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INFLUENCE OF SELF-ASSESSMENT OF A HIGH SCHOOL
STUDENT ON THE CHOICE OF A PROFESSION

Annotation. Career guidance should occupy an important place in the activities of schools,
as it links the education system with the economic system of the country. For the well-being
of society, it is necessary that each graduate of the school finds the fullest application of his
interests, inclinations, does not waste time, effort (and money) in search of his place in the system
of social production, can bring the greatest benefit and receive deep satisfaction from his work.
Therefore, vocational guidance should be carried out from grades 1 to 11, taking into account
the age characteristics of schoolchildren, continuity in content, forms and methods of work. Its
result should be the readiness of schoolchildren for professional self-determination. A high-
quality professional orientation of a student is a guarantee of his career growth in the future,
the choice of a socially significant profession, and opportunities for additional education. One
of the important factors influencing the choice of profession is self-assessment. At present, it has
acquired particular relevance because. It is self-assessment that is one of the necessary conditions
for the implementation of a personal approach to choosing a profession. Self-assessment is the
ability of a person s consciousness to form an idea of himself and his actions, as well as to judge
his skills, abilities, personal qualities, advantages and disadvantages.

Keywords: high school student, self-assessment, choice of profession, professional
orientation.

Introduction

The conscious choice by young people of their future profession is one of the
important decisions that largely determine their future life. Globalization, the increased
level of competition in the labor market, the withering away of «old» and the emergence
of new professions — this is the reality that requires appropriate knowledge and skills
to navigate. As the experience of many countries shows, the provision of quality career
guidance services at all levels of the educational system is one of the integral functions
of the state.

Today, there is a tightening of labor market requirements for the level of professional
training of personnel, and this has led to the fact that society is increasingly raising
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questions about the problems of career guidance for young people. Today, high school
students are in dire need of complete information about the proposed professions,
assistance in choosing a profession in accordance with their individual skills, abilities and
preferences.

Inhis message to the people of the Republic of Kazakhstan, President Kassym-Jomart
Tokayev said: “Today, early career guidance for children is of particular importance. The
younger generation should be conscious of the choice of the future profession” [1].

According to the Law of the Republic of Kazakhstan “On Education”, professional
orientation is understood as “providing information and consulting assistance to a student
in exercising his rights in the field of educational and professional opportunities, free
and informed choice of profession and place of study in accordance with professional
interests, individual abilities and psychophysiological characteristics » [2].

Materials and research methods

Professional self-determination of a person is a complex and lengthy process of
human life, which determines the satisfaction of a person with his position in society.
Its effectiveness is determined by the degree to which a person's psychological abilities
correspond to the content and requirements of professional activity, as well as by the
formation of an individual's ability to adapt to changing socio-economic conditions due
to the structure of his professional career.

O.V. Zhuravleva believed that the choice of a future profession is a consequence
of the process of professional self-determination of high school students. Helping high
school students in the right choice of profession means that they should organize their
activities in a special way, including knowledge about themselves and the world of
professions, followed by a comparison of knowledge about themselves with knowledge
about professional activities. These components are the main components of the process
of professional self-determination at the stage of choosing a profession [3].

Professional self-determination becomes the central neoplasm of early adolescence.
This is a new internal position, which includes the recognition of oneself as a member
of society, acceptance of oneself in it. The moral stability of the individual begins to
develop. In their behavior, high school students are increasingly guided by personal
positions, views, beliefs based on their knowledge and their own life experience. The
stock of knowledge about the environment, moral and ethical standards are combined in
his mind into a single whole picture. For this reason, the moral self-regulation of a high
school student becomes more complete and meaningful. The process of professional self-
determination includes the development of self-awareness, the development of a system
of value orientation, planning one's own future, building standards in the form of an ideal
image of a professional. Personal self-determination of a person is carried out on the basis
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of the assimilation of socially formed ideas about ideals, norms of human activity. Now
the social orientation determines the professional identity of a person, his professional
choice and professional self-determination.

The image of the future profession is a rather complex formation containing
emotional and cognitive components. Compliance with the emotional and evaluative
components of the profession makes the choice reasonable and correct. To justify
professional preferences, it is also necessary that the demands of the profession itself
correspond to the capabilities of a person. In the opposite case, negative life experience
accumulates in a person’s self-consciousness, peculiar ways of solving problems that arise
before him are formed — ignoring problems, avoiding them, etc.

Some people know more about themselves, others less; certain personality traits,
abilities that are currently important are evaluated and analyzed, others are not evaluated
by people because of their irrelevance (although they can be evaluated on a number of
parameters). There are qualities that are not included in the sphere of consciousness
and self-assessment, a person simply cannot evaluate himself in a number of ways. In
this connection, the focus of professional self-determination is the knowledge and self-
assessment of professional qualities, and attitude towards them.

According to A.K. Markova, professional orientation includes:

—a person's awareness of the norms, rules and models of his profession as the
realization of his qualities;

— awareness of these qualities in other people, comparing oneself with an abstract
colleague;

— taking into account the assessment of oneself as a professional by colleagues;

— self-assessment of a person with his individual sides — understanding himself; his
professional behavior, as well as emotional attitudes and self-assessment;

— professional self-confidence here is based on professional self-assessment —
retrospective, actual, potential, ideal;

— a positive assessment of oneself as a whole, the definition of positive qualities,
prospects, which leads to a positive «Self» concept [4].

A professional with such a level of self-awareness increases self-confidence,
satisfaction with his profession, he has an increased craving for self-realization. According
to E.A. Klimov, the professional development of a personality goes through four stages in
its development:

1) formation of professional intentions;

2) vocational education;

3) professional adaptation;

4) partial or complete realization of the personality in professional orientation.
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According to E.A. Klimova, “Professional self-determination, understood as one
of the most important manifestations of the subject of activity, can be considered at two
interrelated, but different levels: gnostic (in the form of a restructuring of consciousness,
including self-consciousness) and practical (in the form of real changes in social status, a
person’s place in system of relations)” [5].

J. Holland identified six personality types: realistic, research, social, enterprising,
traditional, artistic [6].

A realistic type of career orientation indicates that people are action oriented,
decision makers, non-emotional, athletic or mechanical, technology-loving, and risk-
averse. Activities related to the manipulation of tools, equipment, most of the male
professions correspond to this. The research type of professional orientation proves the
fact that people are focused on cognitive activity, they like to observe, analyze, explore,
decide.

The social type of professional orientation most often describes people who are
socially oriented, who focus on relationships with other people, are vulnerable, sensitive,
prone to altruism, do not like systematic activities, who love the collective nature of work,
and have communication skills.

The conventional type of professional orientation includes people who are focused
on systematization and reproduction, data manipulation. This is a little emotional, neat,
punctual, pedantic, executive person.

The enterprising type of professional orientation indicates that people have such
qualities as: ambition, focus on influence to create and implement their own ideas,
management, search for solutions, high social involvement.

The artistic type of professional orientation is chosen by people who are focused on
self-expression and the attention of others, creative, expressive, original, rich in intuition
and imagination, informal.

Thus, a number of authors consider the career guidance process as a complex
dynamic process covering the entire period of schooling, but they especially highlight its
relevance during the period of high school students.

Next, we suggest that you consider the concepts of self-assessment in modern
psychological science.

The first to introduce the concept of «self-assessment» was William James, his
ideas were picked up and developed by a whole galaxy of subsequent psychologists, such
as A. Adler, K. Rogers, E. Fromm, E. Erickson, I.S. Kon, V.S. Magun, A.l. Lipkin and
others.

Self-assessment refers to the basic formations of personality. This largely determines
your activity, your attitude towards yourself and other people. It is self-assessment that
significantly affects the effectiveness of human activity and the degree of expression of
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the desire for personal growth. Two factors have a decisive influence on the formation
of self-assessment: the attitude of others and self-awareness of the characteristics of their
activities, progress and results.

Self-assessment is the central core of personality. This largely determines the
social adaptation of the individual, is the regulator of his behavior and activities. It is not
originally inherent in the personality, its formation occurs in the process of activity and
interpersonal interaction. Society strongly influences the formation of self-assessment
of the individual. Man's attitude to himself is the last formation in the system of man's
relations with the world. However, self-assessment occupies a special place in the structure
of personal relationships.

Self-assessment is a value attributed to oneself or one's individual qualities. The
main evaluation criterion is the system of personal meanings, that is, what the personality
seems to be significant. The main functions that self-assessment performs are regulatory,
on the basis of which personal decisions are made, and a protective function, which
ensures relative stability and independence of the individual. A significant role in the
formation of self-assessment is played by the assessments of surrounding individuals.
It can also be said that self-assessment is a state in which a person evaluates himself in
different areas and evaluates his qualities. Self-assessment of one's abilities, qualities and
one's place among other people, of course, is one of the main features of a person. It is
she who largely determines the attitude towards others, criticality, exactingness towards
oneself, attitude towards success and failure [7].

When we consider the core of the personality, it must be remembered that self-
assessment is an important regulator of its behavior. The existing self-assessment is the
result of constantly comparing what a person observes in himself with what he sees in
other people. A person who already knows something about himself, looks at another
person, compares himself with him, assumes that he cares about his personal qualities,
actions, manifestations, and all this is part of a person’s self-assessment and determines
his psychological well-being. In other words, a person always has a reference group (real
or ideal) that he looks at, from which he draws his value orientations (regardless of how
adequate they are), whose ideals are his ideals, their interests are his interests. [8].

Attention was attracted not only by self-assessment as such, but also by the reasons
influencing its formation. The study identified factors that have a significant impact on
self-assessment. These studies have extensively studied the causes of low self-assessment,
which helps to find ways to overcome it more effectively.

W. James divided the components of personality into three gradees: physical
personality, social personality and spiritual personality. Self-assessment, in turn, he
divided into two types: self-satisfaction and dissatisfaction with oneself [9].
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B. Skinner saw the nature of self-assessment a little differently. For him, the
development and learning of the individual occurs through experience. The «operant
learning theory» he developed represents human development as a result of the
interaction of the individual with the environment, which occurs through positive or
negative experience. This experience reinforces or suppresses subsequent repetition of
the behavior. Thus, the most important formative factor in self-assessment is a positive or
negative experience. From this, the individual draws ideas about himself [10].

Bandura considers self-assessment in terms of «self-efficacy», «self-respect»
and «self-assessment». Domestic psychologists, considering self-assessment, primarily
emphasize the importance of human activity. They believe that self-assessment, like other
personal formations, is formed as a result of activity, and through awareness of the results
of one’s activity, a person comes to realize himself as the subject of this activity, to assess
his abilities and qualities [11].

According to Gordon Allport, self-assessment is formed during the development
of the proprium. This process has seven steps. The third stage in the development of
proprium (at about 3 years old) he calls the formation of self-assessment, and a little
later, at the fifth stage (5—6 years old), self-image. Having proposed seven aspects of the
development of the proprium, he believed that self-knowledge is an aspect that stands
above all others and is the last stage in the development of the proprium [12].

Abraham Maslow considers self-assessment in the light of the hierarchy of needs
he described. In this hierarchy, he consistently ordered human needs in order of their
priority:

1. Physiological needs.

2. Needs for security and protection.

3. Needs for belonging and love.

4. Needs for self-assessment.

5. Needs for self-realization (self-improvement) [13].

Researchers study not only the nature of self-assessment, but also its manifestations.
In particular, observations of school-aged boys have shown that people with low self-
assessment are especially receptive and sensitive to everything that in one way or another
affects their self-assessment. They react more painfully to laughter and criticism, to
mistakes and to the fact that they have some mistakes in their work. Often they cannot
form close relationships with others because they are ashamed of themselves and afraid
to open up to others. As a result, they are characterized by shyness, a tendency to mental
isolation, detachment fromreality and loneliness. Low self-assessment and communication
difficulties affect the social activity of such people. They are much less involved in public
life, less likely to occupy leadership positions. When choosing a profession, such children
avoid specialties associated with the need to lead or obey, as well as those jobs where the
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network is competitive. Even if they have set a specific goal for themselves, they do not
have much hope for success and believe that they do not have the necessary data. There are
signs of a link between self-assessment and attitudes towards others: a person who feels
positive about himself usually accepts others, while a negative attitude towards himself is
often combined with a negative and unkind attitude towards others. Low self-assessment
causes a number of difficulties in communication and interpersonal relationships, and is
also associated with various emotional disorders: depression, negative emotional states,
painful symptoms and aggressive behavior.

The purpose of our study: to reveal the content of the influence of a high school
student's self-assessment on the choice of a profession.

Research methods. To solve the tasks and test the working hypothesis, a complex
of interrelated methods of scientific and psychological research was used: the study and
theoretical analysis of scientific psychological and pedagogical literature, observation,
questioning, testing, conversations.

The pilot study involved 10 grade students in the amount of 29 students (control
group, experimental group). We have used the following methods:

1. Test questionnaire «Determining the level of self-assessment» S.V. Kovaleva.

2. Dembo-Rubinshtein self-assessment diagnostics method modified by A.M.
parishioners.

3. Differential diagnostic questionnaire (E.A. Klimov; modification A.A. Azbel).

4. The methodology of professional self-determination by J. Holland (modified by
A.A. Azbel, with the participation of A.G. Gretsov).

Research results

According to the test-questionnaire «Determining the level of self-assessment»
S.V. Kovalev, students were offered 32 judgments with five possible answers. The sum of
points from 0 to 25 indicates a high level of self-assessment, in which a person, as a rule,
is not burdened with doubts, adequately responds to the comments of others and soberly
evaluates his actions, this result was shown by 2 respondents from grade 10 «A» and
3 people from grade 10 «By». The sum of points from 26 to 45 indicates an average level
of self-assessment, while a person feels an inexplicable awkwardness in relationships with
other people, often underestimates himself and his abilities without sufficient reason,
such were the majority in both grades, 10 people out of grade 10 «A» and 9 people from
grade 10 «B». The sum of points from 46 to 128 indicates a low level of self-assessment,
in which a person often painfully endures critical remarks addressed to him, more often
tries to adapt to the opinions of other people, suffers greatly from excessive shyness, in
the 10th «A» such a result was shown by 2 people, in 10 «B» 3 people. The survey results
are presented in Table 1, Figure 1.
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Table 1. Data from the study of students on the test-questionnaire «Determination of the level of self-
assessment» S.V. Kovaleva

Grade high average low
10 «A» 14,3% 71,4% 14,3%
10 «By» 20% 60% 20%

Determining the level of self-assessment

50
40
30
20
- | O
4]

high average low

wl0'A" =10°B"

Figure 1. Data from the study of students on the test-questionnaire
«Determining the level of self-assessment» S.V. Kovaleva

At the next stage, we used the Dembo-Rubinshtein self-assessment diagnostics
method modified by A.M. Parishioners, it is based on direct assessment (scaling) by
schoolchildren of a number of personal qualities, such as health, abilities, character, etc.
The results of the study of the experimental and control groups are presented in tables
2.3. figure 2.

As the results of the study showed, in 10 «A» grade: very high level — 1 person;
high — 4 students; medium — 6 students; low — 3 students. Adiya has a very high level of
self-assessment, which indicates an overestimated self-assessment, indicates certain
deviations in the formation of her personality, speaks of her personal immaturity, her
inability to correctly assess the results of her activities. Students with medium and high
levels of self-assessment, and these are the majority, are Arailym, Dilnaz, Ibrahim,
Aruzhan, Batyr, Samira, Niyazbek, Aikyn, Kamilla, Maryam have a realistic (adequate)
self-assessment. Low self-assessment is observed in 3 people, these are Bakhtiyar, Aidana,
Sanzhar, which indicates extreme trouble in personality development, as a rule, such
children constitute a “risk group”. Adiya has a very high level of claims, which indicates her
unrealistic, uncritical attitude towards her own capabilities. Araylym, Aruzhan, Samira,
Camilla, who showed a high level, on the contrary, confirm the optimal idea of their
capabilities, which is an important factor in personal development. Ibrahim, Niyazbek,

91



KA3AKCTAH INTEJAT'OTMKAJIBIK XABAPIIBICHI

2,2022

Table 2. Data from the 10 «A» grade study according to the Dembo-Rubinshtein self-assessment

diagnostic method

No Self-assessment Pretensions

score level score level
1 92 The highest 90 The highest
2 65 high 75 high
3 58 average 59 low
4 54 average 65 average
5 44 low 57 low
6 62 high 80 high
7 50 average 56 low
8 42 high 81 high
9 46 average 62 average
10 37 low 58 low
11 54 average 71 average
12 66 high 90 The highest
13 35 low 55 low
14 57 average 64 average

The highest — 1 (7,1%) The highest — 2 (14,3%)
High — 4 (28,6%) High — 3 (21,4%)
Average — 6 (42,9%) Average — 4 (28,6%)
Low -3 (21,4%) Low — 5 (35,7%)
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20
10

1]

the highest

» Self-ossessment 10 “A°

high average

92

loww

= Pretensions 10°A" = Self-gssessment 10 "B”

according to the Dembo-Rubinshtein self-assessment
diagnostic method

Pretensions 108"

Self-assessment 10 “B°
Pretensions 10 °A°
Self-assessment 10 "4°

Figure 2. Research data 10 «A», «B» gradees according
to the Dembo-Rubinshtein self-assessment diagnostic method

Pretensions 10 "B”
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Table 3. Data from the study of 10 «B» grade according to the Dembo-Rubinshtein self-assessment
diagnostic method

No Self-assessment Pretensions
score level score level
1 58 average 58 low
2 62 high 80 high
3 54 average 71 average
4 57 average 75 high
5 35 low 55 low
6 44 low 57 low
7 94 The highest 91 The highest
8 59 average 71 average
9 34 low 56 low
10 48 average 65 average
11 54 average 67 average
12 57 average 70 average
13 70 high 78 high
14 73 high 82 high
15 47 average 62 average
The highest — 1 (6,7%) The highest — 1 (6,6%)
High — 3 (20%) High — 4 (26,7)
Average — 8 (53,3%) Average — 6 (40 %)
Low — 3 (20%) Low —4 (26,7%)

According to DDO E.A. Klimova

nature: nature:

human technology sign system artisiic image
m10°A° = 10°8°

Figure 3. Data of the study 10 «A», «B» grades according
to DDO E.A. Klimova, A.A. Azbel
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Aikyn, Maryam, who showed an average level of development of claims, demonstrate a
normal realistic level of claims. A low level of claims was shown by Dilnaz, Bakhtiyar,
Aidana, which indicates an unfavorable development of the personality.

In the 10th «B» grade: Lena has a very high level of self-assessment, which
indicates an overestimated self-assessment, indicates certain deviations in the formation
of her personality, speaks of her personal immaturity, her inability to correctly assess
the results of her activities. 11 students, the majority of them, are Anel, Anya, Vlad,
Bogdan, Anzhella, Karina, Zhenya, Eva, Kristina, Olya, Rasul showed an average and
high level of self-assessment, have a realistic (adequate) self-assessment. 3 students have
a low level of self-assessment, these are Yana, Rustam and Stas, which indicates trouble
in personality development, as a rule, such children constitute a «risk group». A very high
level of claims is observed in Lena, which indicates her unrealistic, uncritical attitude
towards her own capabilities. 4 students, these are Arailym, Aruzhan, Samira, Camilla,
who showed a high level, on the contrary, confirm the optimal idea of their capabilities,
which is an important factor in personal development. 6 students have a normal, realistic
level of aspirations, these are Vlad, Angela, Karina, Zhenya, Eva, Rasul, they showed
an average level. A low level of claims was shown by 4 students, these are Anel, Yana,
Rustam, Stas, which indicates an unfavorable development of the personality.

Next, we used a differential diagnostic questionnaire (DDO) (E.A. Klimov, modified
by A.A. Azbel), it is used to assess professional orientation based on a person’s preferences
for various types of activities. The methodology is based on a gradeification scheme of
professions, according to which all professions are divided into groups according to the
subject of labor: «man-nature», «man-technology», «man-many, «man-sign systemy,
«man-artistic image». In a modified version of the DDO methodology, A.A. Azbel as an
additional group considers professions in which the subject of labor is the person himself.
The research data are presented in figure 3.

Research data in 10 «A» showed that 28.6% of students show interest in the «human-
human» sphere, 14.3% in the «human-technology» sphere, 21.4% in the «human-sign
system» sphere, 7.1% to the sphere «man-artistic image», 14.3% to the sphere «man-
naturey, also 14.3% to the sphere «naturey.

Research data in 10 «B» showed that 26.8% of students show interest in the
«human-humany sphere, 13.3% in the «human-technology» sphere, 20% in the «human-
sign system» sphere, and according to 13.3% to the spheres «man-artistic image», «man-
naturey», «man himself».

The conducted methodology of professional self-determination by J. Holland
(modified by A.A. Azbel, with the participation of A.G. Gretsov) made it possible to
determine which of these types a person belongs to.
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The subjects were given instructions: suppose that after appropriate training you
will be able to do any job. The table shows specialties grouped by pairs, from each pair
you need to choose one that you consider more suitable for yourself.

1. Realistic type. He is a practitioner who is inclined to deal with specific cases,
preferring work where we see the end result. He does not ignore physical labor, he is
interested in working with technology, he has developed skills and abilities to work with
details. He works well in submission, carries out instructions and commands, his strength
1s practical diligence.

2. Intelligent type. He is more of a theorist than a practitioner. He likes to study,
research any problem, he loves to learn, discover something new, enjoys the process of
learning. He has developed abstract thinking, high ability to analyze and systematize
information, and hence he always has a broad outlook. But he does not like to obey, he
likes to work independently. His forte is manifested in a creative approach to solving
various problems.

3. Social type. He is a «communicator» who loves working with people and for
people. Because of this, he is interested in work related to training, education, customer
service, helping those in need, etc. He loves working with people, always being in contact
with them, needs emotional, lively communication. He always manages to influence
people, convince them of something, influence their actions and behavior.

4. Conventional type. He likes to work with documents, numbers, texts, including
using computer tools. Accordingly, he is satisfied with a quiet, calm environment with a
certain range of duties at work, not related to emotions, contact with people, without much
risk. In working with information processing, he is accurate, assiduous and accurate. He
avoids communication, prefers to do it only when necessary. His strengths are calmness,
patience, desire and ability to process information logically and to study issues in depth.

5. Enterprising type. He is a good organizer, likes to actively transform everything
around him. He loves work that gives him freedom of action, the ability to independently
carry it out. He wants to increase his material well-being, strive for a high status in society.
To do this, he is ready to take risks, he is characterized by excitement, initiative. He has
strong willed qualities, can take responsibility for himself. His strengths are leadership
qualities, courage and determination in solving various issues.

6. Artistic type. He probably tends to be a «free artist». He likes work that involves
creative self-expression, he is not adapted to work in a tough regime. Therefore, he needs a
job that gives him the opportunity to fantasize, invent, which requires a good imagination,
a developed aesthetic taste, creative abilities for drawing, music, etc. His strength is the
originality of perception of reality, the ability to see life differently than everyone else.
The research data are presented in Table 6.
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Table 6. Research data of 10 «A», «B» grades according to the methodology of professional self-
determination by J. Holland (modified by A.A. Azbel, with the participation of A.G. Gretsov)

. . . 10 «A» grade 10 «By» grade

Types of personality orientation

Man % Man %
Realistic type 2 14,3 2 13,3
Intelligent type 3 214 2 13,3
Social type 4 28,6 4 26,8
Conventional type 2 14,3 3 20
Enterprising type 2 14,3 2 13,3
Artistic type 1 7,1 2 13,3

These studies showed that the realistic type is observed in 2 students of 10 «A»
and 10 «B» gradees, the intellectual type is also observed in 3 students of 10 «A» and
2 students of 10 «B» gradees, the social type is observed in 4 students of 10 «A» and
10 «B» gradees, conventional type for 2 students of 10 «A» and 3 students of 10 «B»
gradees, enterprising type for 2 students of 10 «A» and 10 «B» gradees, artistic type for
1 student 10 «A» and 2 students of 10 «B» grades.

Conclusion

The research data showed that if earlier the realistic type was observed in 2 students,
now in 3 students, the intellectual type was also observed in 2 students, now in 3 students,
the social type in 4 students i.e. unchanged, the conventional type was in 3 students now
only in 2, the enterprising type in 2 students i.e. unchanged, the artistic type was in 2
students, now only one.

Thus, we studied the influence of self-assessment on professional self-determination
in adolescence: it turned out that the realistic type made up 20% of the total number of
subjects, they prefer concreteness of cases, have a practical mindset, formed motor skills
and skills have adequate self-assessment. The intellectual type of professional orientation
is also inherent in 20% of the subjects with adequate self-assessment. The conventional
type of professional orientation was preferred by 13.3% of the subjects with inadequate
self-assessment. This type tends to work with documentation, papers, numbers, as well
as using computer technology. Work is suitable — calm, no risk, with a clear scope of
duties. Labor activity can be interconnected with the processing of information, with
calculations, graphs, calculations, requiring accuracy, perseverance, accuracy.

The enterprising type is also inherent in 13.3% of the subjects with overestimated
and high self-assessment, they prefer work that gives relative freedom, independence,
providing a position in society, superiority over others, work associated with risk,

96



2,2022 HEJATOI'MYECKHU BECTHUK KABAXCTAHA

requiring initiative, enterprise, will, and the ability to take responsibility. to myself. We
found that among young men with adequate self-assessment, a realistic and intellectual
type of professional orientation prevails, and among young men with inadequate self-
assessment, a conventional and enterprising type, among students with an overestimated
and high level of self-assessment, an enterprising type prevails. And students with a low
level preferred the conventional type of vocational guidance.

Thus, the summary and analysis of the results of the experimental work as a whole
confirmed the hypothesis and made it possible to draw the following conclusions:

—1in modern conditions, it is necessary to pay special attention to the choice of
profession by high school students;

—work on revealing the content of the influence of high school students' self-
assessment on the choice of a profession must be carried out both in group and individual
form;

— the work carried out to reveal the content of the influence of self-assessment of
high school students on the choice of profession contributed to a more effective choice of
profession.

—work on choosing a profession by high school students should be carried out
systematically with the involvement of a psychologist, grade teachers, teachers;

—1in the integral pedagogical process of the school, it is necessary to create
pedagogical conditions conducive to purposeful systematic career guidance work.

The conducted research allows us to assert that the work on revealing the content
of the influence of high school students' self-assessment on the choice of a profession is
really promising and should be carried out systematically, taking into account the age
characteristics of children.
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H.B. Uekanesa ', *5.A. Maraes?

' OMOBI MEMJIEKETTIK TT€AarOTUKAJIBIK YHUBEPCUTETI

OMOBI, Peceit dpenepauusicor

2 [TaBnomap meIaroruKaiblK YHUBEPCUTETI,

[aBnomap k., [TaBnomap obneickl, Kasakctan PecmyOnukacsl.

7Korapsbl CHIHBIN OKYIIBICHIHBIH 03iH-031
O0aranaybIHBIH MAMAH/ABIK TAHAAYFa dcepi

Anoranus. Kocinrik 6arnap 6epy KYMBICHI MEKTENTEP/IH KbI3METiH/Ie MaHbI3/Ibl OPBIH aJybl Ke-
peK, eHTKeHi 0J1 O11iM Oepy JKYHECIH eJIiH SKOHOMHUKABIK JKyieciMeH OaiiaHbIcThIpanbl. KoFaMHBIH oJ1-
ayKaThbl YIIiH MEKTETITiH opOip TyJeri e3iHiH My ienepine, OeiliMainikTepine OapbIHIIA TONBIK KOJIIAHY/IbI
Talybl, KOFaMBIK OHJIIpiC )KYyHeciH/ie 63 OpHBIH i3/1ey/le YaKbITThI, KYII-Kirep/i (?>koHe KypaJiap/ibl) bICHI-
pam eTmeyi, eH Kell Iaiaa oKelyi *oHe ©3 CHOCTIHCH TepeH KaHaraT ainybl KaxxeT. COHIBIKTAH KOCIMTiK
Oarmap Oepy OKYIIBUIAP/IBIH JKaC ePEKIICTIKTepiH, Ma3MYHBIHAAFB, (hopMaiapbl MEH KYMBIC 9ICTepiHIeT
ca0aKTacTBIKTBl ecKepe OTHIphIN, 1-meH 11-chiHbIKa AediH Kyprizinyl kepek. OHBIH HOTHXKeCi
OKYHIBLIApP/ABIH KoCIOM ©31H-031 aHBIKTAayFa IalbIHABIFBL 00Nybl Kepek. OKYIIBIHBIH carajibl KociOu
Oarmapbl-OyJ1 OoalaKTa OHBIH MaHCANTBHIK OCYIHIH, SJI€yMETTIK MaHbI3bl 0ap MaMaH/ABIKTHI TaHIay/IbIH,
KOCBIMIIIa OUTIM almy MYMKIHIITiHIH Kenii. MaMaHABIK TaHJayFa 9cep €TeTiH MaHbI3AbI (pakTopiapasy
0ipi — e3iH-e31 Oaranay. Kas3ipri yakpITTa OJ1 epeKIe ©3eKTUIIKke ue OOabl. Oy MaMaHIBIK TaHIayra
JKEeKe KO3KapacThl JKY3ere achIpyIbIH Ka)XeTTi MIapTTapbIHBIH Oipi OOJNBINT TaOBUIATHIH ©3iH-031 Oaranay.
O3iH-031 Oaranay — Oy aJlaMHBIH CaHACHIHBIH ©31H JKOHE OHBIH iC-opeKeTiH OeliHeley, COHIail-aK OHBIH
JIaFAbUTapBIH, AaFIbUIAPbIH, )KeKe KaCUETTEPiH, apTHIKIIBUIBIKTaphl MEH KEMILIUTIKTEpiH Oaranay KaOijeTi.

KinTi ce3nep: »xorapsl CBIHBIN OKYIIBICH, ©31H-631 Oarasay, MaMaH/IbIK TaH/ay, KociOu Oarnap.

H.B. Uekanesa ', *5.A. Maraes?

! OMCKHI TOCYIapCTBEHHBIH TIeJarorn4eCKuil yHUBEPCHUTET,
Omck, Poccuiickas ®enepanus

2 [1aBnomapCcKuii MeAarornuecKuii yHUEPCHUTET,

[MaBnomap, ITaBnogapckas oonacts, Pecriyomika Kazaxcran

Bausinue caM00LIEHKH CTapUIEeKJIACCHMKA HA BHIOOP Npodeccuu

Annortanusi. [IpodopueHTannontas padbora JODKHA 3aHUMATh BAKHOE MECTO B JCATEIBHOCTH
IIIKOJI, TAK KaK OHA CBSI3BIBACT CUCTEMY O00pa30BaHMS ¢ SKOHOMHUYECKOW CUCTEMOM cTpanbl. J[is Gmaromo-
Jy4qusi 00IIeCTBa HEOOXOIMMO, YTOOBI KaXKIbIii BBITYCKHHUK IITKOJIBI HAXOIHII HAaHOOJIee TIOJIHOE PUMEHE-
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HHUE CBOUM MHTEpecaM, CKJIIOHHOCTSIM, He TepsUT HAallpacHO BpeMsl, CHIIBI (J1a ¥ CPEJICTBA) B MOUCKAX CBOETO
MecTa B cUcTeMe O0IIECTBEHHOTO POU3BOJICTBA, MOT IPUHECTH HAHOOJIBIIYIO MONB3Y U MOTYYUTh TITy00-
KO€ YIOBIETBOPEHUE OT cBoero Tpyaa. [Tosromy npodopueHTanus gomxHa nposoauthes ¢ 1 mo 11 kmace
C Y4ETOM BO3PACTHBIX 0COOEHHOCTEH MIKOJIBHUKOB, TPEEMCTBEHHOCTH B COlEPXKAaHUH, (JOpMaxX M METOAAX
pabotsl. Ee pe3ynsraTtoM J0/KHA ObITH TOTOBHOCTH LIKOJIBHUKOB K MPO(ECCHOHANIBHOMY caMOOIpeene-
Huto. KauectBeHHas podeccnoHaIbHast OPUEHTALMS YHaIlerocst — 3TO 3aJI0T €T0 KaphepHOro pocra B Oy-
JIyIeM, BEIOOpa COIMAIBbHO 3HAYMMOM MPO(ECCHH, BO3MOYKHOCTEH ISl TOTyUeHHsI OTIOTHUTETLHOTO 00-
pazoBanus. OMHUM U3 BaKHBIX (JAKTOPOB, BIMSIONIMX Ha BEIOODP Npodeccuu, sBIIsIETCS caMoolieHKa. B Ha-
cTosIIee BpeMs OHa IIpHodperna 0co0yro aKTyalbHOCTb T.K. IMECHHO CaMOOIIEHKA SIBIIIETCS OHUM U3 HE0O0-
XOAUMBIX YCJIOBUH OCYIIECTBICHUS JUIHOCTHOTO NOAX0/a K BEIOOpY npodeccuu. CaMOOLeHKa — 3TO CHO-
COOHOCTb CO3HAHUS YEJIOBEKA COCTABIIATH NPEACTABICHUE O ceOe M CBOUX JEHCTBUAX, a TAKKe CYIUTh O
CBOUX HaBBIKaX, YMEHHUSX, IMYHBIX Ka4ECTBaX, JOCTOMHCTBAX M HEJOCTATKaX.

KiroueBble ci10Ba: CTapIIEKIACCHUK, CaMOOIEHKA, BBIOOp Npodeccuu, NpodeccHOHaIbHAS
OpHUEHTaLusl.
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