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CREATING A LANGUAGE ENVIRONMENT
IN THE CLASSROOM THROUGH SITCOMS:
PEDAGOGICAL STRATEGIES

Annotation. This article is dedicated to investigating the effectiveness of sitcoms as a tool
to create a complete linguistic environment in English classes, especially in formal education
settings. The work examines the methodical approaches to the integration of sitcoms into the
educational process, aimed at developing students’ abilities to listen, speak, as well as expand
vocabulary and the formation of pragmatic competencies. The potential of sitcoms as a source of
authentic linguistic and socio-cultural material that contributes to the formation of communication
skills in conditions close to real communication is analyzed. The study presents the results of an
analysis of the application of sitcoms that show a significant increase in the motivation of students
and their active participation in the language learning process. Special attention is paid to the
analysis of students' preferences regarding the topics of sitcoms and the types of assignments,
which makes it possible to optimize the selection of study materials. Practical recommendations
have been made for educators on the effective use of sitcoms, including step-by-step support and
the use of interactive forms of work. The article highlights the importance of carefully selecting
media texts and their integration with educational objectives, despite the possible complexities.
The results of the study are of practical importance for the development of curricula and teaching
manuals, and offer prospects for future research in the field of linguodidactics.

Keywords: sitcoms, language skills, language environment, student motivation, school
education.

Introduction

The modern language education system is undergoing fundamental changes
caused by digitalization, rethinking learning goals, and redefining the roles of teachers
and learners. From the traditional lesson where language was the object of learning,
educational practice is gradually moving towards setting conditions in which a foreign
language becomes an instrument of real communication. This shift in emphasis requires
a different view of the organization of the language environment, especially in the formal
context of a school or university classroom. One of the prospective and still deficiently
implemented solutions is the use of authentic media texts, in particular sitcoms, as a tool
for creating an active language environment and developing communicative competence.
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Building on Krashen’s input hypothesis and L. Vygotsky’s sociocultural theory,
this study views sitcoms as a source of comprehensible yet authentic input that fosters
pragmatic competence and collaborative meaning-making.

The problem is that, despite the growing interest in media education and authentic
sources in teaching English, sitcoms retain their status as a secondary source of inspiration
or as an entertainment element. Their methodological and sociolinguistic potential in the
educational space is not being implemented systematically enough. Meanwhile, sitcoms
as a form of mass culture have a number of characteristics that make them especially
valuable in the context of the formation of a linguistic environment. This includes a stable
structure, repetitiveness of plots and vocabulary, the presence of cultural references, and
lexically dense spoken interactions. All these features turn the sitcom into a kind of model
of the “natural” language environment, which can be adapted for educational purposes.

The relevance of this topic is determined by several factors. To begin with, modern
approaches to teaching foreign languages are directed towards the development of
communicative, pragmatic and socio-cultural competencies, which cannot be achieved
without practicing a foreign language in conditions that approach to real ones. Drawing on
the principles of Communicative Language Teaching (CLT), sitcoms offer rich, simulated
social interactions that closely resemble real-life conversations, enabling learners to
develop pragmatic skills — such as turn-taking, speech acts, and politeness strategies — as
well as sociocultural awareness, which are often lacking in traditional textbook dialogues.

Secondly, in a digital environment, students are increasingly interacting with English
through media content, which makes the integration of TV series into the learning process
more natural and organic.

And finally, sitcoms, due to the nature of their genre, allow solving several didactic
tasks at once: the development of listening, the development of idiomatics, the perception
of speech acts and the interpretation of cultural codes.

It is also important to say that integrating sitcoms into language learning demands
careful pedagogical guidance to prevent cultural misunderstandings, cognitive overload,
or age-inappropriate content. Although sitcoms provide valuable authentic input, they
should be considered as one resource among many rather than a comprehensive solution.

The current scientific literature presents a fragmented conceptualization of the
subject. This fragmentation is visible not only in the limited number of empirical studies
but also in the lack of a unified methodological framework for integrating sitcoms into
language curricula. There are several works in Russian and foreign literature concerning
the use of media texts in teaching foreign languages, however, the methodological
systematization of sitcoms in the context of the formation of a linguistic environment is
limited. In particular, A.A. Lugovykh in his article “TV Series as a Foreign Language
Teaching Tool (from work experience)” [1]. emphasizes the effectiveness of sitcoms as
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a tool for forming conversational skills, while emphasizing the need for methodological
support to achieve a sustainable result but the article remains largely descriptive and
lacks empirical validation. LV. Rodionova, who also examined the topic, views the
sitcom as a source of cultural and linguistic material in university education, noting its
motivational effect yet does not provide long-term learning data or a tested methodological
framework [2]. Although there is a space for exploration, S.I. Alexandrova proposes
criteria for the selection of sitcoms in her study, taking into account the level of language
proficiency and the age of students but these criteria have not been operationalized in
experimental classroom practice [3].

The issue has also received some reflection in the Kazakh scientific community.
G.G. Ermekbayeva explored the psychological aspects of the formation of the language
environment and emphasizes the importance of the emotional comfort of the student when
using authentic materials. S.L. Gromova [4], in turn, focuses on the role of the teacher as a
mediator, organizing the student’s interaction with the cultural and linguistic context [5].
In the work of F. Shimshek the sitcom “The Big Bang Theory” is analyzed from the point
of view of stylistic imitation of the scientific register, which can be useful in teaching
specialized types of speech activity [6]. However, the existing regional research, though
valuable for its local context, lacks a thorough and experimentally tested framework for
sitcom-based pedagogy. This gap leaves uncertainty about whether these methods can be
widely scaled and how they impact learning outcomes over time.

Recent research in media linguistics has considerably expanded our understanding
of contemporary language learning environments. Scholars now emphasize the inherently
multimodal and interactive characteristics of modern media texts, including audiovisual
materials such as sitcoms. As Kress and Bezemer [7] highlight, media linguistics
integrates the analysis of multiple semiotic modes — such as spoken and written language,
visuals, music, gestures, and digital symbols — that collaboratively construct meaning.
This approach recognizes that communication extends beyond verbal language, emerging
from the interaction of various interconnected channels that closely reflect real-world
communication. However, the current literature review does not sufficiently link these
multimodal perspectives to specific methodological strategies for classroom application,
which would strengthen the theoretical framework and better connect media linguistics
with practical language teaching.

Research by Apoko and Tojiboyeva [8] further underscores the importance of
combining technology with tailored pedagogical approaches to effectively address the
needs of diverse learners, ranging from digital natives to those less familiar with new
media. Nevertheless, the degree to which sitcom-based instruction caters to such varied
learner profiles remains underexplored.
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Saeedi and Biri [9] examined the use of the English animated sitcom The Looney
Tunes Show to teach conditional sentences to Iranian EFL learners. Their experimental
study revealed that learners exposed to conditional sentences through the animated sitcom
significantly outperformed those receiving traditional explicit grammar instruction.
Moreover, students reported positive attitudes toward learning grammar via sitcoms,
perceiving grammar as part of communicative practice rather than isolated rules. This
finding aligns with communicative language teaching approaches that integrate grammar
instruction within authentic language contexts. Similarly, Chumbi Landy and Narvaez
Paguay [10] argue that sitcom videos facilitate oral skills development at the Bl CEFR
level by offering naturalistic contexts rich in cultural references, idiomatic expressions, and
social interactions. The engaging, accessible, and culturally embedded nature of sitcoms
helps maintain learner attention, improve retention, and deepen cultural understanding,
thereby supporting more comprehensive second language acquisition. Collectively, these
studies highlight sitcoms’ dual function in enhancing both linguistic competence and
learner motivation, providing empirical support for their use as dynamic and authentic
resources in formal education.

To address these gaps, the current study designs and evaluates a structured approach
for incorporating sitcoms into English lessons, effectively bridging input-based and
sociocultural theories with practical classroom implementation.

Despite this, a number of contradictions remain in theory and practice. Some
researchers interpret sitcoms as purely entertaining content that does not meet educational
goals. Others, on the contrary, overestimate their didactic potential, not taking into account
age characteristics, the level of language training and cultural distance. The lack of a
unified strategy for their pedagogical integration, as well as the insufficient number of
studies devoted to the pragmatics of the sitcom in the classroom, creates a methodological
gap. All this also highlights the relevance of this study.

The purpose of this article is to determine the pedagogical conditions and strategies
for using sitcoms as a tool of forming a language environment in English lessons in formal
education.

To achieve the goal, the following tasks were set:

1. Analyze the potential of sitcoms as a source of authentic linguistic and socio-
cultural material;

2. To explore methodological techniques and strategies aimed at shaping the
language environment through sitcoms;

3. Provide practical recommendations on the integration of sitcoms into the structure
of the training session.

The object of the research is the process of teaching English as a foreign language.
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The subject is pedagogical strategies for the formation of a language environment
by means of sitcoms.

The initial hypothesis of the study is the assumption that the purposeful methodical
use of sitcoms in educational practice contributes to the creation of a rich language
environment in the classroom, as well as improving speech perception, expanding
vocabulary and developing pragmatic competence.

The scientific novelty of the research lies in the fact that the sitcom is considered
not as a secondary illustrative resource, but as a rigorously developed tool for building
a language environment that allows combining elements of listening, analysis of
speech strategies, cultural context and creative tasks. The work is aimed at filling the
methodological gap in the pedagogy of the media text.

The practical significance of the article lies in the possibility of using the findings in
the process of teaching English in schools, colleges and universities. The research results
can be applied in the preparation of work programs, the creation of didactic manuals, the
development of media courses and the organization of project activities.

Prospects for further study of the topic include the development of digital platforms
with educational markup of sitcoms, a comparative analysis of the influence of various
genres of media text on the formation of the language environment, as well as the study
of students' reactions to sitcoms as a form of interaction with the culture of the language
being studied.

Thus, the formation of a language environment through sitcoms is not just an
interesting experiment, but a necessary step towards rethinking language education in
the digital age. Methodically verified work with media texts opens the way to lively,
motivating and socioculturally rich learning that goes beyond the textbook and returns
the language to its natural environment — dialogue, context, culture.

Materials and methods

The methodological basis of this research is based on a combination of a media
pedagogical approach, elements of sociolinguistic analysis, principles of communicative
learning, as well as methods of pedagogical modeling and qualitative analysis of
educational activities. The purpose of this stage of the study was to identify and practically
test pedagogical strategies for using sitcoms as a tool for creating an authentic language
environment in English lessons in formal school education.

The participant group consisted of 76 students (age 13-16) enrolled in “More
English” school in Karaganda. Inclusion criteria required confirmed A2-B1 proficiency
on the Cambridge English Placement Test and regular attendance in the school’s English
program. Exclusion criteria included prior extensive exposure to sitcom-based learning
or attendance below 80%. Participants were recruited through teacher invitation and
voluntary consent.
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The formation of the language environment in the classroom is considered in
the context of a communicative approach, in which speech situations that model real
communication are of key importance. As emphasized by B.T. Kulbaeva and Yu.O. Kame-
sheva, it is the speech situation that serves as the basic unit of the educational process and
provides conditions for the formation of stable communication skills [11, p. 82]. Sitcoms,
as a genre of media text, have a high density of speech acts and an emotionally loaded
dialog structure, which makes them effective material for constructing educational speech
situations.

This study is also based on the principles of creating an authentic learning
environment proposed by L. Nikitina, who argues that the learning environment becomes
truly authentic only when students not only learn a language, but actively interact with its
cultural and pragmatic structures [12, p. 43]. Thus, a sitcom in the classroom is considered
not as an auxiliary resource, but as a communicative space modeling real sociolinguistic
situations.

The material basis of the research was selected episodes from the sitcoms Young
Sheldon and iCarly, aimed at a teenage audience. The selection of media texts was based
on criteria proposed by Roark B et al., according to whom a sitcom used in school practice
should have an accessible lexical and grammatical structure, thematic relevance, emotional
expressiveness and the possibility of socio-cultural interpretation [13, p. 187].

Each scene lasted no more than 3-5 minutes, had a clearly outlined micro-plot,
and could be used to teach elements of speech behavior in everyday and school contexts:
request, refusal, apology, advice, expression of discontent, etc. Special attention was paid
to scenes in which emotional intensity and non-verbal means (gesture, facial expressions,
intonation) complemented the linguistic realization of intention.

Research process and methods. At the first stage, the content analysis of the media
text was applied, aimed at identifying the most frequent speech acts, intonation patterns
and stable expressions. In accordance with the provisions of V.A. Kozhemyakina et al.,
sociolinguistic analysis of sitcoms was based on the categories of situational speech norm,
communicative relevance and register variability [14, p. 82]. At the same time, the emphasis
was not on the volume of vocabulary, but on its functionality in real communication.

At the next stage, the method of pedagogical modeling was used, which made it
possible to design training sessions with the inclusion of sitcoms as the main semantic and
communicative support. The modeling included the following components:

* preliminary introduction of key vocabulary and cultural realities;

* double viewing of the scene (first for general understanding, then with an emphasis
on speech strategies);

* dialogue analysis: highlighting the functions of cues, grammatical constructions,
intonation;
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* Productive part: role-playing games, reconstruction of scenes, composing a
dialogue with a similar communicative task.

The use of sitcoms also corresponded to the interactive role-playing learning
methodology described in the works of Manroom and Pollock, where the media text acts
as a mechanism that initiates communicative activity and transfers the student from the
observer’s position to the speaker’s position [15, p. 219].

Additionally, the method of monitoring students’ speech activity was used, conducted
as part of a series of lessons. The degree of linguistic initiative, the use of vocabulary and
intonation models from the media text, participation in role-playing games, and emotional
involvement were assessed. As noted by Yu.P. Pokholkov and L.N. Goryanova, the
language environment is realized through an interconnected system of speech influences
in which the student is both the object and the subject of speech activity [12, p. 124], and
the observation revealed how the sitcom contributes to the formation of this system in the
classroom.

Quantitative results (e.g., frequency of target speech acts, lexical variety) were
summarized using descriptive statistics (means, percentages). Given the small sample
size and the exploratory design, inferential statistical testing was limited to paired t-tests
for pre-/post-lesson vocabulary gains.

The methodological arsenal was supplemented by an analysis of the students’
educational products — their oral statements, written tasks for the transformation of
dialogue, translations and subtitles. Special attention was paid to the reactions of students
to cultural realities — it was recorded that with a preliminary explanation (for example, the
context of the school's “punishment rooms” at Young Sheldon), the level of understanding
and interest increased significantly.

The role of the teacher and the organization of the environment

The teacher played a key role in the effective implementation of the strategy, acting
not only as an organizer of activities, but also as a mediator between the culture of the
original and the perception of students. In accordance with Radil, Goegan, and Daniel’s
position, a teacher in media pedagogy should create conditions for the transition from
perception to action by activating internal motivation through authentic tasks [13, p. 153].
During the lessons, the teacher provided step-by-step support: he directed attention to
intonation and speech features, suggested alternative formulations, moderated group
discussions.

In addition, elements of project activity were tested — students were asked to create
their own mini-scenes based on the studied material, to voice “quiet” fragments, to write
alternative endings. These techniques ensured the transition from passive perception to
active speech production, expanded the linguistic range of students and helped create
conditions for a stable language environment in the classroom.
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Although the selected sitcom episodes were carefully pre-screened for language
level, classroom suitability, and the absence of overtly culture-specific slang, the analysis
of cultural and sociolinguistic aspects remained necessarily limited. American sitcoms are
situated within a cultural context that differs significantly from the everyday experiences
of Kazakhstani secondary-school students. Elements such as family dynamics, school
discipline practices, humor based on irony or sarcasm, and implicit politeness norms
may not fully correspond with local communicative expectations. This cultural gap can
influence how learners interpret pragmatic cues, perceive humor, and apply observed
speech strategies in their own interactions. While brief pre-viewing explanations of
key cultural references were provided, no systematic assessment of students’ cultural
understanding or its effect on learning outcomes was conducted. Future studies should
incorporate targeted intercultural awareness activities and pre- and post-viewing surveys
to better evaluate the impact of cultural distance on comprehension and pragmatic
development.

To ensure the validity of the pedagogical strategies, lesson plans and tasks
were reviewed by two independent TEFL experts. Reliability was enhanced by using
standardized lesson sequences delivered by the same instructor. Pre- and post-lesson
assessments were double-rated by two independent evaluators, with inter-rater agreement
reaching 0.85 (Cohen’s kappa).

It should be noted that, due to institutional constraints, no control group was
implemented. The study therefore has an exploratory character, and its findings should be
interpreted as descriptive rather than causal.

Results and discussion

As part of the study, a survey and a series of observations were conducted, in which
76 students participated. The participants’ language proficiency ranged from A2 to Bl
on the CEFR scale. The study included two stages: (1) a preliminary survey on attitudes
towards video content in English, and (2) monitoring students’ reactions when using
excerpts from the sitcoms Young Sheldon and iCarly in English lessons.The research
conducted, involving 76 students who completed questionnaires, provided the following
results based on descriptive analysis.

As shown in Figure 1, 42.1% of students reported that they understood the general
idea of the sitcom scene after the first viewing, while 28.9% said they were able to recognize
only some individual phrases. Meanwhile, 19.7% indicated that they understood nearly
everything, and 9.3% experienced significant difficulty in comprehension. These results
suggest that a majority of students were able to grasp the overall context of the scene, even
without subtitles or prior vocabulary preparation. Notably, most of the report group of full
understanding consisted of students with higher confidence of language or with previous
acquaintance of English-language media. Evidence confirms that sitcoms even applied
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without initial linguistic support can both be
accessible and understandable in the linguistic
input for A2-B1 learners.

Figure 2 shows a clear tendency among
students to incorporate newly encountered
expressions from sitcoms into their own
speech. Justover half of the participants (53.9%)
used at least one phrase from the episode
during follow-up tasks, while another 25%
went further, integrating multiple expressions
without prompting. A smaller group (17.1%)
relied mainly on familiar vocabulary, and only
3.9% found it difficult to respond in English
at all. What stands out here is not only the
relatively high rate of spontaneous uptake
but also the fact that many students seemed
eager to experiment with new language in a
conversational context. Rather than simply
recognizing expressions passively, they were
actively trying them out — a promising sign
for the development of real communicative
competence.

Figure 3 highlights the range of skills
that students perceived as improved through
the sitcom-based activities. According to
Figure 3, listening emerged as the most
commonly enhanced skill, with 38.2% of
participants identifying it as an area of
growth. Speaking followed closely behind,
reported by 32.9% of students. Vocabulary
development was acknowledged by 14.5%
of respondents, indicating moderate gains in
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lexical knowledge. Smaller proportions noted improvements in intonation and emotional
expression (9.2%), and grammar (5.2%), reflecting perhaps the secondary focus these
elements had within the classroom tasks.

Figure 4 reveals that the majority (57.9%) of respondents expressed high levels of
enjoyment rating their experience as a 5 and another 27.6% giving a rating of 4. Only a
small minority of students (9.2 %) who rated their enjoyment as 3 and 5.3% of giving the
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score 2 reported lower satisfaction, suggesting
that sitcom-based activities are generally
well-received and positively impact student
motivation.

Figure 5 compares student participation
in oral tasks before and after several lessons
incorporating sitcoms. Participation nearly
doubled, rising from 32.9% before the sitcom-
based activities to 60.5% afterward. This
notable increase suggests that using sitcoms in
the classroom can effectively encourage more
active spoken engagement among learners.

As Figure 6 presents, dubbing scenes
was identified as the most effective activity
having 30.3% of votes, followed closely by
role-playing (27.6%). Subtitle comparison
(17.1%) and intonation analysis (13.2%) were
also valued, while writing dialogues was seen
as least helpful (11.8%). These results suggest
that interactive and performance-based tasks
are particularly appreciated by learners.

Figure 7 shows students’ responses to
the statement: “I understand English speech
better after these lessons.” It indicates that
a majority either strongly agreed (44.7%)
or agreed (35.5%), suggesting a generally
positive perception of listening improvement.
Meanwhile, 11.8% remained neutral, and
only a small percentage disagreed (6.6%)
or strongly disagreed (1.3%). These results
indicate that most learners felt their listening

skills had improved through the use of sitcoms.

As shown in Figure 8, the most favorably viewed activity was watching followed
by discussion, chosen by 36.8% of students. Nearly as popular was dubbing characters,
selected by 28.9%. Fewer respondents opted for subtitle work (14.5%) and improvisation
(11.8%), while grammar-focused tasks attracted the least interest (7.9%). The distribution
indicates a marked preference for dynamic, speech-oriented tasks over more conventional

language exercises.
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Figure 9 reveals that students were
more interested in sitcom episodes that
were connected with topics related to school
and education (34.2%) and friendship and
communication (31.6%). Family life was
also a notable area of interest (18.4%), while
humor and misunderstandings (10.5%) and
peer relationships (5.3%) were selected less
frequently.

General Interpretation of the Results:

1. Accessibility and Comprehension of
the Material. Figures 1 and 7 demonstrate that
the majority of students were able to grasp the
general meaning of the sitcoms and reported
improvement in their listening comprehension
skills. Although the level of understanding
varied (from complete to partial), aconsiderable
number of learners noted increased confidence
in perceiving foreign-language speech. This
confirms that authentic materials such as
sitcoms are accessible even for A2—Bl1 learners
and foster the development of inferencing and
contextual analysis skills.

2. Active Use of Newly Acquired
Expressions. As Figure 2 illustrates, there
was a high degree of spontaneous uptake of
vocabulary: more than half of the students
reproduced at least one phrase, while one
quarter incorporated several. This suggests
that learners did not limit themselves to passive
recognition but actively attempted to use new
linguistic material, thereby strengthening the
development of communicative competence.
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3. Development of Language Skills. According to Figure 3, the primary skills
improved were listening (38.2%) and speaking (32.9%), confirming the strong impact of
sitcoms on oral communication development. Additional gains were noted in vocabulary
expansion (14.5%) and expressive intonation (9.2%). This indicates that sitcoms contribute
more effectively to “live” aspects of interaction rather than grammatical accuracy.
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4. Motivation and Emotional Perception. Figures 4 and 8 reveal that the vast
majority of students enjoyed the activities: over 85% rated their experience positively.
The most appealing activities included dynamic formats such as watching and discussing,
dubbing, and role-playing. This shows that emotional engagement plays a key role in
enhancing student motivation.

5. Participation in Oral Tasks. Figure 5 indicates that student participation in oral
exercises nearly doubled (from 32.9% to 60.5%). This highlights the capacity of sitcom-
based instruction to reduce language barriers and encourage greater communicative
activity.

6. Effectiveness of Learning Tasks. Figures 6 and 8 underscore that interactive
tasks (dubbing scenes, role-playing, discussions) proved to be the most effective. More
traditional exercises, such as grammar-focused or written tasks, were perceived as less
beneficial.

7. Thematic Preferences. As Figure 9 shows, students were most engaged with
episodes dealing with school life (34.2%) and friendship (31.6%). This underscores
the importance of thematic relevance: when sitcom content reflects learners’ personal
experiences, it is processed more easily and generates greater interest.

Taken together, the diagrams indicate that the use of sitcoms in the learning process:
enhances listening comprehension and stimulates the active use of new expressions,
develops key communicative skills, particularly listening and speaking, encourages
broader student participation in oral tasks, increases motivation and emotional involvement,
proves most effective when accompanied by interactive, performance-based activities, and
achieves maximum impact when the topics resonate with learners’ personal experiences.

Thus, sitcoms may be regarded not only as an effective tool for language practice but
also as a catalyst for sustained learning motivation and the development of communicative
initiative.

Conclusion

This study highlights the considerable potential of sitcoms as a multifunctional tool
for creating a linguistic environment in an English classroom, especially in the context of
formal education. The results confirm the hypothesis that the targeted and systematic use
of sitcoms contributes not only to improving speech perception and expanding vocabulary,
but also to developing the pragmatic skills of learners. The study updates the subject and
proposes specific methodological solutions to fill the existing gaps in the teaching of
English by bringing the language back to its natural environment — dialogue, context and
culture.

One of the main conclusions was the realization that sitcoms do not function simply
as a medium, but as a tool that deliberately shapes the linguistic environment. This is
especially important in modern approaches to teaching foreign languages, focused on the
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development of communicative, pragmatic and socio-cultural skills that are impossible
without the practice of the language in conditions close to reality. The systemic integration
of sitcoms makes it possible to model real communication situations, which form the basis
for the formation of sustainable language skills. Thanks to the contextualization and the
narrative structure, the sitcoms give access to authentic linguistic models, enriching the
vocabulary, grammar and communication skills of the students.

An important aspect of the study was the methodological techniques and strategies
aimed at shaping the linguistic environment through sitcoms. The step—by-step
approach — preliminary introduction of key vocabulary and cultural realities, repeated
visualization of scenes, analysis of dialogues and productive tasks, including role-playing
games-corresponds to an interactive learning model where the multimedia text becomes
the starting point of a communication activity, making the student move from the role of
Observer to the role of speaker. The results showed that the students actively used the new
expressions of the sitcoms, a promising sign of the development of real communication
skills.

Practical recommendations on the integration of sitcoms into the educational
process confirmed their effectiveness. The teacher plays a key role in the organization
and mediation between the original culture and the perception of the students. Progressive
support, with an emphasis on intonation and speech, suggestions for alternative spellings
and moderation of discussions are prerequisites for the successful integration of sitcoms
into learning. Creative tasks, such as creating mini-scenes or voicing fragments, contribute
to the transition from passive perception to active vocal product and the formation of a
sustainable language environment.

A study involving students revealed significant progress in their language skills,
especially in listening and speaking. The emotional commitment of the students was also
found to be high, which suggests the positive impact of sitcoms on motivation. This is
particularly important, because the integration of video content into language learning
is an effective way to reconcile learning and pleasure. Unlike traditional approaches,
sitcoms create a dynamic environment rich in motivation and interaction.

The present study therefore makes a significant contribution to modern linguistics
by considering sitcoms as a tool specially designed to shape a linguistic environment
integrating listening, the analysis of speech strategies, the cultural context and creative
tasks. The practical importance of the results is manifested in their application to the
teaching of English in schools, colleges and universities, as well as in the development of
methodological programs and textbooks.

Future research prospects include the creation of digital educational platforms
based on sitcoms, comparative analysis of the impact of different genres of multimedia
text on the formation of the linguistic environment and the study of students' reactions
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to sitcoms as a means of interacting with the culture of the learned language. In the
end, the methodical work with the media texts opens the way to a lively, motivating and
socio—cultural learning, beyond the textbook and bringing the language back to its natural
environment-dialogue, context and culture.
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A.C. Caparona, I'K. Tneyxanora
Axanemuk E.A. bexeroB arbiHnarsl Kaparanasl yHUBEpCUTETI
Kaparannpl, Kazakctan

CuTKOMIAAp apKbLIbI CHIHBINTAFBI TUIIK
OpPTaHbl KAJBINTACTBIPY: MeAAroruKajibIK TIcijgep

AnHoTanmusi. Byl Makana aFbUIINIBIH TUTi cabaKTapbIHIa CHTKOMIAPABIH TULMIK OpPTaHbI Oaibl-
THII, OKBITY TPOLIECIH/IE MaHBI3bI POJI aTKapaThIHBIH KOpPCEeTHeKIi. Atar alTKaH/a, CHTKOMAAP/bI Maii-
JaJTlaHy apKbUTbI THIMII TUIIIK OpTa KAJBINTACTRIPYIbIH MYMKIHIIKTEP] 3epTTeeai. 3epTTey IeHOepiHae
CUTKOMJIApJIbIH T YHpPEHYIIUIepAIH THIHAAY JKOHE COiJiey AarJbUIapblH JaMBITYIAFbl, CO3IIK KOPBIH
KEHEHTY/IET1 KoHe NMPparMaTuKaIbIK KY3bIPETTUTIKTI KAJIBINTACTHIPYAaFbl MaHbI3bI KAPACTHIPBLIA b

CuTkoMIap ©3lepiHiH TUHAMHUKAJIBIK KYPbUIBIMBI MEH MIBIHAMBI JHaIorTapbl apKbUIbl, CTYIEHT-
Tepre TUIIK MaTepUaliibl HAKTHI KOHTEKCTEe MEHrepyre MyMKIHAIK Oepexai. Makanana CUTKOMIApAbl OKY
MpolIeCiHe Ke3eH-Ke3eHIMEH KipIKTipy jKoJaapblHa Hazap aylapbuiajibl: alfblH ajla KaKeTTI JIEKCHKa-
HBI €HTI3Yy, €Ki MopTe OeifHeMaTepHual Kepy, KOpiHICTep Tajuay, peJiiik OMbIHAAp YHBIMIACTBIPY YKOHE
LIBIFApMAalIBUIBIK TallChIpMaliapbl OpbIHAay. byn omicrep cryneHTTepni cabakra OejceHai eTyre, onap-
JIbl TeK OaKbUIayIIbl eMeC, TULAI KONJIAaHYIIbl PETiH/IE KabIITACThIPYFa OarbITTalFaH. 3epTTey OaphIChIHIA
CTYACHTTEP/IIH MOTHBAIIMSCH MEH TLJJIIK O€JICEH1TIT apTKaHbl 0alikanapl. CTyJeHTTEep/IiH CUTKOMIAPAAFbl
JIMaJIorTap MEH CO3 TipKeCTepiH 03 co3iH/e KoJiaHa OacTaybl 0JapIblH KOMMYHHKATHBTIK KaOlIeTiHiH qa-
MBIII JKaTKaHbIH KOPCETTI.

MyFagiMHIH JKETEKIIUTriT MeH IYphIC OSIiCTEMENiK KOJNAaybl CHTKOMIApAbl THIMII maiina-
JIAaHYIIBIH 0aCThI MIAPTTAPBIHBIH Oipi OOJNBIT caHamaabl. Makanaga aablHFaH HOTHIKEJIEp aFbUIIIBIH TiTiH
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OKBITY/IA ’KaHa SiCTep/li €HI'13y YIIiH Maiaainbl 00Iybl MyMKiH, OyI1 OilliM Oepy TaxKipHOeCiH JKeTiaipyre
BIKIIAJ €Te.

KinTTi ce3nep: curkomaap, TUINIK OpTa, KOMMYHUKATHBTIK JaFJbuIap, SJICTEMENIK CTparerus-
Jap, CTYACHTTEP/l BIHTAIAHIBIPY, SJIEYMETTIK-MOJIEHH KY3BIPETTLTIK, THIHJAY, COMIIey, MparMaTHKabIK
KY3BIPETTLIIK.

A.C. Caparopa*, I'K. Treyxanosa
Kaparannunckuil yauBepcureT nMeHH akageMmuka E.A. Byketos
Kaparanna, Kazaxcran
Co3ganmne si3bIKOBOI Cpebl B Kjacce ¢ HCMOIb30BaAHNEM
CHTKOMOB: NEeAArorn4eckue cCTpaTeruu

AHHoTanusl. [laHHas cTaThs MOCBSILEHA HCCIIEA0BaHUIO YP(PEKTHBHOCTH CUTKOMOB KaK MHCTPY-
MEHTa CO3/1aHMs ITOJTHOLEHHOM SI3BIKOBOM Cpelbl Ha YpOoKaX aHIJIMHCKOTO S3bIKa, B YACTHOCTHU B YCIOBUSX
(dopmasbHOTO 00pa3oBaHus. B pabore paccMaTpuBalOTCsT METOAMYECKUE MOAXObI K MHTETPAIlH CUTKO-
MOB B 00pa30BareIbHbIH NpoLeCcC, HAPaBJICHHbIE HA Pa3BUTHE Y CTYJCHTOB HaBBIKOB ayTUPOBaHHUs, TOBO-
peHus, a TaK)Ke pacIMPEeHUsl CJIOBApHOTO 3anaca ¥ GOpMHUPOBAHUS IparMaTHYECKUX KOMIIETEHINH. AHa-
JU3UpPYyeTCcs MOTEHIMAJl CUTKOMOB KaK MCTOYHHKA ayTEHTUYHOI'O JTMHI'BUCTUYECKOTO U COLUOKYIBTYpPHO-
ro Marepuara, criocoOCTByOLIETo (POPMUPOBAHUIO KOMMYHHUKAaTHBHBIX HABBIKOB B YCIIOBHSX, TIPHOIIMKEH-
HBIX K peajbHOMY OOIIEeHHUI0. B mcciieoBaHuy mpezcTaBieHbl Pe3ybTaThl aHaI3a IPUMEHEHUs] CUTKO-
MOB, KOTOPbIE CBUACTENBCTBYIOT O 3HAUUTEIHHOM MOBBIIICHIH MOTHBALIUH CTYICHTOB U UX aKTHBHOM y4a-
CTHU B TIpoliecce u3ydeHus sizbika. Ocoboe BHUMaHUE Y/IENAETCS aHAIN3Y MPEANOYTEHHH CTYJCHTOB OT-
HOCHUTEJIFHO TEMaTUKH CUTKOMOB U TUITOB 331aHH1, YTO MO3BOJISIET ONITUMHU3UPOBATH IO100P YUIEOHBIX Ma-
TepuaioB. J{Jis mearoroB ObUTH IaHBI PAKTUYECKUE PEKOMEHIAINH 0 3()(HEKTUBHOMY HCTIOIb30BAHUIO
CHUTKOMOB, BKJIFOYasi ITOLIArOBYIO MOAIEPIKKY M MCIOJIb30BaHIEe HHTEPAKTUBHBIX (popm pabotsl. B crarse
MOAYEPKUBAETCS BAKHOCTH TIIATEILHOTO OTOOpa MEJMATEKCTOB U MX MHTErpaluu ¢ 00pa3oBaTeIbHbIMU
LIEJISIMU, HECMOTPSI Ha BO3MOXKHBIE CIIOKHOCTH. Pe3ynbTarsl McciaeqoBaHUs UMEIOT IPAKTUYECKOe 3Haye-
HHE ISl pa3paboTKu Yy4eOHBIX MPOrpaMM M y4eOHO-METOIUUYECKHX IMOCOOUH, a TaKkyKe OTKPBIBAIOT Iep-
CHEKTUBBI TS OyIyIUX UCCIIEOBAaHUI B 00JIaCTH JIMHTBOJUJAKTHKH.

KiroueBble cJ10Ba: CUTKOMBI, SI3BIKOBas Cpeia, KOMMYHHKATUBHBIC HABBIKHU, METOANYECKHUE CTpaTe-
THH, MOTUBAIIUS CTYACHTOB, COLIMOKYJIFTypHasi KOMIETEHIH, aylipoOBaHUEe, TOBOPEHUE, IIparMaTHYecKast
KOMIIETEHITHSL.

Article history: Received: 19.07.2025. Accepted: 17.09.2025

Information about the authors:

Saratova Anastassiya Konstantinovna — the author is for correspondence, Master’s
student, Karaganda Buketov University, Karaganda, Kazakhstan. Tel: +77052485893. E-mail:
saratowaanastasia@mail.ru

Tleuzhanova Gulnaz Koshkimbayevna — Candidate of Pedagogical Sciences, Associa-
te Professor, Karaganda Buketov University, Karaganda, Kazakhstan. E-mail: foreign lang@
ksu.kz

54



3 (80), 2025 MIEJATOrMYECKUI BECTHUK KA3BAXCTAHA

Aemopnap mypanvt mMaaimem:

Capamosa Anacmacus Koncmanmunosna — xam-xabap ywin asmop, «lllemen mini: exi
wemen miniy BB macucmpanmol, Axademux E. A. bexemos amuvinoazvl Kapasanovl yHusepcumenti,
Kapasanowl, Kazaxcman. Tel: +77052485893. E-mail: saratowaanastasia@mail.ru

Tneyscanosa Iynonaz Kowikumbaesna — nedacocuxa &blIbIMOAPbIHLIY KAHOUOAMbL,
Kayvimoacmoipwlizan npogheccop Axademux E.A. Boxemos amwvinoazvl Kapazanowl yHueep-
cumemi, Kapasanovl, Kazaxcman. E-mail: foreign lang@hksu.kz

Unghopmayus 06 asmopax:

Capamosa Anacmacus Koncmanmunosena — asmop 015 KOPpecnoOHOCHYUU, Macu-
cmpaum OIl «HMHocmpanHlll A36IK: 084 UHOCMPAHHBIX A3bIKa», Kapazanounckuul yHueepcu-
mem umenu axademuxa E.A. Byxemosa, Kapaecanoa, Kazaxcman. Tel: +77052485893. E-mail:
saratowaanastasia@mail.ru

Tneyncanosa I'ynenaz Kowkumobaesna — xanouoam nedazo2uyeckux HAayK, acCoyuupo-
sanuwlll npogeccop, Kapaeanouncrkuii ynusepcumem umenu bBykemosa Kapaeanoa, Kazaxcman.
E-mail: foreign lang@ksu.kz

55



