productivity in the course of
joint or group learning activities. Documents of state and departmental bodies concerning
the content of primary education, goals and objectives of primary school training, and
recommendations on the organization of group learning process. Collected primary
information, based on the results of questionnaires and observation. Research methods:
literature analysis and questionnaire survey. The questionnaire for parents and teachers
included seven questions each. Teachers (20 people) and parents (24 people) participated
in the survey.
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The method of direct observation was used at lessons and extracurricular activities
conducted to identify the peculiarities of age psychology of younger schoolchildren and
their influence on productivity when using group forms of work in primary grades.
Different types of interaction between group participants, their initiative, participation
in discussions, presence of conflicts and ways of their resolution, teacher's support and
degree of satisfaction with the results of the lesson were recorded. Each dimension was
evaluated on a scale from 1 to 5 points: 1 point — low level of manifestation of the trait: 5
points — high level of manifestation of the trait.

The pedagogical experiment was conducted in order to test the assumption
(hypothesis) that qualitatively organized group work helps to increase the level of
motivation to study, improve social adaptation, reduce anxiety and create a positive
emotional environment in the classroom.

Students of the third grade of secondary school took part in the experiment. One
experimental group (EG) of 32 people and one control group (CG) of 30 people were
organized.

The experiment was organized in three stages:

—the first stage (preliminary), where all participants were tested for the level of
motivation to study, social well-being and anxiety level. A standard set of psychological
tests suitable for primary school age was used. Diagnostics of motivation to study was
carried out according to the Method of diagnostics of internal and external motivation
to study, N.V. Yelfimova “Ladder of Motivations” [1], social adaptation assessment was
carried out according to the Method of diagnostics of internal and external motivation to
study, assessment of social adaptation according to the “Scale of personality adaptability”
based on the method of L.M. Shipitsina [2], determination of the level of anxiety according
to the children's version of the Phillips anxiety test [3], analysis of the emotional climate
in the class according to the questionnaire for determining the emotional climate in the
team [4];

—the second stage (experimental). The experimental group participated in the
program of group work, built taking into account individual-psychological characteristics
of students. The process of organizing teamwork included: formation of small groups (3-5
people) taking into account the compatibility of temperaments and communication style;
weekly classes were organized in different subjects with elements of project activities,
debates, game exercises and reflection; mandatory inclusion of tasks that develop the
skills of cooperation, tolerance and respect for the opinion of another. At this time, the
control group continued to study the program in the traditional way, without special
emphasis on group work.

— third stage (final): after ten weeks, the students of both groups were retested.
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The evaluation indicators were: motivation to study; anxiety; emotional atmosphere
in the classroom.

Statistical methods were used for quantitative counts.

Analytical analysis methods were used to determine the conclusions and conclusion
on the research topic.

Results and discussion

The results of the analysis on the study of theoretical and methodological definitions
and grounds for the organization of group work in elementary school. During the analysis
we analyzed the works of leading domestic and foreign authors dealing with didactics,
pedagogy and psychology of childhood, which provided in-depth information about the
essence and features of the group form of teaching and education. Thus, the definition of
the concept of group work as a special form of educational process characterized by the
presence of common goals, distribution of roles and functions, cooperation and mutual
assistance between group members was established [5; 6].

Different approaches to the classification of types of group work are emphasized
in the study of creating positive group experience and the role of the instructor in group
projects) [7], group structure S. Ambreen considering structuring cooperative group work
in classrooms [8] and organizational forms describing cooperative learning in relation to
theory and practice) [9].

The organization of group work, as noted by C. Lai [10] is based on the achievements
of humanistic pedagogy, sociology, developmental psychology and age psychology.
T. Lintner [11] points out that regarding the organization of group work in elementary
school, special attention should be paid by the teacher to the issues of interpersonal
interaction, leadership, group structure and positive dynamics of development of
intergroup relations.

The analysis of Kazakhstani literature has shown a variety of methods of group work
organization, such as role-playing games, project activities, discussions, brainstorming and
cooperative learning. N.S. Zhumasheva [12] and A. Kuralbaeva [13] in their group work
shared their experience of using group work in the international school of the country's
capital, presented examples of tasks that help to develop teamwork skills, solve conflicts
and cooperate in a multicultural environment. And also the author emphasized the need
to take into account cultural differences when organizing group work. It is noted by other
authors E. Pylli [14], J. Forsell [15], J. Guy [16] both advantages and disadvantages of
each approach and it is pointed out that their use depends on the goals of the lesson and
specifics of age and preparedness of students [17].

Studies of other Kazakhstani researchers note concerning group work the age
specifics of junior schoolchildren: they are inclined to cooperate; have difficulties in
coordinating joint efforts and decision-making and others [18]. An important factor in the
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organization of group work in elementary school is considered to be the consideration of
individual characteristics of each child and the organization of groups taking into account
these characteristics [19].

Normative acts of the Republic of Kazakhstan (the Law on Education of the Republic
of Kazakhstan) [20] and the state educational standard of education in elementary school
(SESE RK) [21], determine the rights and responsibilities of participants of the educational
process, regulate the procedure for organizing group work and establish criteria for the
effectiveness of such activities. The Ministry of Education of Kazakhstan offers various
methodological recommendations that include practical advice on the organization of
group work, organization of space and conflict management [22]. It should be noted that
similar information is presented in the materials of international organizations.

In general, the analysis has shown that the organization of group work in Kazakhstani
elementary school requires a comprehensive approach, which should combine knowledge
of basic pedagogical and psychological theories and approaches, with the teacher's ability
to take into account the age and individual characteristics of elementary school students, as
well as the teacher's willingness to follow the recommendations of normative documents
and methodological materials.

The results of questionnaire survey of teachers and parents of elementary
school children to determine the specifics of the influence of age psychology of junior
schoolchildren on their productivity in the course of joint or group learning activities are
shown in Table 1.

Table 1 — Results of questionnaire survey of teachers and parents of elementary school children

Indicator Parents (%) Teachers (%)
1 Learners prefer the group 67 80
2 Learners are active participants 58 50
3 Difficulties are rare 50 60
4 Child is more often the leader 30 50
5 Motivation of interest in tasks 63 70
6 Group has a positive influence 63 75
7 More comfortable working with friends 50 70

The obtained data allow us to note that the majority of respondents from both
groups confirmed the positive attitude of elementary school pupils to group education.
This is especially strong among teachers (80%), while parents are less categorical in this
respect, only 67%. It is likely that teachers, from a professional point of view, have a
deeper understanding of the benefits of group work for children's acquisition of important
skills such as communication and coordination of efforts to achieve the desired result.
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More parents consider their children to be active participants of the group (58%), while
teachers only 50%. Such indicators are probably connected with different criteria for
assessing pupils' activity, as this is usually understood as the child's external readiness to
respond, while teachers — as internal readiness to make decisions and argue their opinions
and positions. Half of the surveyed parents noted the absence of serious obstacles in the
interaction of pupils in the group, while teachers (60%) see frequent difficulties in the
process of integrating children into teamwork. This indicator emphasizes the need to
improve the methods of forming both homogeneous and multilevel groups in the course of
education. Only a smaller share of parents (30%) see their child as a leader in group work,
while the other opinion prevails among teachers (50% or half). Here we see subjectivism
and fear of parents for their child when assessing the role of their child and other children
in the team, unlike a professional who points to real situations, as all children are different.
Interest in group tasks as the main motivation of children is noted by 63% of parents
and 70% of teachers, which confirms the idea that properly selected exciting tasks can
mobilize children's energy and stimulate group work. The majority of respondents are
convinced that group work is beneficial to the child (63% of parents and 75% of teachers),
confirming the widespread recognition of the benefits of cooperation for personal and
cognitive development. Only half of parents believe that children enjoy studying with
buddies, while nearly three-quarters of teachers support this view. The findings point to
the role of friendships in enhancing the productivity of group or collaborative work.

The results of observation of the peculiarities of interaction between group
participants, teacher and individual pupils in group work based on their age peculiarities
are reflected in Table 2.

Table 2 — Results of observation of first and fourth grade pupils in group work

Parameters First class Second class | Third class | Fourth grade
Degree of initiative in the group 2 3 4 5
Participation in discussions 2 3 4 5
Presence of conflicts 3 2 1 1
Quality of conflict resolution 2 3 4 5
Level of mutual support 3 4 5 5
Manifestations of leadership 2 3 4 5
Cooperation and coherence 2 3 4 5
Teacher support 4 4 4 4
Students' self-esteem 2 3 4 5
Awareness and responsibility 2 3 4 5
Creative activity 2 3 4 5
Effectiveness of group work outcomes 2 3 4 5
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The obtained data show a gradual increase in the level of initiative, involvement,
self-organization and creative activity among elementary school pupils as they grow
older. Thus, as early as in the second grade pupils begin to show greater willingness to
participate in groups to discuss issues under study, to take the initiative, although they
still have minor conflicts in the group. In the third grade, we note a significant decrease
in conflicts and a significant increase in mutual assistance, and they begin to recognize
responsibility for the results of the whole group. Fourth graders show a higher degree
of maturity regarding their role in the group, their position as a leader, their desire to
negotiate with other team members, and they resolve conflicts or disagreements more
quickly. Pupils of the 4th grade are more consciously approaching group tasks and begin
to evaluate not only their own contribution, but also the work of their comrades. All
these data show that group work should be introduced in elementary school, but it should
be done gradually as children grow up. It is also established that in group work much
depends on how the teacher manages to organize it. As he should have skills of correct
organization of team work, both from the pedagogical and psychological point of view,
taking into account the peculiarities of primary school age.

On these conditions we have developed methodological recommendations for
conducting group work, based on the individual-psychological characteristics of
elementary school students

The main principles of forming groups of students in elementary school when
conducting training are defined as follows:

Before starting the organization of group work it is necessary to carry out preliminary
diagnostics of individual-psychological peculiarities of pupils in the class:

—when forming groups it is necessary to take into account such characteristics:
introversion/extroversion; temperament (choleric, sanguine, phlegmatic or melancholic);
leadership qualities; communication skills; level of cognitive abilities; conflict; anxiety
and others.

—recommended group sizes in elementary school: from two to five people. It is de-
sirable to mix children in groups according to the principle of combining opposite cha-
racteristics (for example, combining active and quiet children). This approach will allow
for a variety of interaction styles, avoid conflict and fill in each other's missing skills.

It is always necessary to prepare the rules of group work. Before starting work it is
necessary to acquaint children with the organizational aspects of group work and with the
rules of interaction. The latter include: respect for each other; tolerance of other people's
mistakes; active listening to the other's opinion and support of comrades.

Ways of organizing group work in elementary school:

1. The main way is a game. It is better to use a role-playing game in team work. For
this purpose it is necessary to offer pupils prepared role-play scenarios that reflect real life
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or natural situations (e.g. at school, in the store, at the zoo, in the forest, on the road, etc.).
At the same time it is possible to offer children to choose a role corresponding to their
interests and possibilities, and also the teacher himself to distribute the roles, explaining
why this or that child will perform it. Thus, the task of forming flexibility of thinking
and overcoming fears of communication and acquiring skills of first public speaking is
solved.

2. Holding group discussions or debates. For this purpose, the class is divided into
two or three groups, each of which should receive an instruction (explanation) as to what
position on the issue under study they will defend or decide. In the process of debates,
children prepare their arguments, exchange ideas with each other and engage in a dialog.
In this form, they begin to develop skills of persuasion and critical thinking.

3. Organizing joint projects: for this purpose, children are divided into mini-teams
(either by choice or at the teacher's discretion). It is suggested to fulfill project tasks
(creating a picture, wall newspaper, conducting a small research, showing a fragment from
a story, fairy tale, etc.). During the work it is important to observe the nature of children's
interaction, the distribution of roles and communication style, as these indicators largely
determine the outcome of the project.

4. Inclusion of various kinds of game exercises in the lessons, as the game form
makes even the most shy children get involved in the learning process. Such forms can
be games — competitions in rows, in pairs. For example, you can use such games as
“Associations”, “Who is the most attentive?”, pair physical exercises and so on. Such
games are aimed at training concentration, reaction speed, to reduce anxiety and develop
a sense of humor.

Features of the teacher's work in organizing teamwork in elementary school:

— the special role of the teacher is to create a safe educational environment, which
directly contributes to the discovery of the inner potential of each student;

— the main task of an elementary school teacher is to direct the educational process
in groups so that children could master the basic principles of group interaction and feel
the joy of joint educational activity;

— specific duties of the elementary school teacher in organizing group work:

1) explaining to children the aims and objectives of group work.

2) organizing regular monitoring of students' progress.

3) resolving conflict situations that arise.

4) coordinating the activities of subgroups and individual participants.

5) giving feedback and directing the work in the right direction.

Possible results of group work in elementary school children should be considered as:
increased motivation and interest in learning due to the fact that there is an opportunity to
express oneself in a team; development of interaction and cooperation skills; improvement
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of communication skills, oral speech and argumentation ability; faster learning of the
material due to active involvement; increased level of discipline and responsibility and
others.

An example of a specific activity within the framework of the proposed
recommendations can be the following teamwork for elementary grades organized by
consideration:

Name of the team activity: Project “My favorite book”

Form of the activity: Mini-project.

Duration: Two lessons (approximately 1.5 hours).

Content of work:

Children are divided into groups of 4-5 people.

Each group is given a common task — to prepare a presentation of their favorite
book.

Children choose one book that all members of the group know, discuss its plot,
characters, and main idea.

Then they come up with a script for the presentation, draw illustrations, and write
a story.

After completing their work, the groups present their projects to the whole class.

The result of such teamwork: children enjoyed the creative process; improved their
skills in discussing and presenting their thoughts; got to know each other better; formed
business communication and leadership skills.

The results of the pedagogical experiment are summarized, counted in the
experimental and control groups, at the beginning and end of the experiment and reflected
in Table 3.

The obtained data show that the experimental and control groups initially had
low motivation (40% of children had a low level), but by the end of the experiment the
situation in the experimental group changed significantly: the share of children with low
motivation halved (from 40 to 20%), and the share of highly motivated students increased
by 25% (from 10% to 35%). In the control group there were no significant changes, as the
share of low-motivated students remained high (33%).

Social adaptation in EG: increased high from 16% to 30%, while the share of poorly
adapted children fell by half or from 40% to 20%. In KG there were insignificant changes:
the share of highly socially adapted children went up slightly by only 3%, while the share
of weakly adapted children remained at 8%, which is 12% less than in EG.

The level of anxiety in EG decreased sharply: the share of low-anxious children
became larger (20% to 41% growth), and the share of highly anxious pupils decreased
from 30% to 16%, almost twofold.
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Table 3 — Results of assessment of students' level of motivation, social adaptation, anxiety and emotional
atmosphere, in percent

L At the beginning, level Upon completion, the level
Evaluation indicators - - - -
High Medium Low High Medium Low
Experimental group
Motivation to learn 10 50 40 35 45 20
Social adaptation 16 44 40 30 50 20
Anxiety level 30 50 20 16 43 41
Positive emotional atmosphere 25 50 25 41 45 14
Control group

Motivation to study 10 50 40 12 55 33
Social adaptation 15 45 40 18 50 32
Anxiety level 30 50 20 28 50 22
Positive emotional atmosphere 25 50 25 27 50 23

In KG, the level of anxiety changed insignificantly: the number of children with low
anxiety increased from 20% to 22%, while the rest of the indicators remained close to the
initial ones.

Positive emotional atmosphere in EG also underwent significant changes: high
positive atmosphere increased from 25% to 41%, while the number of pupils considering
the atmosphere in the class negative decreased from 25% to 14%. In KG the attitude
towards positive atmosphere improved insignificantly (by 2%, up to 27%), while the
share of those who consider it negative remained still significant (23%), decreasing only
by 2%.

Thus, the use of the methodology that takes into account individual-psychological
characteristics of children and the role of the teacher in the organization of teamwork, gave
according to the results of the experiment quite tangible positive effect in the experimental
group for all indicators. As the indicators of motivation, social adaptation, emotional
atmosphere improved and anxiety decreased in comparison with the control group. The
obtained results confirm the hypothesis of the study and indicate the effectiveness of the
applied methodology.

Conclusion

The results of the observation confirm the necessity of group interaction in
junior schoolchildren and emphasize the importance of specially organized work on the
development of necessary communication and cooperation skills during the whole period
of primary education.
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Based on the results of questionnaire survey of teachers and parents of elementary
school children, important data were obtained showing the peculiarities of the influence
of age psychology of elementary school children on their productivity in the course of joint
or group learning activities. They confirmed the general tendencies according to which
elementary school children predominantly like to work together, especially when it comes
to interesting tasks and friendly environment. However, some contradictory views were
revealed, which are related to different methods of assessing activity and discomfort levels
in children's teams. These results provide a basis for further development and adjustments
of training programs that take into account the age characteristics and preferences of
elementary school students.

The proposed recommendations are aimed at putting into practice the pedagogical
principle of organizing teamwork in elementary schools, based on the individual-
psychological characteristics of students, and at creating more comfortable conditions for
a fuller disclosure of talents and abilities of each child.

Application of the method in practice, as taking into account individual-psychological
characteristics of children and the role of the teacher, according to the results of the
pedagogical experiment showed a positive effect in children in the experimental group. As
their motivation, social adaptation, anxiety decreased, emotional atmosphere improved.
While in the control group such changes were absent, which confirms the hypothesis of
the study

Significance of the study is characterized by the possibility of application in
practice and scientific novelty of the results obtained. Practical significance of the study
consists in providing psychological and pedagogical practice with specific new tools for
effective organization of lessons based on group interaction, which leads to improved
academic performance, stress reduction and growth of general well-being of elementary
school children. The scientific significance lies in deepening the understanding of the
mechanisms of group interaction and individual preferences of elementary school children,
which enriches the theory of age psychology and pedagogy of elementary school.

Possible areas of application of the research results: in educational institutions to
improve pedagogical technologies and build an effective system of group work, focused
on the individual needs of younger students; in the development of school programs
aimed at increasing motivation, reducing anxiety and improving the social adaptation
of students through group work; in the training of elementary school teachers or in the
professional development of elementary school teachers. Further study of the problems
under consideration involves expanding the sample and conducting experiments in
different regions of the country and evaluating the effectiveness of specialized trainings
and seminars for teachers and school psychologists working with young children.
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H.B. Yekanesa', A.C. AGyranuesa’
'OMOBI MEMITEKETTIK TTEAarOTHKAIBIK YHUBEpcUTeTi, OMOEI, Peceit
2Mysadap OnimbaeB aTbIHAAFbI KaIIbI opTa MekTebi, [TaBnomap, Kazakcran

Bacrayblil MeKTenTe TONTHIK KYMbICTBI
YABIMIACTBIPYIBIH MeJArOruKaJIbIK Heri3nepi

AnHoTanmusi. byn Makanmama OacTtaybllll MEKTENTE TONTHIK JKYMBICTBI  YHBIMAACTHIPYIBIH

NICHXOJIOTHSUTBIK-TIEIATOTUKAIIBIK HETi3iepiHe OailflaHbICTBl TYBIHIANTBIH Macenenep KapacThIpbLIajbl.
3epTTeyaiH MaKcarsl 0acTaybllll MEKTEIITIH OKY MPOLIECIHE THIMII TOIITHIK KYMBICTBI COTTI €HTI3yTe BIKIal
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€TeTIH HEeri3ri aHbIKTaMallap/bl, IPUHIMOTEP MEH Tacuiaepi Oenriney 0onbin TadbuIaabl. byl MakcaTThl
ICKe achIpy CHIHIAPIIBI KapbIM-KaThIHAC JaFIbIIapbIH KAJIBINTACTHIPYFa )KOHE KOMaH/a/1a )KyMbIC icTeyre,
OacTayblIlll CHIHBIN OKYIIBUIAPBIHBIH TAaHBIMIBIK OCJICEHALTITIH apTThIpyFa OaFbITTaNFaH MCHXOJIOTHSIbIK-
MeJarOrMKaJIbIK TEXHOJIOTHSIApAbl d3ipieyni KamMTuabl. JKYMBICTBIH FBUIBIMH JKOHE IPaKTHKAJIBIK
MaHBI3IbUIBIFBl ANIBIHFAH HOTIKeNepae kepineai. Ochuiaiiiia Oakpuiady HOTHXKENEpl OacTaybllll CHIHBII
OKYIIBIIAPBIHBIH TONTHIK ©33apa OPEKEeTTeCYy KaKETTLIIrIH pacTalifbl *KoHE apHaiibl YHbIMIAaCThIPbIIFaH
JKYMBICTBIH MaHBI3/IBUIBIFBIH KOpceTei. bacTaybll MeKTen achlHAaFbl Oananap/blH MyFaliMaepi MeH
ara-aHaJIapbIHBIH CayajHamachl 0acTaybllll CHIHBIN OKYIIBLIAPBIHBIH JKAC MCUXOJOTHSCHIHBIH OipieckeH
HeMece TOITHIK OKY 1C-9pEKeTi MPOLECiHAe OJap/iblH OHIMALTITIHE epeKIle dCepiH KopceTTi. ¥ ChIHbIIFaH
YCBIHBICTAp MYFaJliIMHIH OacTaybllll CHIHBINTAPAA OKYIIBUIAP/BIH YKEKe MCHXOJIOTHUSUIIBIK epeKIIeliKTepiHe
CYHEHE OTBIPHII, YXKBIM/BIK KYMBICTBI YHBIMIACTBIPYIIBIH TEaroruKaiblK MPUHIMIIH iC KY3iHIe XKYy3ere
achIpyFa JKoHE op OajaHbIH TaJaHTTapbl MCH KAOLICTTEPiH TONBIK ally YIIiH KOJAWIbl XKarFaail jkacayra
OarpITTaNFaH. O/iCTeMeHI TaXiprOeae IKCIEPUMEHTTIK KOJIJIaHy SKCIEPUMEHTTIK TONTHIH OanaiapbiHaa
OH HOTHKE KOPCETTi, OMTKEHI OJap/iblH MOTHBALIMS, AJIEYMETTIK OelimMieny KepceTKIiTepi kKoFapbuial,
Mas3achI3/IbIK TOMEH eI, SMOIIMOHANBI aTMOC(epa sxaKcap/ibl, OYII 3epTTey THIIOTE3aChIH PACTAN/IbI )KOHE
OacTaybIlll MEKTENTIH I1€AaroruKackl MEH IICUXOJIOTHSICHIHAAFBI 3ePTTEY/AiH KYH/IBUIBIFBIH KOPCETEI].

KinTTi ce3mep: Oacraypiil MEKTell, jKac epeKIleNiKTepl, MyFaliM, TONTHIK *KYMbIC, MOTHUBALIUS,
Mas3achI3/IbIK, ICHXOJIOTHSUIIBIK aTMocdepa.

H.B. Yexkanepa', A.C. AGyranuesa?

' OMcKkHii ToCyIapCcTBEHHBIHN Meqarornyeckuit yuusepeutet, OMck, Poccus
2Cpennss 0011eo0pa3zoBareibHast 1Kkojia iMeHr Mysadapa Anrumbaesa,
ITaBnonap, Kazaxcran

Ilenaroruyeckune 0CHOBBI OPraHM3ALMHU
TpyNnoBoii padoThl B HAYAJILHOM LIKOJIE

AnHoTanusl. B 1anHoit cTaTthe paccMaTpuBalOTCs MPOOIEMbI, BO3HUKAIOIIUE B CBS3U C TICHXOJIOTO-
MeJarorn4eCKMMH OCHOBAaMH OpraHU3allMy IPYIIOBOM pa0doTHl B HaualbHOM mikoie. Llenbio nccnenosa-
HUS ABJIACTCA YCTAaHOBJICHUC OCHOBHBIX onpeueneHI/H‘/i, IMMPUHIUIIOB U TOAXO0I0B, CHOCO6CTByIOH_[I/IX ycneni-
HOMY BHeIpeHuto 3(dexkTHBHON TPyNIoBoil paboThl B y4eOHBIA NpoliecC HadalbHOM mIKoJbl. Peanun3a-
1Msl JaHHO LEeNU MpeAIoiaraeT pa3paboTKy ICUXO0IOr0-TIeAarorHueCcKiX TeXHOIOTHI, HallpaBJICHHBIX Ha
(hopMupoBaHIe HaBBIKOB KOHCTPYKTHBHOTO OOIIEHHUS ¥ paOOThI B KOMaH/Ie, HAa aKTHBU3AIIMIO [T03HABATEIb-
HOM JeATeNbHOCTH y yYalluXcs HadyalbHOW HIKoibel. HayuHas v mpakTHdeckas 3HaUUMOCTh PaOOTHI BbIpa-
JKaeTCs B MONYYCHHBIX pe3ysibratax. Tak, pe3ynbTaThl HAOMIOACHHUS MTOATBEPKAAIOT HEOOXOAUMOCTD TPYII-
IIOBOT'O BSaHMOﬂCﬁCTBI/IH Y MIIaJIuX MMKOJbHUKOB U NOAYCPKUBAIOT BAXKHOCTD CIICHHUAJIBHO OpraHn30BaH-
HOW pa®oThl. AHKETHPOBAaHUE YUUTEIeH U pOoAUTENIeH NeTel Mia IIIero MKoJIFHOTO BO3pacTa yKas3ajo Ha
0co00¢€ BIMSHHE BO3paCTHOI>1 TMCUXOJIOTUN MJIAIIIHNX IMKOJIbHUKOB Ha UX MPOAYKTUBHOCTH B ITPOLIECCE CO-
BMECTHOH WJIM TPYIIIOBOI yueOHO# nesitenpbHOCTH. [IpeanaracMpie peKOMEHIAIMN HAIPABJICHBI HA pea-
JIM3aluIo Ha MPAaKTHUKE MEJArorutuCeCKoro nmpuHiuIia opranu3anuu yYuTejieM KOJUIEKTUBHOM paGOTI)I B Ha-
YaJIbHBIX KJIACCaX C ONMOPOI Ha MHANBUIYaIbHO-TICUXOIOTHUECKHE 0COOCHHOCTH yUallluXcs M Ha CO3JIaHue
Oonee KOM(BOPTHBIX YCIOBHIA 1J1si 00JIee MOJHOTO PACKPBITHS TAJIaHTOB M CHOCOOHOCTEH KaKI0ro pedeH-
Ka. DKCIIEpUMEHTAILHOE TPUMEHEHHE METOIMKU Ha MPaKTHKE ITOKa3aJo MOJOKUTEIbHBIH 3P QeKT y ne-
TeH SKCHepHMeHTaHLHOﬁ rpynribl, TaK KakK Y HAX MOBBICUJIMCH MMOKA3aTCJIM MOTUBAIINH, COHHaﬂbHOﬁ ajari-
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TalluHu, CHU3UJIaChb TPEBOXHOCTD, YIYUlINJIaCh OMOLIMOHAIbHAA aTMOC(bepa, 4TO MOATBEPKIAACT T'HIIOTEC3Y
HCCIICJOBAHUA U YKa3bIBACT HAa HEHHOCTb UCCICAOBAaHUS B IEJATOTUKE U IICUXOJIOTHUHU Ha4yaJIbHOM IIIKOJIBI.

KuroueBble ci10Ba: HauanbHas IIKOJIA, BO3PACTHBIE 0COOEHHOCTH, YUUTENb, FPYIIOBast paboTta, Mo-
TUBAIMS, TPEBOKHOCTH, ICUXONIOrHYecKas arMocdepa.
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