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ENHANCING ENGLISH LANGUAGE ACQUISITION
IN PRIMARY SCHOOL STUDENTS THROUGH COGNITIVE STRATEGIES

Annotation. Teaching English at the primary school level is a crucial step in laying a strong
foundation for language acquisition. In Kazakhstan, where multilingual education is a priority,
cognitive strategies are essential to help young learners effectively acquire English. This article
explores cognitive strategies tailored to primary school students in Kazakhstan and provides
recommendations on research methods to examine their effectiveness. The study addresses the
challenges of introducing English in primary schools, including the need for adequate resources,
trained teachers, and age-appropriate materials. It reviews cognitive learning theories and
practical strategies, such as incorporating play-based activities, group work, and visual aids, to
enhance student engagement and comprehension.

The article also discusses the «Family and Friendsy series as a resource that supports
cognitive strategies through engaging content and communicative activities. Ultimately, it
advocates for a learner-centered approach that fosters critical thinking, problem-solving skills,
and a positive attitude towards English language learning by creating connections between prior
knowledge and new concepts.

Keywords: cognitive strategies, activities, primary school students, English lesson,
methods, cognitive development.

Introduction

The decision to have English as an optional subject or as a compulsory subject in
primary schools starting from the first grade and even kindergartens in some regions
seems to have been part of the trilingual policy in Kazakhstan. In the 2016-2017 school
year, as part of the transition to trilingual education, the number of hours allocated to
English language learning was increased in the Model Curriculum for Primary Education.
In accordance with the Model Curriculum, two hours are assigned to English in grades 1,
2, 3 and 4. But in the process of teaching a foreign language it is very important to take
into account the age and individual characteristics of primary school students. As the
president of the Altynsarin National Academy of Education, M. Tynybayeva, explained,
studies and analysis conducted by Kazakhstani and international experts have shown
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that it is difficult for a first-grader to learn three languages at once. Then the Model
Curriculum of Primary Education for Ist grades with Kazakh and Russian language
of education was changed: subjects «Russian language» and «Foreign language» were
excluded; from September 1, 2022 schoolchildren began to study a foreign language from
the third grade. Private schools in Kazakhstan take a very careful approach to learning
English — their rating depends on it. Because of this, they are focused on in-depth English
language learning and teach from the first grade [1].

Researchers engaged in age and pedagogical psychology, to the group of primary
school age include children, approximately from 5 to 10 years (1-4 grade of primary
school). During this age interval, children undergo a functional improvement of the brain —
the analytical and systematic function of the cortex develops; the ratio of the processes of
excitation and inhibition gradually changes: the process of inhibition becomes more and
more powerful, although still the process of excitation prevails.

Methods and materials

Both the teacher and the language-learning resources used should be appropriate for
this process. Learning the grammatical structures of the second language is impossible
for these kids since they are unable to fully comprehend the grammatical systems and
structures of their first language. To promote language learning, it's best to create a
fun classroom environment. With such a phenomenon, people have raised a number of
questions, of which the main ones are concerned with what approach, methods, techniques,
and materials would be appropriate for English as a foreign language in primary schools.

And this study's goal is to examine how using modern teaching methods have
improved the cognitive methods that are used to teach Kazakh primary school pupils.
When a teacher uses cognitive approach in teaching, he has to create problem situations
for his students in which they can learn new things on their own. He trains the students to
apply these or strategies according to the task by using cognitive methods. The teacher's
job is not only to ask test questions and evaluate students' performance, but also to teach
students to evaluate themselves and control themselves. The teacher should engage
students in open discussion of “their” and “other people's” performance in whatever
subject they are studying.

Although the primary school age child still has a need to play, his/her activities
change in order to acquire new knowledge, abilities and skills. Younger schoolchildren
develop theoretical consciousness and thinking, relevant abilities (reflection, analysis and
mental planning), as well as the need and desire to learn. All of this is the outcome of
their educational endeavors. Teachers at the first stages of teaching foreign languages
must employ a variety of play activities because students at this age are highly energetic
and frequently require physical exercise. Besides it, in this level of learning English,
the following methods such as group work, audio-linguistic methods, communicative
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method, direct method and the silent way method are used. In addition, the use of songs,
tongue twisters and riddles will help make English classes more fun for students. English
language teaching strategies are very important for carrying out the teaching learning
process adequately. Foreign language teachers working in public primary schools do not
have sufficient skills and knowledge regarding the above-mentioned teaching methods,
and they should be given more attention in the workplace training in these areas. If all
these conditions are used, students' interest, needs and motivation will increase, and this
will have a positive impact on their participation.

This article is about cognitive strategies in primary school. Cognition is a word that
comes from the Latin term cognitio,-onis (knowledge) and Longman Concise English
Dictionary [2] defines it as “the act or process of knowing that involves the processing
of information and includes perception, awareness and judgment”. Language acquisition,
according to G. Tretyakova, is accomplished via the cognitive structures of memory,
which are employed to observe, process, and store information in order to memorize and
recover it later on [3]. The structure of communication practice in the target language
was given a lot of weight. The following methods were used to carry out learning, which
was acknowledged as holistic: Words should be learned before phrases, phonemes before
words, and simple sentences before complicated ones.The connection between cognition
and language is of significant importance to language learning and teaching [4].

In the late 1960s in the United States, George Miller, Herbert Simon, Allen
Newell and Noam Chomsky developed cognitive learning theory as an alternative to
behaviourism. In addition, cognitive psychologists such as J. Chastain and J. Carroll, who
favoured the idea that education should be holistic, supported it. They promoted conscious
language rule learning as a key component of learning a foreign language. Cognitive
strategies facilitate the mental restructuring of knowledge and assist learners in creating
and making connections between previously learned and new material [5].

Piaget asserts that children go through four crucial phases of cognitive development.
Changes in children's worldviews identify each stage. Primary school students’ age
responds to the third stage of the concrete operational stage (7—11 years). This stage
of development is marked by the growth of logical thinking. Even as children become
more logical about concrete and specific objects, they still have difficulty understanding
abstract concepts at this age. At this point, children are gaining a deeper understanding
of mental operations. They begin to think logically about concrete events, but they have
difficulty understanding abstract or hypothetical ideas [6].

In K. Wirahyuni and I. Martha’s study of cognitive strategies on language learning,
there are two assumptions, namely:

1) Children learn language informally; adults learn language formally.

2) The potential for language learning in children is much better than adults [7].
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Children can use cognitive strategies to develop their language skills. Clarifying
and confirming, speculating or engaging in inductive exploration, deductive reasoning,
practicing, memorization to retain, and monitoring are some of the tasks this technique
offers. [8]. It gives students a variety of ways to comprehend and speak a foreign language.
Students use this method to carry out several activities. Teachers repeat those exercises to
help pupils grasp the material they have mastered. Students' critical thinking skills can be
developed by continuing to practice receiving information. It's because cognitive practice
is a requirement for students.

In a number of ways, the cognitive strategy has altered how the teaching-learning
process is conceptualized. Learning is seen as an active process that takes place inside
the learner and that the learner may influence, rather than as a passive process in
which students record the stimuli that the teacher gives. Learning outcomes should be
considered to be influenced by both the material supplied and the learner's processing of
that knowledge, rather than solely relying on what the instructor presents [9].

Oxford identified and divided cognitive strategies in second language learning as
follows:

— Practicing;

— Reviewing and sending messages;

— Analyzing and reasoning;

— Creating structure for input and output [10].

Language learning is the process of acquiring conscious control over the
phonological, grammatical and lexical patterns of another language, mainly by studying
and analysing these patterns as a body of knowledge.

Perception, processing and storage for short or long term memorisation and retrieval
provide the beginning of learning through cognitive memory structures. It was important
to organise communication in the language being learnt. The learning methodology was
considered holistic. The aim is to learn phonemes, then words, then phrases, and then
simple sentences and then complex sentences [10].

Students independently came up with grammatical rules using logical procedu-
res [11]. Understanding linguistic rules was essential for learning a foreign language, and
the learner was at the center of the process. Teachers' perspectives on mistakes were altered
as a result, and contextualized grammar instruction and error analysis were accepted as
normal aspects of learning a foreign language.

While working on the assigned topic, we employed the following strategies:
research, observation, and generalization of the teaching process; literature analysis on the
development of cognitive interest in primary school students; and the use of contemporary
pedagogical technologies in foreign language instruction.
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Participants — include 24 primary school students from grades 3 «A» and «B». They
are divided into two groups (Table 1 and 2):

» Experimental Group (Grade A): 12 students;

* Control Group (Grade B): 12 students.

Procedure — the research took place over a period of four weeks. The educational
content was the same for both groups. But only the experimental group received instruction
utilizing cognitive techniques like:

* Visualization (pictures and mind maps);

* Chunking is the process of assembling linked data;

» Summarization and keyword strategies.

To evaluate their reading comprehension and vocabulary recall, students in both
groups completed pre- and post-tests.

Table 1 — Comparison of Pre-Test and Post-Test Score. Vocabulary Retention

Group Pre-Test Avg. Post-Test Avg. Improvement

Grade A 56% 82% +26%

Grade B 55% 63% +8%
Table 2 — Comparison of Pre-Test and Post-Test Score. Reading Comprehension

Group Pre-Test Avg. Post-Test Avg. Improvement

Grade A 60% 84% +24%

Grade B 59% 66% +7%

The impact of cognitive methods on primary school pupils' English language
development is researched in this study. Two classes were observed over a period of four
weeks: the experimental group, which used cognitive strategies, and the control group,
which used traditional methods. The findings show that cognitive techniques greatly
enhance reading comprehension and word memory.

Results

In both areas tested, the experimental group showed markedly greater growth.
According to the study, cognitive techniques improve long-term language memorization
and student engagement. In particular, visualization and grouping proved useful in
helping young students better understand the texts they read, as well as memorize new
vocabulary.

Nowadays, teaching of the English language demands quite a lot of work and focus
from primary school pupils. The effectiveness and success of a lesson in this regard is
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provided by a change in activities that take place every seven to ten minutes. Because
there are many different approaches, forms, and techniques, health-saving technologies
play a significant part in education today.

Several forms of relaxation techniques must be added to lesson plans, such as action
games, respiratory and vision gymnastics, and physical training. Rhythmic poetry on
various subjects, short videos, songs, and rhymes can all be used to organize physical
culture and health-improving activities. Since we use the «Family and Friends» series
for teaching English to third and fourth grade students (ages 8-10) in Kazakhstan,
activities of this book topics’ must be in line with the curriculum and their cognitive
development. Children at this age acquire better cognitive abilities, including the
capacity to solve problems, reason logically, and deal with complex ideas. Teachers can
use a variety of techniques to improve student engagement and comprehension when
incorporating cognitive strategies into language learning activities. Activities based on
cognitive strategies of new researches that we gathered for this age occur in the «Family
and Friends» series include the following:

' N

Mind Maps: Draw a mind map of
the topic of the lesson (for
example, "Family") on the board,

( N and ask smudents to add words

Warm-Up Discussions: they are already familiar with.

When  teaching family \_ )

vocabulary, begin with basic

questions about the theme

(e.g.. "What do you do with

your family?"). Play simple games like

\ > "Hangman" or "Word
Cham" to review earlier
lessons.

Focus on past

Knowledge

Figure 1 — Connections between pupils' prior knowledge
and new vocabulary and grammar

Young learners respond very well to both visual and auditory prompts. Make new
language easier for children to learn by using examples and real-world situations.
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«Using images and words from the "Family and Friends" book, introduce new terms (e.g..
B "Who is this?" pointing to a family member).
1cture-

= Ask comprehension questions or make up stories using the book's illustrations.

ased Tasks
N
=Use songs like "Head, Shoulders, Knees, and Toes" that have repetitious lyrics to teach
Songs and | syntax, vocabulary, and pronunciation.
Rhymes y.
N
Videds and| *Contextual language can be reinforced with help of brief, interesting videos.
Animation
= J
\/ R
*To teach words such as "This is a shirt," bring actual objects (such as toys or clothing).
Realia:

Figure 2 — Use of visual and audio aids

Include Movement in Your Education

Young children learn best when they are able to move and engage with others. TPR,
or total physical response: To teach verbs or commands, use actions (such as «jumpy,
«clap» or «turn aroundy).

Play out situations such as ordering dinner. going to the doctor, or

Playing roles:

shopping.
Scavenger Have students locate hidden items or images across the room while
hunts: labeling them in English.

Figure 3 — Use of kinesthetic learning

The «Family and Friends» series supports cognitive strategies and is made to
encourage communicative language instruction. For example: The books have stories,
music, and illustrations that young readers will find engaging. Two important cognitive
processes that are emphasized in the curriculum are scaffolding and repetition. Students
can learn English in relevant ways thanks to the activities, which promote communication
and group work.
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Use of rhymes,

chants, and songs.

Sing Along: Practice your rhythm and pronunciation
by using the book's songs and chants.

Make Your Own Chants: Use the target vocabulary

to have children create their own chants, such as "I

like apples, I like cheese, I like bananas, please,
please,please!"

Songs of Action: Add movements to songs (e.g., "If

You're Happy and You Know It").

Figure 4 — Use of the «Family and Friends» audio resources to reinforce language

Word Banks: Provide
pupils with a list of terms
that they can use when
writing or  speaking.

Sentence Starters:
Help pupils with
sentence

construction, give

them prompts such as
'T see.." or "l can..."

Modeling: Explain a
task to pupils and
then ask them to
finish it on their own

Figure 5 — Use of the Scaffolding learning method

Provide support when required and divide tasks into smaller, easier to complete
tasks.

Give constructive criticism.
Encourage pupils by rewarding and praising them. Give out stickers or awards to
recognize hard work and involvement. We should congratulate them on their effort on

the way: «You’re improving!» or «Great job!» are examples of statements that can boost
confidence.

Display Work: Put students' writings, artwork, or projects on display in the
classroom.
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To investigate the effectiveness of various cognitive strategies in enhancing English
language learning among primary school students.

Sample Lesson Plan Using «Family and Friends»

Topic: “Healthy body”

Learning objective: Students will learn and practice vocabulary for body parts (e.g.,
head, shoulder, finger, leg).

1. Warm-Up (5 mins): Sing the «Body Parts Song» from the book.

2. Presentation (10 mins): Use flashcards to introduce new vocabulary. Ask, «What
is this?»

3. Practice (10 mins):

— Play a matching game with flashcards.

— Students work in pairs to ask and answer, «What is this?» «This is my...»

4. Production (15 mins):

— Students draw their body parts and label it in English.

— Share their drawings with the class.

5. Wrap-Up (5§ mins): Play a quick game of «Simon Says» using new vocabulary
(e.g., «Simon says touch your facey).

The lesson plan incorporates cognitive strategies to enhance vocabulary learning
and retention. By using repetition, organization, summarization, contextual guessing,
imagery, and monitoring, it engages students actively and supports their language
acquisition process. Repetition tasks aid memorization and reinforce learning, an activity
with flashcards help organize new words in a structured forma and the task “guessing
meaning” encourages active engagement with language. In the next task students
summarize their understanding by labeling their drawings. It helps to reinforce vocabulary
meaning and usage. The multisensory and interactive methods ensure that students are
motivated and involved throughout the lesson. This strategy facilitates comprehension
and retention.

The primary goal of cognitive methods in education is to guarantee that pupils
comprehend the material being taught. We developed a comprehensive set of tasks to
do this.

Tasks of varying degrees of complexity must be created while taking into
consideration the various cognitive development stages of the students. Since the target
group was made up of young students whose cognitive abilities were still developing and
abstract, this research paper presented some of the findings from the effort to find out if
cognitive learning strategies can help learners approach skills in a foreign language.

The cognitive development of children between the ages of 8 and 10 is in the
concrete operational stage, according to Piaget's theory. They are able to identify causes
and consequences, set up knowledge carefully, and to think about concrete situations.
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The recommended approaches (such as visual aids, practical exercises, and problem-
solving assignments) align with their developmental stage by: offering real examples and
illustrations to use in the understanding of abstract ideas like grammar and vocabulary.
Also, promote critical thinking through exercises in grouping, sequencing, and problem-
solving.

Cognitive strategies including chunking, scaffolding, and repetition serve pupils
in better remembering new material. As an example: Vocabulary and grammar rules are
reinforced through songs, chants, and drills.

Chunking is the process of organizing and helping children remember words by
grouping them together (e.g., family members, colors, actions). Through the “Scaffolding
method” students can build on their prior knowledge when activities are broken down into
smaller pieces, which improve long-term retention.

Young students learn best when actively involved and have short attention spans.
Techniques such as role-playing, games, and practical exercises maintain pupils'
motivation and attentiveness. Teachers should give children an enjoyable, stress-free,
relaxed atmosphere in which to improve their language skills. Additionally, all students
should encourage all students even those who are reluctant or shy.

Role-playing, pair works, and group works encourage social interaction, which
is essential for language development. These approaches help students develop their
teamwork and collaboration abilities while giving them the chance to practice speaking
and listening in real-world situations. These techniques improve accuracy and fluency by
teaching language in context (ordering meals, describing family members). Additionally,
it gets pupils ready for using English outside of the classroom and provides an environment
where students can learn from what each other knows. Through a variety of methods,
it helps students comprehend and develop new languages. Pupils were able to identify
information from various sources. Students' critical thinking skills can be developed by
allowing them to experience receiving information. The reason for this is that pupils are
required to practice their cognitive abilities.

Conclusion

In conclusion, effectively teaching English to primary school students requires a
strategic and thoughtful approach that considers their cognitive development and learning
styles. Teaching English to young students with cognitive strategies is not only beneficial,
but also necessary. This article has explored the cognitive strategies essential for teaching
English to primary school students in Kazakhstan, where multilingual education is a
priority. It addressed the need for adequate resources, trained teachers, and age-appropriate
materials, while reviewing cognitive learning theories and practical strategies.

The integration of cognitive strategies, such as visual aids, kinesthetic learning,
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and problem-solving activities, can significantly enhance student engagement and
comprehension.

Based on the cognitive skills that have already been developed in the process of
learning the mother tongue, it greatly accelerates and facilitates the acquisition of a
foreign language.

Secondly, this approach requires the use of all available resources to enhance
learning efficiency. The learner's ability to develop their abilities, create situations of
success in learning and achieve independence faster through learning better cognitive
strategies. ‘Cognitive’ teaching methods force learners to think and reflect on what they
are doing.

These approaches support critical thinking and communication abilities, improve
memory and retention, keep students interested and involved, align with their developmental
phases, and get them ready for using language in everyday situations.

The «Family and Friends» series supports these strategies through engaging content
and communicative activities, promoting alearner-centered approach. This approach fosters
critical thinking, problem-solving skills, and a positive attitude towards English language
learning by connecting prior knowledge with new concepts. By using these strategies,
teachers may establish a helpful, interesting, and productive learning environment that
helps students in becoming fluent in English. Because of this, teachers must provide
students with explicit instructions and explain the challenges of the assimilation process.
It's critical to persuade kids of the value of learning a foreign language and its numerous
future applications. Ultimately, the implementation of these cognitive strategies can create
a more effective and enjoyable learning environment for young learners in Kazakhstan.
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Ke3putopna, Kazakcran

BaCTaybIl[[ CBIHBII OKYIIbLIAPbIHA aFbLIIIBIH TR
OKBITYAbIH KOTHHUTHBTI cTparerusjiapbl

AnHoTanus. bacrtaypill MekTen JEHreHiHAE arbUIIIBIH TUIIH OKBITY TUIAI MEHrepymiH Oepik
HETI31H KajayJarbl menryii kajaam 6osbin Tadbutanbl. Kenrinni 6iim 6epy 6aceimabikka ue. Kasakcranga
OKYILIbIJIAPFa aFbUIIBIH TUTIH THIMZ1I MEHIepyre KOMEKTeCy YIIiH KOTHHTHUBTI CTpaTerusuiap Kaxer. by
Makanaga Kasakcranmarbl OacTaybllll CHIHBII OKYIIbUIAPbIHA OCHIMICITEH TaHBIMJBIK CTpaTerHsiap
3epTTeIil, OoJlap/IbIH TUIMJIUIITIH 3epTTey oAicTepl OOHbIHIIA YChIHBICTap OepiireH. 3eprrey Oacrayblin
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MEKTENTEP/IC aFbUIIIBIH TUTIH SHT13y MOCEIIENIEePiH, COHBIH IIIH/E THICTI peCypCcTapFa, MyFaliMICPIe KOHE
JKachlHa COWKEC MaTepHajiapra JIereH KaKEeTTUTIKTI KapacThIpabl. ABTOpIap OKYIIBUIAPIbIH TaHBIMABIK
KaOiJeTTepiH JaMBITYIBIH THIMJI SAICTEpIH CUIATTall OTHIPHIN, MYFATIMHIH OKBITY HPOLECIHJCTI posiH
epexie aramn eTe/i. KOTHUTUBTIK cTparerusiiap peTinie ecTe cakray, 3¢iiHAl HIOFbIPIaHABIPY, JOTHKAIBIK
oliay yKoHe MoceleNep/ii LIenly AaFpuiapbl KepceTineni. Makanaia 6acTaybllll ChIHBIN OKYIIbLIAPBIHBIH
)Kac epeKIIeTiKTepl eCKepiIil, 0Iap/IbIH aFbUIIIBIH TUTIH YHpPEHYyAer: KHBIHABIKTAphl MEH ONapbl XKEeHYIiH
JKOJIIaphl TaJlAaHAIbI.

Makanana COHbIMEH Karap Ma3MyH[bl JKOHE KOMMYHHUKATHBTI OpEKETTEpIl TapTy apKbUIbI
KOTHUTHBTIK CTparerusuiapbl KonaauTeiH pecypc perinne «Family and Friends» kitaObl TajkpuiaHapl.
Hotmxecinne, KOTHUTUBTI CTPATETHSIHBI KOJIJIAHY aJlJIBIHFBI O11iM MEH jkKaHa YFbIMJIap MEH KaObUI1aHaThIH
aKmapar apacblHga OaiilaHbic OpHATy apKbUIbl CHIHM TYpPFbIaH OWayFa, IpoOiaeManapibl IIenry
JIaF/IblIapbIHa )KOHE aFbUILIBIH TUTIH YHpEHyTe IereH OH KO3KapacKa bIKIal eTEeTIH OKYIIbIFa OaFbITTalIFaH
TOCLI1 KONJaliabL.

KinrTi ce3nep: TaHBIMABIK cTpaTerusuiap, ic-napaiap, 6acTayblll ChIHBII OKYIIBUIAPHI, aF bUTLIBIH
TiNIi cabarsbl, 9iCcTepl, TAHBIMIBIK TaMYBbI.

M.M. Eckanu*, ]I.M. Abapaiicsa
Yuusepcurer KopksIT ata,
Ke3piopna, Kazaxcran

KornurtuBHbI€e cTparerun Oﬁy‘le]-ll/lﬂ aHFJ'lHﬁCKOMy
A3BIKY y4Yalluxcs HA4YaJIbHOH IIKOJIbI

AnHoTanus. [IpenogaBanue aHIMUHACKOTO SI3bIKAa HA YPOBHE HA4aJIbHOM IIKOJMBI SIBISETCS BaXKHBIM
I1aroM B CO3/IaHMM MPOYHOM OCHOBBI JUT OBJaJieHus si3bikoM. B Kazaxcrane, rie MHOrosi3p4HOE 00paso-
BaHUE SIBIISICTCS IPHOPUTETOM, KOTHUTHBHBIE CTPATErU HEOOXOANMBI ISl TOTO, YTOOBI TOMOYb YYaIIUMCS
MJIQINIAX KJ1accOB 3((EeKTHBHO OBIIa/IeBATh AaHIIMHCKUM SI3BIKOM. B 3TOii cTarbe paccMaTpHBalOTCs KOT'-
HUTUBHBIEC CTPATETHH, pa3pabOTaHHbIE CIICHUATBLHO IS y4YalXcsl HadallbHOM Kokl B Kazaxcrane, u na-
I0TCS pEKOMEH/JIAIMKU TI0 METOJjaM MCCIIeIOBAaHMs [UIsl OLIEHKH MX 3(QdeKkTHBHOCTU. B nccnenosanuu pac-
CMaTpPUBAIOTCSI MPOOJIEMbI, CBA3aHHBIE C BHEIAPEHUEM aHTIIMICKOTO sI3bIKa B HAYAJIBHBIX IIKOJNAX, B TOM
yucie HeoOXOIMMOCTh B JIOCTATOYHBIX pecypcax, KBaIN(HUINPOBAHHBIX YUUTENSX M Marepualiax, CooT-
BETCTBYIOIIIUX BO3pacTy. B HeM paccMaTpHBalOTCs TEOPUM KOTHUTHBHOTO O0yUYESHHUS U IPAKTHYECKHE CTpa-
TETUH, TaKHe KaK BKIIOYEHHE UTPOBOH JISSTEIBHOCTH, IPYIIOBas paboTa U HarIsIHbIE TOCOOUS, s MO~
BBILICHHSI BOBJICUEHHOCTH YYAIIUXCS U YIYUIICHUS TOHUMAaHHUSL.

B crarbe Taxoke paccmarpusaercs cepust «Family and Friends» kak pecypc, moniepxuBaromuii Kor-
HUTUBHBIC CTPATEI'UH TIOCPEICTBOM YBIIEKATEIbHOTO KOHTEHTAa U KOMMYHUKAaTUBHBIX JIeicTBU. B KoHeu-
HOM CYeTe, OH BBICTYNAeT 3a JIMYHOCTHO-OPUEHTHPOBAHHBIN MOIXOA, KOTOPBIH Pa3BUBAET KPUTHUYECKOE
MBIIIUIEHHE, HABBIKK PElIeHHs MPo0JieM U O3UTHBHOE OTHOIICHHE K M3YUEHHIO aHIJIMHCKOTO SI3bIKa, CO3-
JlaBasi CBSI3U MEX/y TPEIbIAYIUMY 3HAHUSMU 1 HOBBIMHU KOHIICTIIIHSIMH.

KuaroueBrble ciioBa: KOorHUTHBHBIE CTpATEruy, BUABI JCITEIBHOCTH, YUallIuecsl Ha4aJIbHOM HIKOJbI,
YPOK aHIJIMHCKOTO SI3bIKa, METOABI, KOTHUTUBHOE Pa3BUTHE.
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