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THE CONTENT OF LANGUAGE AND CULTURE COURSE
AT ELT DEPARTMENTS

Annotation. The present study aimed at suggesting a list of topics for Language and
Culture course through scrutinizing the real needs and preferences of EFL learners in English
language programs. The researchers adopted the mixed-methods sequential exploratory method
that utilizes both qualitative and quantitative data. The qualitative data were gathered through
analyzing 23 syllabi of state universities in Turkey, and reviewing related research articles in
order to identify the related topics included in Language and Culture course. Subsequently, the
researchers consulted the related field experts, and then designed a reduced list of 27 topics in the
form of 5-point Likert scale questionnaire. The study sample consisted of 252 prospective teachers,
and they were chosen by the snowball sampling method. The study participants were asked to
decide on the extent to which they agree on the importance of each topic in the reduced list. The
study findings showed that the most preferred topics identified by the prospective teachers are:
the relationship between language and culture; culture, language and translation, the function
of language in building social relations and communication; and world cultures. Findings also
revealed that topics such as globalization, multilingualism, multiculturalism, intercultural and
cross-cultural communication, and how to teach culture were identified as important topics.
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Introduction

Language and culture have always been regarded as parts of a whole, which
complete each other. As a prominent constituent of any culture, language is a medium of
communication and a reflection of the community where it is used; it is one of the tools
for expressing people’s ideas and beliefs. Language and culture are indispensable: they
are even seen as synonyms due to the close relation in between [1]. Moreover, language
and culture have a lot in common and one shapes the other’s nature which is followed by
the view that separating one from the other would decrease the importance of each [2].
Thus, one can easily see the interwoven relationship between the two.
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Integrating the cultural issues of the target language into the teaching practice is
quite important. Learning a foreign language entails the realization of the cultural context
of that language. The importance of culture in language teaching has been highlighted
in many more studies. To illustrate, “success in language learning is conditional upon
the acquisition of cultural knowledge: language learners acquire cultural background
knowledge in order to communicate, and to increase their comprehension in the target
language” [3, p.13]. Tseng's view is in close relation to Nault’s view of culture which
underlines that proficiency in the target language is significantly related to the knowledge
of the target culture [4]. Moreover, Stern’s reflections on culture conclude that teaching
a language without its culture would fail, as culture is an inseparable part of language
use. So, it is seen that a great importance has always been attributed to the link between
language and culture in studies both in the 20th and 21st centuries, where globaliza-
tion has reached out of borders. Thus, for especially teacher training, one should not
consider FL teaching without its culture for “culture is the necessary context for language
use” [5, p.205].

The research topic of this study, Language and Culture, is one of the courses in the
English Language Teacher Education Programmes (ELTEPs hereafter). The syllabus of
such a course is expected to be organized according to a general framework identified
through the consensus of the staff in each academic institution; therefore, the careful
choice of the course topics 1s an issue to be thoroughly considered by all concerned bodies
in the learning process. Students’ needs and abilities, the coverage of related cultural
topics, and the proper sources of information, etc., are issues of a high concern when
thinking of offering a language and culture course.

By looking at the aforementioned studies and assertions of researchers, it is clear
that integrating culture and language in EFL settings can contribute to success in language
learning. According to a study conducted by Akbay and Cesur, Language and Culture
course is one of the most favoured general knowledge elective courses [6]. The study
indicated a high consensus among prospective teachers on language and culture as one of
the top four preferred courses in the ELT programmes, depending on the personal needs
and interests of the learners. Therefore, there is a need for a comprehensive course content
focusing on the important aspects of culture in language teaching that is generated by
taking into account of both the teaching and the learning sides. Therefore, this current
study is expected to be significant, as it aims at suggesting content for teaching language
and culture course to provide the prospective teachers with a deep understanding and
adequate knowledge of the role of culture in foreign language teaching.

The content is aimed to cover a range of mostly referred topics related to language
and culture in the literature, so it may be possible to overcome some of the barriers in
the integration of culture into language teaching. The course content is based on EFL
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experts’ experience and insight, along with prospective teachers’ preferences on the
selected topics. To achieve the study purpose, the researchers pose the following research
question: What are the most-preferred topics to be included in the Language and Culture
course of ELTEPs?

Materials and methods

At the beginning of the study, the relevant literature was reviewed. By adopting the
mixed-methods sequential exploratory research design [7], the researchers collected data
with a variety of methods including both qualitative and quantitative data collection tools
and analyses. The study begins with qualitative data collection of document analysis,
which included the review of the syllabi of language and culture courses in 23 state
universities along with the suggested language and culture course topics in Council of
Higher Education (CoHE hereafter) and related research articles about teaching culture
in EFL contexts.

The next step was to determine the frequency of these topics in the reviewed
literature. In order to find out the extent how much these topics appeared in university
syllabi and previous studies, content analysis was conducted. The number and source of
each topic on the list were demonstrated explicitly and manually on a table, so that it was
possible for researchers to see how many times and where these topics were mentioned.
However, since some topics were used more than once, the list had to go through a
qualitative analysis, so that the same topics were prevented to be seen more than once
on the list [8]. Subsequent to this step, qualitative thematic analysis was conducted [9]
by carefully and repetitively reading the list from beginning to the end to become more
familiar with the topics using Microsoft Excel. As a result, by merging the recurring items
and constituting broader themes when necessary, hundreds of individual topics could
have been reduced to overall 81 items.

By taking all of the aforementioned stages into consideration, the list composed at
the end with these 81 items with their frequencies, gave a clear idea to the researchers about
which topics to include in the questionnaire. Thus, the first 26 items on the frequency list
including the frequency numbers from 37 to 4 were added in the questionnaire. However,
to check the validity of the questionnaire, researchers also consulted two expert EFL
lecturers, who had experience in teaching culture. Some of the additional topics these
experts suggested were also added to the list and their feedback was used to reach the final
version of the questionnaire such as discarding some of the items on the list, changing
the wording of or adding extra explanations for some items. The researchers reached the
27-item-questionnaire in the end. The overall reliability for the 27 items was computed
by Cronbach’s alpha (o = .90), and it was found to be highly reliable. This was then,
transferred to Google Forms to make it easily accessible for the participants.
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The questionnaire embodied two separate parts: the first part required participants
to provide the confirmation of their consent for participating in the study. The next part
constituted the main part of the quantitative phase of the study, i.e. the participants were
asked to rate each topic according to their needs by using a Likert Scale which was
divided into five categories ranging from strongly disagree (1.00—1.79), disagree (1.80—
2.59), neutral (2.60-3.39), agree (3.40—4.19) and strongly agree (4.20-5.00). The topics
they needed the most would be represented with 5, “strongly agree” and the least would
be the opposite, which is 1, “strongly disagree”.

The present study aimed at suggesting content topics for language and culture
course according to the needs of EFL undergraduate students. Thus, the target sampling
population of the study was the ELTEP students at Turkish universities. Snowball sampling
method was used, where participants of the study, namely future EFL teachers, were
reached through the connections of researchers’ surrounding circle of people by forming
a kind of chain reaction [10]. Thus, finding participants with the matching criteria became
easier and in total of 252 participants were included in the study. The number of the male
students is 57 (22.6 %), while that of the female students is 195 students (77.4%). Table 1
shows the distribution of the participants according to their gender and graduate level.

Table 1. The distribution of the students according to their gender and graduate level

Male Female Total

First year 24 82 106
Second year 19 81 100
Third year 3 17 20
Fourth year 11 15 26
Total 57 195 252

After obtaining data from the participants, the results were analysed quantitatively
on the SPSS program and descriptive statistics were used to calculate mean values, and
the standard deviation of the data. According to the results, most preferred topics with the
highest rankings were presented for the Language and Culture course which is assumed
to cater the needs of EFL undergraduate students.

Results

The qualitative data collected from CoHE, research articles, and 23 university
syllabi were typed into Microsoft Excel and 81 topics were picked up in total. 26 topics
were taken from the list with a frequency of 4 and more (See Table 2).
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Table 2. Findings from content analysis
Items Sources f

1. Identity as a representation of | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 37

language and culture U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U1/U12/U36/
U3/U14/U27/U26/U33/U7/U18/U23/U13/R1

2. Definition and characteristics | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 34

of language and culture U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U12/U23/
U33/U3/U13/U5/U18/U36/U37/U27

3. The relationship between CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 33

language and culture U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U12/U26/
U33/U7/U18/U13/U36/U3/U27

4. Oral and written culture CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 30
U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U7/U26/U33/
U26/U23/U12

5. Deep culture elements CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 30
U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U7/U12/U14/
U5/U13/R2

6. Sources and components of | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 29

culture U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U33/U34/
u36/U7/U5

7. The dynamics of changes in | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 28

culture and language U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U3/U12/U27/
U36

8. Surface culture elements CoHE/R2/R3/U5/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/ | 27
U22/U24/U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37

9. The function of language in CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 26

transmitting knowledge and U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U33/U36

culture, and in building social

relations and communication

10. Culture in terms of CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 26

individuals and society U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U12/U13

11. Globalisation, multilingua- | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 26

lism and multiculturalism U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37/U12/U36

12. National cultures CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24
U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37

13. Acculturation, enculturation, | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24

cultural spread and harmony U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37

14. Culture in terms of CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24

cognitive, symbolic, structural-
functional approaches,

U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37
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Items Sources f
15. Individuals’ language and CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24
language acquisition U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37
16. The effect of language on the | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24
human consciousness U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37

17. Advancement and transmis- | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24
sion of language and culture U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37

18. Unitary and discriminative | CoHE/U8/U9/U10/U11/U15/U16/U17/U19/U20/U21/U22/U24/ | 24

culture U25/U28/U29/U30/U31/U35/U2/U4/U6/U34/U37

19. Intercultural, and cross- U5/U12/U36/U14/U7/R5/R2 7
cultural communication

20. Analysis of cultural U3/U7/U13/U26/U27/U36/U33 7

manifestations in some literary
works and movies

21. Culture and linguistic cate- | U5/U23/U14/U1/U72/R4 6
gories and culture specific words

22. Turkish culture and history | U13/U33/U12/U36/U3/R6

23. American and British U32/U3/U27/R7/ R8/R2

Cultures

24. Stereotypes U13/U5/U14/U18/U23

25. Language and thought U3/U18/U26/U27/U36

26. Sapir and Whorf Hypothesis | U3/ U18/ U27/U23 4

E: Expert Opinion, U: University, R: Previous Research, CoHe: Council of Higher Education

In the second part of the study, it was aimed to identify the most preferred topics
to be included in a suggested course of language and culture. The results in 7able 3 show
that the participants strongly agree that the following nine topics are the most preferred
ones: 1. The relationship between language and culture (M = 4.50, SD = 0.80), 2. Culture,
language, and translation (M = 4.46, SD = 0.81), 3. The function of language in building
social relations and communication (M = 4.34, SD = 0.85), 4. World cultures (M = 4.32,
SD = 0.91), 5. Oral and written culture (M = 4.32, SD = 0.81), 6. Definition and characte-
ristics of language and culture (M = 4.31, SD = 0.84), 7. Identity as a representation of
language and culture (M =4.22, SD = 0.84), 8. Culture in terms of individuals and society
(M =4.21,5D =0.93), 9. American and British Cultures (M = 4.20, SD = 0.88). Moreover,
the participants considered the other eighteen topics included in the questionnaire to be
important.
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Table 3. Descending order of the most preferred topics of language and culture (N=252)

Topic M SD
1 | The relationship between language and culture 4.50 0.80
2 | Culture, language, and translation 4.46 0.81
3 | The function of language in building social relations and communication 4.34 0.85
4 | World cultures 4.32 0.91
5 | Oral and written culture 4.32 0.81
6 | Definition and characteristics of language and culture 4.31 0.84
7 | Identity as a representation of language and culture 4.22 0.84
8 | Culture in terms of individuals and society 4.21 0.93
9 | American and British Cultures 4.20 0.88
10 | National cultures 4.19 0.98
11 | Globalisation, multilingualism and multiculturalism 4.19 0.89
12 | Intercultural communication (interaction among people from different 4.18 0.91
cultures) and cross-cultural communication (comparison of how people
from different cultures communicate)
13 | How to teach culture 4.12 1.04
14 | Analysis of cultural manifestations in some literary works and movies 4.11 0.94
15 | Advancement and transmission of language and culture 4.10 0.93
16 | Sapir and Whorf Hypothesis (how language influences thought systems and [ 4.09 0.87
perception of reality)
17 | The dynamics of changes in culture and language 4.08 .868
18 | Culture and linguistic categories and culture-specific words 4.07 0.95
19 | Deep culture elements (invisible aspects of culture; such as aesthetics, 4.06 0.97
ethics, religion, proxemics, taboos, etc.)
20 | Sources and components of culture 4.06 0.83
21 | Culture in terms of cognitive, symbolic, structural-functional approaches 4.03 0.90
22 | Culture studies in sociolinguistics 4.02 0.97
23 | Acculturation (learning cultural elements/norms of another culture) and 4.01 0.88
enculturation (learning one’s own cultural elements/norms).
24 | Surface culture elements (visible aspects of culture; such as food, holidays, 3.96 0.90
arts, folklore, etc.)
25 | Turkish culture and history 3.95 1.02
26 | Unitary and discriminative culture (The role of culture for connecting or 3.92 0.97
discriminating people)
27 | Cultural stereotypes 3.85 0.99
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Conclusion

As clearly seen from the results of the questionnaire, the findings of Likert scale
indicate that the relationship between language and culture is the most demanded and
popular topic in the language and culture course from the perspectives of the ELTEP
students. This topic has also been mentioned frequently in the literature as well [1; 2; 3; 4;
5]. Moreover, it is also possible to see that the students from various Turkish universities
shared the same view by acknowledging the close relationship between these two concepts
[11]. Additionally, it is possible to see that this topic has been the third most frequently
cited topic in the document analysis. Because of these reasons, this topic can be included
in the language and culture course. Brown approached this relationship between language
and culture from a different perspective [12]. According to him, learning a SL resembled
acquiring a new identity and this new identity was referred as the second culture.
Similar to Brown's view, the participants in this study seem to believe that identity as a
representation of language and culture has an important place in the teaching of a foreign
language, as it has been ranked as the seventh most selected topic in the questionnaire,
whereas it is the top most used topic in universities’ syllabi.

The second most selected has been culture, language and translation which later
was included in the survey subsequent to experts’ opinions. Due to its place in the
rankings, and the slight difference in the mean scores between this topic and the top
most selected, its presence in the syllabus of the language and culture course can also be
expectable.

The third most selected topic is the function of language in building social relations
and communication, which has been showed to be closely related to culture in the review
of the literature. It can be seen essential to include this topic in the syllabus and teach
students how language affects societies, and the communication and the relationships of
these societies. It is also worth mentioning that it was the ninth most frequent topic in the
document analysis.

Another topic that has received the most attention from the participants is world
cultures. Although this topic was not in the document analysis, it was added to the list
after receiving expert opinion. It can clearly be seen that learning the cultures of others,
without favouring one over the other, is not only important for the experienced lecturers,
but also for future English teachers. Furthermore, it is important to note that learning about
world cultures has been attributed more importance than the culture of a few countries
only, as opposed to, for example, the tendency of university lecturers [13]. Therefore, in
order to keep up with the rest of the world, and broadening the vision, understanding
and knowledge of students; teaching some specific cultures only, should be something
to abstain from [14]. However, it is still possible to see the prioritization of the American
and British cultures in the findings, as this topic has been the ninth most wanted topic
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in students’ ranking. The reason may be that these two cultures and their reflections are
possible to see in many areas in life globally. That is why; it can be possible to include
American and British cultures as a separate topic along with world cultures, which is the
23rd topic out of 81 in the document analysis. However, the focus should not be on these
two cultures solely.

The results show that culture in terms of individuals and society should be included
in the syllabus as well, since it is the eighth most preferred topic by the participants and
similarly it is the 10th most included topic in Turkish universities’ syllabi. It is also possible
to state that the inclusion of this topic to the syllabus is also expectable as teaching culture
was found to be important in order to understand the native and the target societies [15].

It can be helpful to include the 11th topic in the list of students’ ranking, i.e.,
globalisation, multilingualism and multiculturalism, into the syllabus, for these terms
cannot be thought apart from world cultures. It may be possible to see more and more novice
teachers with a global mindset. It is also in the syllabus of 26 Turkish universities, having
the 11th rank in the document analysis as well. Related to globalisation, intercultural and
cross-cultural communication is another topic that deserves the attention of the syllabus
makers. Its importance has been stated in various studies [16; 17]. Although, its place in
ELTEP training was found unnecessary and irrelevant by the lecturers [13], the ELTEP
students in this study proves the opposite, since it has been the 19th most frequent topic
out of 81 topics in Turkish universities’ syllabi. Similarly, to Celik, it is necessary to teach
intercultural competence to students in EFL programmes and ELTEPs [17].

Another topic that was ranked in the top 14 is how to teach culture. Although accor-
ding to the document analysis, it has not been given a broad space in university syllabi,
as a result of the expert opinion, it was also added in the questionnaire. Considering the
aforementioned problems and deficiencies in training future EFL teachers on the given
topic, it seems as one of the major issues and is essential to be included in the syllabus
[18; 19].

The analysis of cultural manifestations in some literary works and movies can also
be suggested as, according to the document analysis, it is the 20th most frequent topic.
Literature and movies can be good sources for rendering the cultural structure of the
society that uses the target language. Depending on the type of the material, these may
provide learners with deep or superficial knowledge about culture [16]. So, this topic
can be influential for novice English teachers as well. On the other hand, as is seen from
the participants in the current study, deep culture cannot be said to be a topic that is
highly demanded by the students. Contrary to the result of the document analysis, in
which this topic was the 5th out of 81; it has been the 19th topic out of 27 in participants’
choices and related to deep culture, there is also, more frequently, the teaching of surface
culture elements. Although students tended more to learn this group of cultural factors
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[16; 18], such as the food, arts, famous people, traditions, etc., this topic has been ranked
as the 24 out of 27 in the questionnaire. However, as in the case of deep culture elements,
it is possibly to see surface culture elements to be frequently included in the Turkish
universities’ syllabi. By looking at these two results, it can be said that students in the
current study are well aware that deep culture elements are more important than surface
culture elements; however, they still ranked deep culture elements through the end of the
list. This may mean that they still need to be made more aware of the importance and
place of especially the deep culture elements in learning foreign cultures.

Another topic that was in the questionnaire is the dynamics of changes in culture
and language. Since it has not been ranked in the first 14 topics, this study does not
suggest its inclusion in the syllabus; however, it is still possible to see that the changes and
the dynamic structure of these two notions have been highlighted in the literature [16, 20].
Therefore, it can still be mentioned together with the item definition and characteristics
of language and culture, which has been the sixth in the questionnaire and the second in
the document analysis.

In order to give the content its final form, researchers have taken the first 14 topics,
emerged as a result of the findings obtained from the questionnaire. Then, the relationship
of some of the suggested topics’ relevance to previous studies and the similarities and
differences of them with the results of the document analysis were discussed. This
stage made it possible for the researchers to see that some of the topics’ ranking in the
questionnaire results and the document analysis showed resemblance. For example; the
topic which has been demanded most by the participants in the study, has also been the
top third topic to be included in the universities’ language and culture syllabi (see Table
4). So, the similarities in the rankings of some the topics in the students’ preferences and
the document analysis are thought to increase the reliability of the study.

All in all, the researchers offered this well-rounded list of topics for the syllabus of
language and culture course, based on the preferences of the students in ELTEPs together
with EFL experts’ perspectives. This list is first of all, expected to guide the university
lecturers teaching this course. Secondly, the study highlights the importance of integrating
English language teaching with culture. Thus, integrating culture and language in EFL
settings can contribute to the success in language learning, an ultimate goal of the ELTPs
and thirdly, by using this list of topics, it is expected that the novice English teachers
will be equipped with adequate knowledge and awareness of the target cultures and plan
their lessons accordingly. For further research, researchers aim to determine the courses
which are related to language and culture issues in Kazakhstani ELTEPs and provide a
common list of topics which will shed light on EFL teacher education in Turkey and in
Kazakhstan.

31



KA3AKCTAH ITEJIATOTMKAJIBIK XABAPIIBICEI 3,2022

Table 4. Similarities of the rankings of the topics in students’ preferences and universities’ syllabi

Students’ Universities’
preferences | syllabi (Document
(Likert Scale) Analysis)
The relationship between language and culture 1 3
The function of language in building social relations and 3 9
communication
Definition and characteristics of language and culture 6 2
Identity as a representation of language and culture
Culture in terms of individuals and society 8 10
Globalisation, multilingualism and multiculturalism 11 11
Intercultural, and cross-cultural communication 12 19
Analysis of cultural manifestations in some literary works and 14 20
movies
Culture and linguistic categories and culture-specific words 18 21
Turkish culture and history 25 22
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K. Yecyp!, *A. XKonmabaesa?, A. A0y Xara6', X. Hapmap'
"'Vauepcurer Yannakaine, Typuus
2IlaBnonapckuii earornaeckuil yausepeurer, T. [laBnonap, Kazaxcran

Conepixanne Kypca «SI3bIK M Ky1bTypa» Ha o0pa3oBaTeIbHOI
nporpamme «ATHOCTPaHHBIH A3BIK: 1BA HHOCTPAHHBIX A3BIKA»

AnHoranus. Hacrosmee uccnenoBaHue IeJICHAPaBICHHO IpeUlaraeT CHHCOK TeM Ul Kypca
«SI3BIK M KyJBTYpay, KOTOPBIH OBbLIT COCTaBIIEH IyTEM TUIATEIBHOTO H3YUeHHs PeajbHBIX TOTPEOHOCTEH 1
MIPEANOoUTeHUH U3ydaronmx anriickuii 361k EFL mporpaMMbl. ABTOpBI CHCTEMHO IIPUMEHMIIN HCCIIEN0-
BaTEJIbCKUM CMELIaHHBIM METOJ, TaK KaK OH IO03BOJISIET UCIOJIb30BaTh KaK KaueCTBEHHbIE, TaK U KOJIHYe-
CTBEHHbIE JJaHHbIE. KauecTBeHHbIE JaHHbIe ObLIM COOpaHbI yTEM aHaJIn3a BA/IaTH TPeX YUeOHBIX Mpo-
rpaMM TOCYIapCTBEHHBIX YHUBEPCUTETOB TypIHH, a TaKke MyTeM 0030pa COOTBETCTBYIOLIUX HCCIIENOBa-
TEJIbCKUX CTaTeH C IeJIbI0 BBIIBICHUS CBA3aHHBIX U BKIIOYEHHBIX TEM B KypcC «SI3bIK U KynbpTypa». B nanb-
HeWIlleM UCCIIeloBaTell MPOKOHCYIBTHPOBAINCH ¢ IIPOQUIBHBIMU 3KCIIEPTaMH, a 3aTeM pa3padoTaju co-
KpallleHHBIH CIIMCOK U3 IBa[IlIaTH CEMU TEM B BUJIE IISITH OMPOCHUKOB 110 1iKae Jlaiikpa. Beidopky uccie-
JIOBAaHMSI COCTABWJIU JBECTH MATBHAECAT JIBA OYAYIINX yYUTEINs, KOTOPBIX OINPEACIUIN METOJJOM BBIOOPKH
CHEXHOT'O KOMa. YYaCTHHUKAM HUCCIEA0BaHUS OBLIO MPEIUIOKEHO OIPENIeSIUTh CTENeHb, B KOTOPOH OHM CO-
IJIACHBI C BaYKHOCTBIO KaXKAON TEMBI B COKPAILIEHHOM CIUCKe. Pe3ynbTaThl HCCleoBaHUs TOKa3aiH, 4To
HaunOoJee MPeANOYTHTENbHBIMA TEMaMH, ONPEACIEHHBIMU TOTEHIUABHBIMU YUUTEISIMH, SBIISIOTCS: OT-
HOUICHUS MEXY SI3bIKOM M KYJIBTYPOH; KYJIBTypa, SI3bIK M MEepeBOJ; (PYHKIMS S3bIKA IPU IIOCTPOSHHUH CO-
LUAJIbHBIX OTHOIICHWH M KOMMYHHKAIIUH; S3bIK U MHPOBasi KyJabTypa. Takxke ObUIO BBISBICHO, YTO Ta-
K{€ TeMBI, KaK [I00ann3alys, MHOTOSI3bIYHE, MYJIBTUKYIIBTY PAIH3M, MEXKYJIBTYPHAS! KOMMYHUKAIIUS U KaK
MIPENo/IaBaTh KyJIBTYpY, — ObUIM ONpeeNIeHbl KaK BaYKHBIE TEMBI.
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KunroueBble ci10Ba: S3bIK, KyIbTYpa, COJAepKaHue Kypca, IPeroiaBaHie aHIITHACKOTO A3bIKa, pas-
paboTKa y4eOHOTO IIIaHa.

K. Yecyp!, *A. XKonnabaesa?, A. A0y Xara6', X. Hapmap'
"Yanakkane YHuBepcureTi, TYpKHs
2TlaBnonap nemarorukajiblK yHUBepcutTeTi, [1aBinonap k., Kasakcran

ELT kadenpacsiamarsl Tii sxoHe MIleHHeT KyPChbIHBIH Ma3MYHbI

AHoramus. byn 3eprrey arbummbiH Tini Oarmapinamanapeinaarsl EFL ylipeHynninepnid HakThl
KaXETTUIIKTEpi MEH KaJlaylapblH 3ep/ieney apKbuIbl Tl )KoHe MOIGHHET KypChl TaKbIPBIITAPBIHBIH Ti3IMIH
YChIHYFa OaFbITTaNFaH. 3epTTEYLIJIEp canalibl )KoHe CaH/IBIK AepPEeKTep i MaliianaHaTblH apajac icTepIi
JIoMeKTI 3epTTey omici Aen Kadbuaaasl. Canansl nqepexrep TypKUsgarbl MEMIIEKETTIK YHUBEPCHTETTEPIIH
23 cwutaOycTapbiH Tajnay xoHe «Tin jkoHe MojIeHHeT» KypChIHIa KAMTBUIFAH COMKEC TaKbIPBINTapabl
aHBIKTAy VIIIH THICTI 3epTTey MakajalapblH KapacTbIpy apKbUIbl >KHHANAbI. KeliHHEH 3eprreyurijiep
THICTI cayla MaMaHJapbIMEeH KeHecCiN, comaH KeWiH 5 O0ammaplk Likert mkamackl cayamHamachl TYpiHOeri
27 TaKbIPBINTHIH KBICKAPTBUIFAH Ti3IMIH jkacajpl. 3eprrey yirici 252 Oomamiak MyFaliMHEH KypaJljibl
JKOHE oJIap Kapiibl ipiKTey o/liciMeH TaHAabl. 3epTTeyre KaTbICylbUIapFa KbICKapThUIFaH Ti3iMaeri apoip
TaKbIPHIITHIH MaHbBI3IBUIBIFBIMEH KeJIiCy JOpPE)KeCiH aHbIKTay YCHIHBULIBL. 3epTTey HoTIKeNepi Oonamak
MyFaJliMJiep aHbIKTaFaH €H TaHJayJbl TaKbIPBINTAp: TUT MEH MOJIEHHETTIH OailjlaHbICH; MOICHHUET, Tij
JKOHE ayAapMa; TUINIH KOFaMJBIK KaTBIHACTAp MEH KapbIM-KaThIHAC KYPYIaFbl KbI3METI; JKOHE SJIEMIIK
MozeHueTrep. CoHmaii-aK KOpbITHIHABLIAP skahaH aHy, KONTULILTIK, KOIIMOICHUETTLIIK, MOJICHUETaPaIIbIK
JKOHE MOJCHUETAPAJIbIK KapbIM-KaTblHAC, MOJIEHHMETTI Kajal OKBITY KEpeK CHSIKTBI TaKbIPBIITAPIbIH
MaHBI3/Ibl TAKBIPHINITAP PETIH/IE aHBIKTAIFaHBIH KOPCETTI.

KinaTi ce3nep: Tin, Monenuer, Kypcrein masmynsl, ELT, Syllabus Design.
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