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TEACHER AS A GUIDE TO PROFESSIONAL SELF-DETERMINATION:
ESSENTIAL COMPETENCIES

Annotation. This study explores the critical issues related to determining the core
professional competencies and personal qualities that teachers require to provide effective career
guidance to students. The research employed a teacher survey to identify the essential abilities
needed for successful career counseling in both personal and professional spheres. Complementary
observations allowed for a more detailed specification of the competencies that enhance the
effectiveness of guidance, including fostering student interest in diverse professions, promoting
informed decision-making, and developing skills for professional self-determination. In parallel,
diagnostic assessments involving students and their parents offered additional perspectives on the
key professional competencies that contribute to effective career support.

The findings confirmed the pivotal role of teachers in supporting students’ career choices,
alongside the influence of parents. Teachers emphasized that the most crucial functions of a
mentor are to cultivate students’ interest in professional fields and to assist them in making well-
informed career decisions. In comparison, the cultivation of targeted career counseling abilities
among students was seen as a less immediate focus. Key personal traits appreciated in educators
include empathy, patience, active listening, and the capacity to motivate others. Professionally,
proficiency in contemporary teaching techniques and tools is viewed as essential. Feedback from
both students and parents largely concurs in acknowledging the importance of the teacher's
guiding role, though some variations in perspectives were noted on certain topics.
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Introduction

In the contemporary context of educational transformation, the teacher’s role is
experiencing significant change. Pedagogical responsibilities are no longer confined
to the transmission of subject-specific knowledge; they now encompass broader social
functions. Increasingly, teachers are expected to act as mentors, guiding learners not only
in mastering academic content but also in developing essential life values and decision-
making skills. Within this framework, mentoring becomes central to assisting students in
shaping their worldview and making thoughtful career choices [1].

Career counseling in schools has consequently emerged as a critical component
of the education system. It is conceptualized as an independent and essential process
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aimed at influencing both the personal future of students and the broader social order.
The success of such career guidance largely depends on the professional competencies of
teachers, especially when they assume the role of mentors [2].

Research Objectives:

» To explore the core principles of career counseling for students, identify the
key factors that shape this process, and assess current strategies and methods of career
guidance within educational environments.

* To outline the essential professional skills needed by mentor teachers to effectively
support students in their career growth.

* To propose suggestions for enhancing these skills among educators.

The focus of the research is the vocational guidance system within general education
schools.

The focus of this research is the set of professional competencies that mentor teachers
possess, which significantly shape the effectiveness of career guidance provided to
students. The study employs a comprehensive methodological framework, encompassing
a critical review of academic literature, surveys and questionnaires administered to both
teachers and students, systematic classroom observations, and the application of rigorous
analytical and statistical techniques.

From a theoretical perspective, the research contributes to a deeper understanding
of vocational guidance and elucidates the pivotal role that teacher competencies play
in supporting students’ career development. Practically, the study offers actionable
recommendations aimed at improving the quality, relevance, and outcomes of career
counseling within educational settings. These findings may inform professional
development initiatives and enhance the overall impact of guidance practices in schools.

Materials and methods

The significance of this research topic is rooted in the necessity for educational
systems to remain responsive to the continuously shifting demands of the labor market.
As economic and professional landscapes evolve, there is a pressing need to adapt both
the quality of instruction and the methods of career guidance. Conventional approaches
to counseling frequently prove insufficient in light of the rapid emergence of new
professions and the dynamic expectations of employers [3]. Compounding this challenge,
school curricula often lag behind these changes. The problem is further accentuated by
the growing emphasis on individualized learning trajectories, which require teachers to
identify and account for each student’s unique interests and career aspirations. In doing
so, educators are expected to direct learners toward the most promising and strategically
important sectors of the economy.

In the context of contemporary educational transformations, the professional role
of the teacher is undergoing significant change. Today, teaching responsibilities extend
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beyond the delivery of subject-specific knowledge. This shift is explained by the broader
societal functions assigned to teachers, which increasingly include mentorship in addition
to traditional instructional duties. Acting as mentors, educators are expected not only to
facilitate the acquisition of academic knowledge but also to assist students in developing
fundamental life values and principles [4].

Despite ongoing efforts, the field of career guidance continues to face several
notable challenges. Many students remain insufficiently informed about the professions
most demanded in the contemporary labor market and lack a clear understanding
of opportunities for professional growth. At the same time, systematic institutional
frameworks to support school-based career counseling are often underdeveloped or
absent. While social and cultural influences on career choice are widely acknowledged,
a significant number of students still experience difficulties in applying critical thinking
when evaluating their professional options. Consequently, not all learners are able to make
informed and practical decisions regarding their future career paths.

Research on school-based career guidance has achieved substantial theoretical
development and remains a dynamic area of investigation within psychology and
pedagogy. Prominent scholars, including A.G. Asmolov, L.S. Vygotsky and E.A. Klimov,
have made essential contributions to this field, particularly in understanding how
students’ professional interests are formed and in highlighting the pivotal role of teachers
in facilitating career-related decision-making.

Kazakhstaniresearchers also contribute to the discourse by analyzing the specificities
of career guidance in local educational contexts. L.A. Butabaeva, S.K. Ismagulova,
M. Kulesha and G.A. Nogaybaeva underscore the importance of orienting career guidance
toward the individuality of students and cultivating their readiness for independent decision-
making. However, research results indicate that students' ability to adjust to the economic
and social demands of the job market is still lacking, particularly for those with special
educational requirements [5]. Sh.J. Kolumbayeva, H.N. Zhanbekov, B.S. Saidakhmetov
and A.S. Kosshygulova stress the difficulty in fostering enthusiasm for the teaching
profession, suggesting the creation of specialized pathways — such as pedagogical,
physical, and mathematical tracks — to offer clear career guidance. Additionally, they
underscore the importance of creating scientific and methodological materials to assist
students in making informed career decisions [6].

Other scholars, including M.K. Sadykova, A.Sh. Ikramova and 1.B. Yusupova
conceptualize career orientation as an integral element of holistic personality develop-
ment within the educational system, linking it directly to professional self-determi-
nation [7]. A.B. Shabdenova, E.S. Narymbetov and K.B. Kozhanov analyze career
guidance practices in preparing students for teaching professions, proposing that such
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programs be strengthened through additional school-based initiatives, complemented by
online communication tools [8].

International scholarship has made significant contributions to the study of career
guidance. For instance, B. Lee, E.J. Porfeli and A. Hirschi explore the determinants of
motivation at both interpersonal and intrapersonal levels within the context of career
exploration [1, p. 128]. O. Bersan, A. Lustrea, S. Sava and O. Bobic stress the necessity
of cultivating twenty-first-century skills beginning in primary and secondary education
[2, p. 38]. Similarly, T. Daryna underscores the importance of preparing students for
labor market entry by ensuring they possess essential competencies [3, p. 94]. In another
context, H.L. Zhou, H.H. Li and Y.M. Gao analyze approaches to career counseling and
guidance in China [4, p. 203].

Equally noteworthy are contributions in the area of mentoring within career
counseling, particularly the methodological guidelines developed for educational
institutions by E.V. Ovchinnikova, E.A. Afonina and G.K. Parinova [9], among others.
Despite these advancements, many dimensions of the problem remain insufficiently
examined, especially in light of the new forms of mentoring that are being shaped by the
changing demands of both the education system and the labor market.

Simultaneously, modern studies are placing greater emphasis on the need for
developing new strategies and methods for career counseling, particularly focusing on the
distinct role educators play in this process. Against this backdrop, the present study seeks
to determine the core professional competencies required of mentor-teachers in order to
exert a positive and effective influence on schoolchildren’s career orientation.

The present study draws upon scientific articles, monographs, and textbooks that
address issues directly related to the research topic. To accomplish the research objectives,
several forms of action research were implemented:

» Teacher survey. A structured questionnaire was designed to identify the
competencies teachers consider crucial for providing effective career guidance to school
students. The instrument contained eight multiple-choice questions, allowing respondents
to select one or more options. This method yielded first-hand insights into teachers’
perceptions of their personal and professional qualities, thereby ensuring the study’s close
alignment with authentic pedagogical practices.

* Monitoring of teaching and extracurricular engagements. Educational sessions
and additional activities in high schools that integrated career guidance were regularly
observed. This method allowed for evaluating how effectively teachers used their skills
to encourage students’ interest in specific careers and assist them in making informed
career decisions.

* Survey of students and parents. An additional survey was carried out among
students and their parents to assess the professional skills of mentor teachers. The survey
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featured focused questions intended for quantitative assessment, with responses rated on
a Likert scale to gauge the level of agreement or disagreement. Analytical and statistical
procedures. The data collected through the above methods were processed using
analytical and statistical techniques, which facilitated the interpretation of findings and
the formulation of evidence-based conclusions.

Results and discussion

According to S.K. Ovsyannikova, career guidance for school-aged children entails
a system of social, economic, and psychological measures designed to support individuals
in selecting a profession that corresponds to their interests and abilities. Comprehensive
career guidance initiatives are aimed at cultivating professional aptitudes and talents and
facilitating their effective application in future employment. Such initiatives contribute
to the formation of individuals who are capable of making informed career choices and
maintaining competitiveness and relevance within the contemporary labor market, which
ultimately benefits both the individual and society [10].

At the school level, career orientation is incorporated into the broader educational
framework, spanning classroom instruction as well as extracurricular programs.
Beyond school, career-related activities often involve collaboration with parents, career
development centers, and employment agencies that maintain direct ties with schools [11].
The essential purpose of school-based career guidance lies in gradually preparing
students for self-awareness, independent career planning, and subsequent adaptation to
professional activity. A distinctive feature of career orientation in schools is its long-
term effect on students, exercised across a variety of academic disciplines, with teachers
holding a central role in its implementation. This continuous process demands a steady
and organized method to maintain the consistency of career development practices across
the entire educational journey [12].

The main factors that shape a teacher's impact on career guidance are: an
understanding of current job market trends, the ability to recognize students' strengths
and interests, effective communication skills, proficiency in career counseling, providing
psychological support, offering hands-on career experiences, collaborating with parents,
utilizing modern digital tools, acting as a positive role model, and maintaining authority
while actively engaging with students [13]. Together, these elements empower educators
to foster a learning atmosphere that supports effective and lasting career guidance.

A survey was carried out with twenty teachers and included eight questions aimed
at identifying the key competencies needed for successful career guidance for students.
The results highlighted both personal traits and professional abilities.

Personal qualities crucial for career guidance. Respondents pointed out that
empathy (16 teachers; 80%), patience (14; 70%), active listening (18; 90%), and the ability
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to motivate students (17; 85%) were essential. Less frequently mentioned attributes were
professionalism (2; 10%) and honesty (1; 5%).

Professional skills in teaching. Educators stressed the importance of expertise in
modern teaching techniques (19; 95%), the capacity to facilitate interactive learning (13;
65%), proficiency in using digital tools (11; 55%), and experience in leading workshops
and training (9; 45%). Other mentioned competencies included effective communication
(3; 15%) and flexibility (2; 10%).

Understanding adolescent psychology. A substantial majority considered knowledge
of adolescent psychology as indispensable for career counseling: “extremely important”
(15; 75%) and “important” (4; 20%). No respondents classified it as insignificant, while
one (5%) was undecided.

Use of contemporary tools and approaches. Among the technologies and techniques
reported by participants, online assessments were used by 12 teachers (60%), career
guidance games and quests by 8 (40%), webinars and online training by 10 (50%), and
social media or educational platforms by 7 (35%). Other approaches were mentioned by
3 teachers (15%).

Factors for effective career guidance. Educators highlighted that meetings with
professionals from various industries (20; 100%) and hands-on experiences like company
visits or internships (18; 90%) were the most impactful. Personal stories and success
narratives (17; 85%) were also considered key. Collaboration with parents (9; 45%) and
one-on-one consultations (8; 40%) were regarded as important but secondary.

Obstacles faced in career guidance. The primary challenges mentioned included
limited time (9; 45%), low student involvement (7; 35%), and insufficient resources or
institutional backing (6; 30%). Additional issues included the increasing difficulty of
career decision-making in modern society (5; 25%), changes in educational standards (2;
10%), and conflicting expectations from parents (1; 5%).

Ongoing Professional Development for Career Counseling. To strengthen their
capacity in guiding students’ career paths, participants underlined the significance of
engaging in specialized training programs (19 respondents; 95%). Equally prioritized were
educational sessions focused on innovative tools and modern approaches (16; 80%), along
with involvement in symposiums and professional meetups (14; 70%). Personal growth
efforts — such as enhancing interpersonal communication and leadership effectiveness —
were also acknowledged (12; 60%). A few educators suggested exchanging experiences
with colleagues (3; 15%) and pursuing self-initiated learning (2; 10%).

Recommendations for Refining Career Guidance Practices in Schools. A majority of
educators (11; 55%) offered tangible ideas for system enhancement, while 6 (30%) reported
satisfaction with the current framework, and 3 (15%) were undecided or found it hard to
respond. Among the most frequently proposed improvements were: tailoring strategies to
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each student’s individual profile, nurturing independent thinking and decision-making,
and promoting stronger ties between schools, the professional sector, and post-secondary
institutions.

Teacher Insights on the Importance of Competencies in Career Counseling. The
findings highlighted that the competencies of educators play a key role in:

* Encouraging students’ curiosity about different career options;

* Assisting them in making well-informed decisions about their careers;

* Helping them develop crucial job-related skills.

These conclusions, backed by the statistical breakdown of responses, offer a clear
perspective on the personal and professional traits that are most highly regarded for
effective career counseling in schools (see Table 1).

Table 1 — Survey Results on Teacher Competencies in Career Guidance (N = 20)

Category Indicators Responses (N) | Percentage (%)
Empathy 16 80
Patience 14 70
. Listening skills 18 90
Personal Qualities — —
Ability to inspire 17 85
Professionalism 2 10
Honesty 1 5
Expertise in modern teaching methods 19 95
Ability to organize interactive sessions 13 65
Professional Proficiency in digital technologies 11 55
Competencies Workshop and training experience 9 45
Communication skills 3 15
Adaptability in approach 2 10
Lack of time 9 45
Low student engagement 7 35
Insufficient resources and support 6 30
Challenges - — .
Difficulty of career choice in modern society 5 25
Changing educational standards 2 10
Conflicting parental expectations 1 5

The survey outcomes reflect not only the competencies and qualities valued by
high school students but also broader tendencies in the perception of mentor teachers’
roles in career guidance. The predominance of personal qualities such as listening skills,
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empathy, and the ability to inspire suggests that students prioritize relational and emotional
aspects of mentorship over strictly formal traits like professionalism and honesty. This
can be interpreted as an indication that adolescents, navigating complex career choices,
expect emotional support and motivation more than formal authority. The relatively low
recognition of honesty (5%) and professionalism (10%) may reveal either a taken-for-
granted assumption that these traits are self-evident, or a lack of student awareness of
their importance in long-term professional development.

The strong emphasis on expertise in modern teaching methods (95%) indicates that
students view methodological innovation as a crucial element of effective mentoring.
The demand for interactive sessions (65%) and digital competencies (55%) points to a
generational shift: contemporary students expect teachers to engage them actively and to
integrate technologies into the learning process. However, the lower ratings for adaptability
(10%) and communication skills (15%) highlight a possible contradiction. While students
desire innovation, they may underestimate the necessity of flexible communication
strategies and adaptive approaches, which are essential for individualized guidance. This
discrepancy requires attention in teacher training programs, ensuring that competencies
valued by students are balanced with those that are pedagogically indispensable.

The challenges identified by students — particularly lack of time (45%) and
insufficient resources (30%) — underline structural barriers that limit the effectiveness of
mentorship. These constraints reflect systemic issues within schools, where teachers are
often overburdened with administrative duties and lack institutional support. Low student
engagement (35%) and difficulties in career choice (25%) point to broader sociocultural
factors: the rapid transformation of the labor market and uncertainty of career trajectories
in modern society. The minimal acknowledgment of conflicting parental expectations
(5%) may suggest that students do not always perceive family influence as an explicit
challenge, though in practice it often shapes career decision-making.

Taken together, the interpretation of the data emphasizes that students’ expectations
of mentor teachers are oriented toward personal connection and modern pedagogy, yet
the realization of these expectations is hindered by structural and contextual barriers.
This highlights the need for systemic reforms: reducing teachers’ workload, enhancing
institutional support, and embedding training in adaptability and communication. From
a theoretical perspective, the findings reinforce the importance of integrating emotional
intelligence, digital literacy, and interactive pedagogy into the framework of mentor
teachers’ professional competencies.

The findings of the survey conducted among high school students, aimed at
identifying the professional competencies of mentor teachers, are presented in Table 2.
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Table 2 — High School Students' Views on the Professional Skills of Mentor Teachers (n = 52)

Strongly o Neutral | Disagree Strongly
Survey Statement Agree (%) Agree (%) %) %) Disagree (%)
The mentor teacher carefully listens
to students’ concerns and provides 34.6 53.8 7.7 3.8 0.0
solutions.
I feel that my mentor offers consistent 423 462 77 38 0.0

support in matters of career guidance.

The strategies and tools employed by
the mentor help me to recognize my 23.1 61.5 11.5 3.8 0.0
abilities and interests.

I rely on my mentor’s advice when
making decisions about my professional 38.5 50.0 7.7 3.8 0.0
future.

Interaction with the mentor facilitated
my decision-making regarding career 38.5 50.0 7.7 3.8 0.0
choice.

My mentor’s empathy and patience
create a comfortable environment for 38.5 50.0 7.7 3.8 0.0
dialogue.

Participation in excursions, workshops,
and activities organized by the mentor 92.3 3.8 3.8 0.0 0.0
enhanced my career understanding.

The mentor motivates me to set goals

and believe in my own abilities. 769 154 77 0.0 0.0

The results presented in Table 2 highlight the significant role of mentor teachers in
supporting high school students’ career development. The overwhelming agreement with
most of the statements indicates that students perceive their mentors as both supportive
and inspiring figures.

Relational and emotional support. The high percentage of agreement on items
related to empathy, patience, and attentive listening suggests that students value the
relational dimension of mentorship. Such findings are consistent with the idea that
effective career guidance depends not only on informational resources but also on the
establishment of trust and emotional comfort. When students perceive that their concerns
are heard and taken seriously, they are more likely to engage actively in the mentoring
process.

Career decision-making. The data further reveal that interaction with mentors
significantly influences students’ clarity in career choices. The fact that nearly 90% of
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respondents trust their mentor’s advice and acknowledge the positive impact of interactions
on career decisions underscores the mentor’s role as a guiding figure in navigating
uncertainty. This aligns with broader literature emphasizing the importance of guidance
during transitional educational stages, where students face heightened ambiguity about
their futures.

Methodological and experiential contributions. Although slightly lower compared
to relational items, responses regarding the methods and tools used by mentors (84.6%
agreement) show that students recognize the value of structured pedagogical strategies
in identifying their abilities and interests. More strikingly, 92.3% strongly agreed that
excursions, workshops, and organized activities contributed to clarifying their professional
aspirations. This suggests that experiential learning opportunities, facilitated by mentors,
are among the most effective tools in career education.

Inspirational role of mentors. Finally, the fact that more than three-quarters of
respondents (76.9% strongly agree) acknowledged being inspired by their mentors
demonstrates the mentors’ role in motivating students to pursue goals and build self-
confidence. This reflects the dual function of mentors — both as providers of information
and as role models who shape students’ aspirations and resilience.

Overall synthesis. In summary, the interpretation of the survey underscores that the
effectiveness of mentorship in career guidance derives from a combination of emotional
support, structured methodological tools, and inspirational leadership. However, while
students highly value these contributions, the relatively smaller proportion acknowledging
neutrality or disagreement indicates that there remains a minority for whom mentorship
does not fully meet expectations. Bridging this gap necessitates a coordinated approach
that combines personalized support for students with institutional strategies designed to
strengthen the mentor’s influence on career development.

The findings from the parent survey, which explored the essential professional
competencies of mentor teachers, are summarized in Table 3.

The results of the parent survey offer insight into how the professional competencies
of mentor teachers are perceived in the context of career guidance. The vast majority of
respondents evaluated these competencies positively across most assessed dimensions.
Notably, 70% of parents strongly agreed that mentor teachers have a beneficial influence
on their child’s career self-determination, while 20% expressed a neutral stance, and no
respondents indicated disagreement. These findings highlight the critical role of mentor
teachers in fostering students’ professional interests and guiding their career choices.

Parental satisfaction with the mentor-student interaction was also significant, with
80% of respondents expressing contentment (60% strongly agreeing, 20% agreeing).
This suggests that the communication style and guidance methods used by mentors are
generally effective. Furthermore, 80% of parents reported noticing positive shifts in their
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child's approach to career decision-making after engaging with a mentor, highlighting the
practical impact of mentorship in enhancing motivation and career awareness.

Table 3 — Parent Survey Results on the Key Professional Competencies of Mentor Teachers (n = 20)

Strongly o Neutral | Disagree Strongly
Survey Item Agree (%) Agree (%) (%) (%) Disagree (%)
The mentor teacher provides adequate
support for my child in matters of career 30 40 10 10 10
guidance.
My child communicates the mentor’s 50 40 10 0 0

advice, and I find it beneficial.

I have observed a positive shift in my
child’s attitude toward career decision- 30 50 10 10 0
making after engaging with the mentor.

I am confident that the mentor teacher
contributes positively to my child’s 70 10 20 0 0
career self-determination.

I am satisfied with the mentor teacher’s
interaction with my child and the 60 20 10 5 5
guidance provided.

Although a small proportion of neutral or negative responses (ranging between
5-10%) was recorded, these do not substantially affect the overall positive tendency. Such
responses, however, suggest the need for further refinement of mentoring practices to
ensure more consistent outcomes.

In sum, the survey results reflect a predominantly favorable evaluation of mentor
teachers’ competencies, underlining their crucial role in career guidance and the
development of students’ readiness for future professional choices.

The present study examines career guidance practices in schools, focusing on the
perspectives of teachers, students, and parents. A comparative analysis of student and
parent feedback indicates that students demonstrate greater diversity in their evaluations,
whereas parents provide more consistent assessments of the effectiveness of the guidance
and mentoring activities. Parents frequently express strong support and satisfaction
with their interactions with the mentor teacher, while student responses are more evenly
distributed between “strongly agree” and “rather agree.” Interestingly, parental judgments
regarding the overall value of career guidance appear less differentiated than those of
students, suggesting the existence of distinct interpretive frameworks when evaluating
the outcomes of mentorship.
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Furthermore, students tended to rate the personal attributes of mentor teachers—such
as empathy and patience — more highly than parents did. This finding is likely explained
by the fact that students engage in direct, day-to-day interactions with teachers, making
them better positioned to recognize and evaluate these qualities.

The findings are broadly consistent with prior research, including the work of
F.F. Belova, who highlighted the importance of teacher-mentors in the professional
orientation of schoolchildren [14], as well as the studies of A.V. Maltsev, T.I. Kasyanova
and OJV. Zakrevskaya who investigated teachers’ perspectives on career guidance
in contemporary schools [15]. These earlier works emphasize the centrality of mentor
support and attention in shaping the career guidance process. The current study extends
these conclusions by integrating the views of three key stakeholder groups—teachers,
students, and parents—thereby offering a more comprehensive account of the phenomenon.
In addition, the analysis underscores the significance of both professional competence
and personal qualities of mentor teachers as essential components of effective career
guidance.

Conclusion

Our study emphasizes the crucial role mentor teachers play in shaping students'
career growth. The results show that teachers mainly view the mentor’s role as sparking
students' curiosity about different professions and assisting them in making educated
career choices. In comparison, directly fostering specialized career guidance abilities in
students is seen as somewhat less important.

When identifying key competencies for successful career guidance, teachers
highlight the importance of combining personal, pedagogical, and psychological traits.
Personal qualities such as empathy, patience, active listening, and the ability to motivate
and inspire are considered essential. Regarding pedagogy, mastery of modern teaching
techniques and approaches is regarded as the most valuable.

The study also highlights that personal role models and experiential learning activities
represent the most influential factors in successful career orientation. At the same time,
teachers identify several challenges that hinder this process, including insufficient time,
limited student engagement, and restricted access to resources and institutional support.

To be effective as career guidance mentors, teachers believe it is crucial to engage
in professional development programs, attend academic conferences and seminars, stay
updated with new technologies and practices, and continually enhance their personal and
professional skills.

The evaluations provided by students and parents largely align, showing a favorable
view of the mentor’s role in career development. However, slight variations in emphasis
are noticeable, which can be attributed to the differing perspectives of these two groups.
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To enhance the ability of mentor teachers in providing career guidance within
educational settings, the following actions are suggested:

* Increase opportunities for ongoing professional growth for mentor teachers.

* Ensure access to advanced career counseling techniques and tools.

* Encourage organized partnerships between schools and businesses.

* Introduce career guidance programs at earlier stages of education.

The systematic implementation of these recommendations will enhance the
professional competencies of mentor teachers and, consequently, enable them to exert a
more substantial and sustainable impact on students’ career trajectories.

Contribution of the authors:

N.Y. Fominykh — The author developed the research concept, created data
collection tools, conducted surveys and observations, analyzed the results and
literature, and fully prepared the article’s text.
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MyraitimM Kaci0n 03iH-031 AHBIKTayIaFbI
JKeTeKIIi: MAHBI3AbI KY3bIpeTTep

AnHoranusa. bynm Makamama MeKTeNnm OKYIIBUIAPHIHBIH KociOM OarmapiaHyblHA THIMII BIKIAT
eTy YIIiH MyFaJiMIepAiH HeJIeHyl THIC MaHBI3Abl KoCiOM KY3bIpEeTTep.li aWKbIHAAYFa KaTbICThl HETi3Ti
Mocesenep KapacTeIpbliafsl. MyfamiMaepre KYpri3iuireH cayanmHamMa HOTIDKECIHIE TaOBICTBI KaciOm
Oarmap Oepy YIIiH KaKETTi HETi3ri KY3bIPETTEPIiH jKeKe TYIIFAJIBIK KOHE KOCciOn enmieMaepi aHbIKTaIb.
Kocevmra 6akpitaynap kacion 6armap OepyaiH THIMAITIITIH KaMTaMachl3 €TeTiH KY3bIpeTTep/li HaKThUIAH
Tycti. OnapaslH KaTapblHA OPTYpPJl KocinTepre KbI3BIFYIIBUIBIKTH apTThIPY, CaHaJbl KaciOW mIenim
KaObuIIayFa Kojjiay KepceTy jKoHe KaciOu e3i1H-e31 aHBbIKTay JaFAblIapblH KAIBIITACTHIPY skaraabl. COHBI-
MeH 0ipre OKyIIbUIap MEH aTa-aHajapFa JKYpTi3UIreH ANarHOCTHKAIBIK PACIiMIep MyFaliMIepAiH Kacion
KY3BIpETTEpiH OaraayFa KOCBIMINA JIepeKTep Oep/i.

3epTTey HOTWKENEpi OKYIIBUIAPIABIH KociOM TaHIayblHa KOJAAy KOpCeTy iCiHAe MyFaliMaepiH
IISHIyIIi PeJl aTKApaTbIHBIH, aTa-aHajapAblH BIKMAJBIMEH KaTap MaHbI3Ibl (akTop OOJBIN TaObUIaThI-
HBIH KepceTTi. MyFamiMaep YIIiH ToTMrepaiH eH 0acTsl QYHKIUSIIapBIHBIH KaTapblHIa OKYIIBIIAPIBIH
KociOu cananmapra JereH KbI3bIFYIIBIUIBIFEIH JaMBITY JKOHE OJIap/IblH CaHaJbl K9CiOHM mIenTiM KaObuaaybIHa
XKopJeM/Iecy aTanbl. AJl OKyIIbIIapAbIH KOciOM OarqaprayFa KaTbICThI HAKTHI IaFIbUTAPEIH KaJIbITaCThIPY
aca e3eKTi MiHJET peTiH/Ie KapacThIPbUIFaH KOK. MyFalliMHIH €H >KOFapbl OaraJaHaThIH )KeKe KaCHeTTepiHe
SMIATHS, IBAAMABIIBIK, THIHAAW 01Ty *oHe malOkITTaHABIpY KabineTi xxartaasl. KociOu canana 3amanayu
OKBITY 9/IiCTEPi MEH TEXHOJIOTHSIIIAPBIH MEHTepy HETI3Tr1 Tajan peTinae aikpiHganapl. OKymsuiap MeH aTa-
aHaNapabplH OepreH Oaraiaphl KANIB aJTFaH/Ia MYFAIIMHIH TOJIIMISpPITIK pOIiHIH MaHbI3IbUIBIFEIH MOMBIH-
JTaiapl, IeTeHMEH KeiOip jkekenereH Mocesesnep OOHbIHIIA Ke3KapacTap/a ailbIpMalIbUTBIKTap OaiKammbl.

KiaTTi ce3nep: kacinTik 6arnap, Myraiim, )KETEKII, OKyIIbUIap, aTa-aHajap.
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H.IO. ®omunbIx
Poccuiickuit s3xoHOMHYecKui yHUBEepcUTeT nMeHH [1nexaHoBa,
Mockasa, Poccuiickas ®eneparus
YuuTenp Kak NPOBOIHUK NPOdecCHOHATBLHOI0
caMoonpeneaeHus: 3HAYUMble KOMIIeTCHIIMA

AHHoTanus. B naHHO! cTaThe paccMaTpUBalOTCS KITIOYEBBIE BOIIPOCHI, CBA3aHHBIE C ONPEAEIICHU-
eM Han0oJiee 3HAYMMBIX TPO(eCcCHOHATBLHBIX KOMITETEHIIHI, KOTOPHIMH J0JDKEH 00J1ajaTh eJaror st 3¢-
(heKTUBHOTO BO3JIEWCTBHS Ha MPOIecC NMPOPECCHOHAIFHOIO CaMOOIIpEIeNIeHNs IKOJILHUKOB. Ha ocHOBe
MPOBEAEHHOTO ONPOCa yYHUTeNeil ObUIN BBIIEIEHB OCHOBHBIE KOMITETEHIIMH, HEOOXOAUMBIE IS YCIIEIIHO-
T'O OCYILIECTBJICHUS MTPOPOPUEHTAIIMOHHON JIESITENFHOCTH B JINYHOCTHOM M MpodeccnoHanbHoi chepax.
JlononHuTenbHbIE HAOMIOEHHST TO3BOJIMIIM YTOYHUTD KOMITETEHIIMHY, CIIOCOOCTBYIOIINE PE3YJIbTaTUBHOMY
COIPOBOXKACHHIO, BKITIOUast (pOPMHUPOBAHHE HHTEPECa K PA3IMYHBIM ITPOPECCHsIM, TTOJIEPKKY B IPUHSITHN
000CHOBaHHBIX PEUICHUH M Pa3BUTHE HABHIKOB MPO(ECCHOHANBHOTO camoonpeneneHus. OIHOBPEMEHHO
JIMarHOCTUYECKUE TIPOLEYPbl, OXBAaThIBAIONINE YUSHHKOB U UX POIMTEINEH, MPETOCTABIIIN OMOIHUTEb-
HBIE CBE/ICHHS O 3HAYMMBIX PO(ECCHOHANBHBIX Ka4yeCTBaxX I1earora.

PesynbraThl MccieoBaHus IIOATBEPIIIN BEAYIIYIO POJIb YUHUTEIS B MOIEpKKe BEIOOpa mpodeccu-
OHAJIBHOW TPAEKTOPHHU HIKOJIHHUKOB HAPSY C BIUSHHUEM POAWTEICH. YUHUTENs NOAYEPKHYIIH, YTO Hanbo-
Jiee BaXKHBIMU (DYHKIMSIMU HACTaBHHKA SIBISIIOTCSL (QOpPMHUPOBaHUE UHTEPECA yUaIXCs K TpodeccHoHab-
HOH cepe 1 OKazaHHe MTOMOIIM B PUHSATHU B3BEIICHHBIX pelleHni o OyayieM. B To jxe BpeMs pa3BuTHe
CHeUUATbHBIX HABBIKOB MPO(OPUEHTAIINH Y IIKOJIFHUKOB OBLIO MPU3HAHO MEHEe NPUOPUTETHOH 3a1a4ei.
Cpenu IMYHOCTHBIX Ka4eCTB efarora HauOoplee 3HaYeHUE UMEIOT AMITATHS, TEPIICHHE, yMEHHE BHUMa-
TEJFHO CIYIIATh U CIIOCOOHOCTH BIOXHOBIIATE. B mpodeccruoHanbHoi 00acTi GpyHIaMEHTaIbHBIM YCII0-
BHEM NPU3HAETCS BIIaJ€HHE COBPEMEHHBIMH METOAAMH U TEXHOJOTHSIMHU 00y4eHus. OueHKH, peacTaB-
JICHHBIE KaK IIKOJIbHUKaMH, TaK ¥ UX POAUTEISIMH, B IIEJIOM COBIIAalOT B IPU3HAHMH 3HAYUMOCTH HACTaB-
HUYECKOH POJIH Mearora, XoTs 1o OTAENbHBIM aclieKTaM ObUTH BBISIBJICHBI Pa3IMYHs B TO3ULIUSX.

KoaroueBbie ciioBa: npodopreHTaIus, yIUTeNb, IPOBOJHHK, YUAIIUECS, POTUTEIIH.

Article history: Received: 09.08.2025. Accepted: 17.09.2025

Information about the authors:
Fominykh Natalia Yurievna — Doctor of Pedagogical Sciences, Professor, Plekhanov
Russian University of Economics, Moscow, Russian Federation. Tel. +79955017222. E-mail:
shvidko72@mail.ru ORCID ID: https.//orcid.org/0000-0002-1534-7782

Aemopnap mypanvt mMaaimem:
Domunvix Hamanvn FOpvesna — nedazocuxa eoiieimOapulibly 0OKMOpbl, npogeccop,
I'B.IInexanos amwindasel Peceii dxonomura Yuusepcumemi, Mackey, Peceti @edepayuscol. Tel.
+79955017222. E-mail: shvidko72@mail.ru ORCID ID: https://orcid.org/0000-0002-1534-7782

HUngpopmayus 06 asmopax:
Domunvix Hamanua Opveena — 0okmop nedazocuneckux Hayk, npogeccop, POY ume-
nu I'B. Ilnexanosa, Mockea, Poccuiickas @edepayus. Tel. +79955017222. E-mail: shvidko72@,
mail.ru ORCID ID: https.//orcid.org/0000-0002-1534-7782

20



