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IMPLICATION OF EMOTIONAL INTELLIGENCE
OF STUDENTS ON SCIENTIFIC-PROFESSIONAL ACTIVITIES

Annotation. This article examines the influence of the level of emotional intelligence on
the effectiveness of scientific and professional performance of university students. Since El is an
important aspect to ensure the successful scientific and professional performance of university
students. The purpose of the study was to identify the relationships between the level of development
of emotional intelligence and scientific and professional activity in higher education institutions.
Modern methods of EI assessment were used, such as questionnaires and tests that allow to
objectively assess the level of its development in the participants. The results showed that a high
level of EI contributes to better adaptation to the learning environment, increased motivation
for learning and successful implementation of research projects. The scientific significance of
the study consists in expanding the understanding of the role of EI in the educational process
and the formation of scientific and professional competencies in future specialists. The practical
value of the study consists in the development of a model, based on which it is possible to develop
recommendations and programs to increase El for students, taking into account the peculiarities
of their specialization, which will improve the quality of education and prepare personnel with
scientific and professional skills. The study as a whole confirms the hypothesis and the importance
of taking into account EI in the educational strategies of universities and in programs to support
students, as they affect their scientific and professional growth and will bring success in their
future profession.

Keywords: emotional intelligence, students, universities, scientific and professional
activity, influence, development model.

Introduction

The relevance of the problem is conditioned by the fact that nowadays Kazakhstani
education makes more and more demands to the training of specialists who have received
higher education, regarding how successfully they can adapt to the rapidly changing
in their chosen professional environment. One of the important factors that ensure a
person's success in everything, including professional work, is considered to be emotional
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intelligence (hereinafter abbreviated as EI). Emotional intelligence has a significant
important role in interpersonal communication, decision making and stress management.
At the same time, the question of the influence of emotional intelligence on the scientific
and professional activity of students studying in universities, because in the process of
learning in the course of such activity and form the basis of future, both professional and
scientific activity.

The degree of development of the problem should be labeled as follows:

In the presence of a large number of studies devoted to the topic under study, we
can consider that the issues of emotional intelligence on specifically on the scientific and
professional activities of university students are insufficiently investigated;

— D.T. Makhmetov [1], B.E. Sabyrbai [2], A.K. Egenisov [3] should be referred to
Kazakhstani researchers, who are somewhat dripping with these issues, as they show that
in Kazakhstani science and practice there is a significant interest in this topic. The first one
studies EI as a factor of professional success, the second one considers the influence of EI
on students' academic performance, the third one analyzes the results of his comparative
analysis obtained from undergraduates and bachelors regarding the general level of
development of emotional intelligence. All of them reveal many theoretical provisions on
the research topic;

—to foreign authors are such authors as C. Devis-Rozental [4], R. Garg and
E. Levin [5]. Devis-Rozental [4], R. Garg and E. Levin [5], whose works are significant
up to the present time, as they really brought a lot to science, both in the development of
conceptual provisions of emotional intelligence, and in the field of applied ones. But in the
context of higher education, they should be recognized as limited.

Scientific novelty of the study lies in a comprehensive approach to the study of
the relationship between the level of students' emotional intelligence and their success in
research and professional activities. The work is aimed at identifying specific mechanisms
of EI impact on academic achievement, motivation to scientific research with career other
orientations of students. This approach will allow a deeper understanding of the factors
that influence the professional formation of future specialists through participation in
research projects.

The purpose of the study is to determine the role of emotional intelligence in the
formation of scientific and professional competence of university students.

In order to achieve it, the following objectives are set:

1. To study the theoretical basis of emotional intelligence and its influence on
scientific and professional activity.

2. To conduct an empirical study of the level of EI, academic success, participation
in research projects and professional plans in students of different majors.
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3. Identify correlations between EI scores and academic success, participation in
research projects, and professional plans students.

4. To develop recommendations to improve the impact of emotional intelligence of
university students on scientific and professional activity.

5. The object of the study —students of higher educational institutions of Kazakhstan.

The subject of the study is the influence of emotional intelligence on students'
scientific and professional activities.

The hypothesis of the study is that a high level of emotional intelligence positively
affects students' success in research work and contributes to their professional self-
actualization.

Research methods: literary analysis, questionnaires, testing, interviews, pedagogical
experiment, statistical methods, analytical analysis and modeling.

The significance of the study lies in the focus on solving the actual problem
associated with the development of professionally significant qualities of students, and
has a significant potential that they need for practical application in the educational
environment.

Methods and materials

At the first stage, a literature analysis was conducted based on a qualitative
assessment of the available context on the research topic. A total of 19 sources were
reviewed.

At the second stage, of the main research methods, was data collection. For
this purpose, a questionnaire was conducted among 200 senior students of Pavlodar
Pedagogical University named after Alkey Margulan and Toraigyrov University of
Pavlodar, studying at different specialties (humanitarian and natural-technical). The
questionnaire included three blocks of specific questions

— to assess the level of emotional intelligence. All questions in this block were based
on the scale of emotional intelligence developed by Daniel Goleman and adapted for the
Russian-speaking audience (E.A. Sergienko, E.A. Khlevnaya, LI. Vetrova, Y.P. Migun
2019) [6]. The main evaluation parameters were EI indicators: self-control; empathy;
social competence; management of interpersonal relations and others.

— on the assessment of students' academic performance; students' involvement in
research work, participation in scientific; publication activity and others;

—to assess the degree of satisfaction with the organization's scientific and
professional activities and how much they think it will help in their future profession and
career expectations.

A total of 200 people were interviewed, of whom 110 were students of humanities
specialties and 90 of technical specialties. All of them are senior students. The set of
questions outlined above will allow collecting the necessary information to assess
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the level of students' emotional intelligence, their academic performance, involvement
in research work and satisfaction with the organization of scientific and professional
activities. Sample of students was based on the fact that they study at different faculties
and chose different directions of their future professional. In this way it is possible to cover
a wider range of scientific disciplines studied at universities and different specializations.
The age of the participants ranged from 20 to 25 years old, the average age was 22-23
years old. Gender distribution did not matter, both men and women could participate.

The testing was conducted in order to more accurately establish the level of
emotional intelligence in students. To calculate it, a specialized test for determining EI
(or EIT) was used, which makes it possible to obtain its assessment in each participant
of the survey research. The test is evaluated on a Likert scale (five points: from 1, which
means «completely disagree», to 5 — «completely agree». The maximum sum is equal to
200 points). for this purpose, the EI questionnaire K. Barchard, edited by G.G. Knyazev,
L.G. Knyazev, L.G. Mitrofanova, O.M. Razumnikova, includes 7 scales of 68 questions.
From which the surveys are grouped in the volume of four, the following scales of 40
questions, which we need based on the topic of the research, in the following areas:

— Self-control (level of irritation and calmness under stress);

— Empathy (understanding other people's feelings and being interested in the
opinions of others);

— social competence (communication skills; cooperation in a group);

—relationship management (conflict resolution; negotiation skills [7]. The test
results are obtained for each parameter of emotional intelligence in the form of average
scores.

Additionally, in-depth interviews were conducted with individual students who
were selected as the best students according to their answers in the questionnaire and
EIT test results. The interviews provided additional qualitative information about the
personal experiences of the respondents regarding the relationship of their emotional
intelligence to their studies and future professional activities. The main themes of the
interviews were: assessment of the importance of emotional intelligence; the impact of
emotional intelligence on scientific and technical activities; and the impact on future
career prospects.

The pedagogical experiment was conducted in two groups of students of
humanitarian and specialties. 20 people participated in each group. The experiment lasted
6 months and included a series of trainings and seminars on the development of emotional
intelligence, as well as during this period the model of EI development was introduced
in them), which are realized in the framework of the modern model of the influence of
emotional intelligence of university students on their scientific and professional activity and
professional development. At the first stage, the initial indicators of emotional intelligence
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(on a five-point scale), as well as indicators of scientific-professional activity (SPA), such
as participation in scientific conferences, number of publications and participation in
research projects, are conducted in students of two groups. At the end of the experiment,
a follow-up study is conducted. They are compared and conclusions are drawn

To process the obtained data statistical methods of regression analysis are used,
using the statistical analysis package SPSS to establish how much the level of EI predicts
success in both academic and professionally significant applied, usually achieved through
the organization of scientific and professional activities in higher education.

Analytical analysis technique was also applied, aimed at determining the findings
related to the study of emotional intelligence in the context of academic and scientific
professional activities.

The modeling method is used to make recommendations within the current
integrated model.

Results

Results of the literature analysis on the study of the theoretical foundations of
emotional intelligence and its impact on scientific and professional activity.

The definition of the concept of emotional intelligence is given by many researchers,
both well-known authors Daniel Goleman, Peter Salovey, John Mayer, and modern ones.
Let us dwell on the complex definition of EI, given to emotional intelligence, proposed
by A. Savira investigating its structure and typology, as it is a complex of human
abilities based on feelings and sensations, emotions, sensual states, as well as on their
understanding and ability to manage them. The author adds competences based on deep
sensory experiences related to processing and transformation of information caused by
emotions. Thus, the integrative essence of emotional intelligence, expressed in humans in
the unity of human cognitive and affective processes, is revealed [8]. S. Juyal identifies
and describes the main components of EI that should be considered in education (self-
awareness, self-regulation, motivation, empathy, social skills) [9].

Scientific and professional activity of students in higher education is also defined by
many authors. Let us refer to the opinion of S. Saeed in the context of competency-based
approach in professional training of students: as research activity, which includes two main
elements (research and development activities of students and research and development
activities, which means research work [10]. In Kazakhstani universities NAP is defined
by the State Educational Standards of the Republic of Kazakhstan and is included in
the programs of all specialties [11]. Modern foreign authors M. Munakata, A. Vaid,
and A. Vaidata point out its importance in relation to EI. A. Munakata, Vaidya (2013),
investigating the development of creativity through personalized education [12], as well
as S.Y. Hwang redefining creativity as presence and expression in higher education [13],
L. Latifah investigating leadership and creativity in higher education institutions [14],
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W. Seneru comparing university design and NAP based on students' and teachers'
perceptions of creativity [15], and A. Vasiou who concluded that modern students need
good NP — skills, not just diplomas [16].

When considering various models of EI that can influence the NAP of university
students, the main ones are still considered, as W. Abera answers, the Goleman mixed
model, the Mayer-Salovey-Caruso model and others. Abera, Goleman's mixed model,
Mayer-Salovey-Caruso model and others [17]. The analysis has shown that each model
has advantages and disadvantages and should be taken into account in the study

The analysis also points to the importance of EI for the effective performance of
professional duties and, based on this, requires the organization of active NAP in higher
education institutions. The examples of professions where a high level of EI is especially
important include managers, teachers, medical workers, service professionals and others.
It is important to realize that emotional intelligence influences scientific and professional
activity, because through such influence it is possible to teach a person to manage the
following processes inherent to NPD: stress, teamwork, decision-making and so on.
The connection between the level of EI and the productivity of NPD is confirmed by
the implementation of measures based on the following: the reciprocity of emotional
intelligence and personality traits, since it is the personality traits (especially self-
awareness and self-reflection) of a person that influence the development of EI [18]; on
the development of emotional intelligence, through methods and programs to increase the
level of EI (trainings and exercises for the development of individual aspects of EI most
important for NPD) [19].

Thus, the analysis provides insight into the importance and influence of emotional
intelligence on scientific and professional activities, and provides a basis for further
research.

The results of the questionnaire to establish the students' main indicators of
El, academic performance and research activity and satisfaction with scientific and
professional activities of the university are shown in Table 1.

With regard to emotional intelligence, students of both orientations have good
indicators, but higher levels of self-control, empathy and social competence in students
of humanities universities, compared to technical specialists. Such peculiarities can be
explained by the fact that in humanities disciplines training traces the development of
skills associated with a greater need for social interaction and emotional involvement.
Average indicators of academic performance are better for students of humanities
specialties, but the differences are not significant. Research and publication activity is
also slightly higher among them, possibly due to more projects and activities focused
on interdisciplinary research. Students in both groups are generally satisfied with the
organization of educational scientific and professional activities, although humanitarians
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Table 1 — Questionnaire survey indicators (average for the group)

parameters | liberal arts majors technical specialties
Level of EI
Self-control
— Irritation level 3.8 3.2
— Calm under stress 4.1 3.5
Empathy
— Understanding other people's feelings 4.5 3.7
— Interest in the opinions of others 43 3.9
Social competence
— Communication skills 4.2 3.6
— Group cooperation 4.0 3.8
Relationship management
— Conflict resolution 39 3.5
— Negotiations 4.1 3.7
Academic performance and research activity
Average grade point average
— Average score 4.2 4.0
Research activity
— Research participation 70% 60%
— Publication of articles 30% 20%
— Scientific conferences 50% 30%
Satisfaction with scientific and professional activities of the university
Self-control
— Irritation level 3.8 32
— Calm under stress 4.1 3.5
Empathy
— Understanding other people's feelings 4.5 3.7
— Interest in the opinions of others 4.3 3.9
Social competence
— Communication skills 4.2 3.6
— Group cooperation 4.0 3.8

report slightly higher satisfaction. Both types of students are confident that the knowledge
they receive will be useful in the future, but technical specialists more often note the
relevance of education to their scientific and professional plans

The results of (EIT) testing are reported according to Figure 1.

Humanities students demonstrated a higher level of self-control (167 points vs. 152
for technicians), indicating that humanitarians are better able to cope with emotions and
maintain concentration in stressful situations. The difference in the level of empathy

10




1(78), 2025 MMEJATOTMUYECKWU BECTHUK KA3ZAXCTAHA

between the two groups was more significant (172 points for humanitarians vs. 159 for
technicians), indicating that humanities disciplines require more attention to the feelings
and views of others. Humanitarians performed significantly better in social competence
(175 points vs. 160 for technicians). This is probably due to the greater volume of social
interactions and the need for cooperation in the humanities. In managing interpersonal
relationships, humanities students were also ahead (170 points vs. 155 for technicians). This
result may indicate a greater need for advanced communication skills in the humanities.
The total emotional intelligence score for humanitarians was 173 points (closer to the
maximum 200 points), while for technicians it was 157 points (also above average). Thus,
the obtained data confirm that humanitarians have a higher level of emotional intelligence,
which is probably due to the specifics of their educational programs and professional
orientation
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Figure 1 — Emotional Intelligence test results, in scores

In general, the obtained results of the two types of research indicate that the
differences in the levels of emotional intelligence between the students of humanities
and technical specialties, which suggests that universities should pay more attention to
the development of emotional intelligence among students of technical specialties, as it is
the basis for the development of students so necessary for technicians, skills of scientific
and professional activities to develop recommendations and special programs for the
development of such activities.

These conclusions are also confirmed by the results of interviews. For example,
one of the answers of a student of pedagogical specialty: «I believe that empathy is a key
element of my future profession. Without the ability to understand and feel other people it
1s impossible to succeed in working with students. During my studies, I often encountered
situations where my emotion management skills helped me to smooth conflicts in groups

11
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and achieve better results.» While an engineering student points out that «in the technical
faculty, logic and analytical thinking are more valued, but in teamwork emotional
intelligence also plays an important role. And noted that when they work on projects, there
are many problems, such as the ability to negotiate and take into account the opinion of
each team member. In his opinion, that they develop these skills less than humanitarians,
although the needs are greater.» The results of the interviews are summarized and the
averages allow us to draw the following conclusions: once again the importance of the
organization of scientific and professional activities in universities for the development
of emotional intelligence of all students is emphasized, but to a greater extent the impact
is noted in students of humanities, and the need for development is greater in the second
group. And also the importance of the organization of scientific and professional activities
in universities for the development of emotional intelligence of students is noted in all
students.

The results of the regression analysis reflecting the influence of emotional
intelligence and its connection with study and future scientific and professional activity, e
in the form of percentage distribution of responses, are shown in Table 2.

Table 2 — Results of regression analysis

For students For students
. of humanitarian specialties of technical specialties
Independent variable
B (standard B (standard
coefficient) p-value coefficient) p-value
Opverall assessment of EI 0.57 <0.001 0.39 <0.005
Satisfaction with the quality of teaching 0.31 0.01 0.24 0.02
Participation in research projects 0.22 0.05 0.16 0.08
Experience in internships or traineeships 0.18 0.07 0.13 0.11

Interpretation of the results indicates that the level of emotional intelligence has
a significant impact on academic performance and success in professionally significant
activities for both humanities students and technicians. However, the influence is
stronger in humanities students (f=0.57) than in technicians (f=0.39). This confirms
that emotional intelligence plays a more significant role in the success of humanities
students. The positive effect of satisfaction with the quality of teaching on academic
performance and professionally significant activities is also significant, but less strong
than the total EI score. In humanities students this effect is more pronounced ($=0.31)
than in technicians (f=0.24). This may indicate that the quality of teaching has a greater
impact in the humanities, where interaction and support from the teacher may play a more

12
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prominent role. Participation in research projects shows that this factor has a moderately
significant contribution to academic performance and to scientifically and professionally
meaningful activities, with humanities students (f=0.22) having a higher contribution
than technicians (=0.16). This may be due to the fact that research work requires a
higher level of emotional intelligence for effective teamwork and interaction with the
scientific community. Internship or practicum experience is least significant in this
model, especially for technicians (=0.13, p=0.11), indicating a weak relationship between
internship experience and academic performance or professionally relevant activities. For
humanities students, this factor still has some influence (=0.18, p=0.07), which may be
related to the greater importance of interpersonal skills in humanities professions.

A modern model of the influence of university students' emotional intelligence on
their scientific-professional activity, which is based on a comprehensive approach that
takes into account various aspects of emotional intelligence (EI) and its influence on
academic and scientific-professional activity, has been developed. The model is based
on three key components of emotional intelligence that are directly related to students'
scientific and professional activities:

1. Development of self-control and self-regulation, including measures aimed at
developing competencies: the ability to manage one's emotions and behavior in stressful
situations; maintaining concentration and motivation to achieve goals.

2. Development of empathy and social perception, containing measures aimed at
creating competencies to take into account the feelings and needs of others; to ensure
effective teamwork and build trusting relationships.

3. Social competence and leadership: which includes measures to develop skills
in conflict management and decision-making and to develop the ability to cooperate
effectively and lead a team.

The results of the pedagogical experiment are summarized below in the volume
of initial and final indicators of emotional intelligence and indicators of scientific-
professional activity (SPA), shown in Table 3.

Table 3 — Results of comparative analysis of the pedagogical experiment

Humanitarian group Technical team
Indicators Initial | Final | Percentage | Initial | Final | Percentage
value |value |ofincrease |value [wvalue [ ofincrease
Emotional intelligence 3,2 4.1 27,8 2,8 3,6 28,6
Participation in conferences, once a year 1,5 2,8 66,7 1,2 1,8 50
Number of publications, times per year 0,2 0,7 250 01 05 500
Participation in projects, once a year 1,1 1,9 72,7 09 1,5 66,7

13
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The obtained results allow us to draw the following conclusions about the positive
impact of the developed measures for the development of emotional intelligence (EI) on
the scientific and professional activity of students. Since the level of EI increased by
27.8% in students of humanitarian specialties, which indicates a significant progress in
mastering the skills of self-control, empathy and social competence, which is important
for NAP. In students of technical specialties, the growth was 28.6%, which confirms the
universal applicability of approaches to the development of EI regardless of the focus
of training. Participation in conferences increased by 66.7% in humanities students and
50% in technicians. This indicates the increased confidence and willingness of students
to present their scientific achievements publicly. The number of publications increased by
250% for humanities students and 500% for technicians, indicating a significant increase
in research activity and quality of scientific papers. Participation in projects increased
by 72.7% for humanities students and by 66.7% for technicians, which emphasizes the
increased interest and ability of students in joint research work.

Overall trends: all showed a large increase in scientific and professional activity,
with the humanities group slightly more so, which may be due to the greater predisposition
of humanities students to social-emotional aspects. Technical students showed significant
improvements, especially in the area of publications and project participation, which
emphasizes the importance and impact of EI development for students of all university
majors. The main reasons for the improvement or impact of EI on NPD are as follows:
improvement of emotion management skills and maintaining concentration contributed to
more effective performance of tasks and increased motivation for NPD; development of
empathy and skills of interaction with colleagues and scientific community contributed to
the increase in the number of publications and project participation.

They are reflected in Table 4.

Table 4 — Practical recommendations

EI parameters

Educators

Engineers

1

2

3

1. Self-control
and self-
regulation

Stress management trainings: Special
sessions on teaching relaxation methods,
breathing techniques and strategies for
managing emotions in difficult pedagogical
situations. Psychological counseling to
maintain psycho-emotional health and
prevent professional burnout.

Result: Increased resistance to stressors,
reduced anxiety, improved concentration
and productivity in work.

Training in time management and
effective methods of time planning and
prioritization to optimize productivity.
Problem-solving courses on developing
critical thinking skills and finding
optimal solutions in non-standard
situations.

Result: Increased work efficiency,
reduced stress-induced errors, improved
quality of completed tasks.
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Continuation of table 4

1 2 3
2. empathy Game techniques and role-playing simula- | Communication trainings: effective
and social ting real pedagogical situations where communication skills in technical
perception students learn to understand and take into teams, understanding of cultural and
account the emotional state of students. individual characteristics of colleagues.
Workshops on active empathy: skills in Intercultural programs to develop the
active listening, recognizing non-verbal ability to work in multinational and
cues and demonstrating caring and multicultural teams.
understanding. Outcome: Improved team
Result: Improved relationships with understanding, reduced conflicts,
students, increased trust and mutual increased efficiency of teamwork
understanding, creation of a favorable
atmosphere in the classroom.
3. Social Conflict resolution workshops: on Presentation and public speaking
competence techniques for resolving disputes and training: skills in presenting technical
and leadership | conflicts in the educational environment. projects and ideas in front of an

Leadership trainings to develop classroom
management skills, motivate students and
build team spirit.

Outcome: Effective classroom
management, conflict prevention and
resolution, building a cohesive team of
students.

audience.

Leadership trainings: Training in
project management principles, team
coordination and strategic decision
making.

Outcome: Ability to effectively present
and defend technical solutions, project
management and coordination of
cogakih manda work.

Based on the results obtained, it is also possible to recommend, for example,

different approaches to the development of emotional intelligence (EI) for pedagogical
and technical specialties in relation to the NAP, since each of these educational areas has
unique requirements for personal qualities and scientific and professional skills. Specific
measures are proposed for each specialty within the three areas of EI development: self-
control and self-regulation, empathy and social perception, and social competence and
leadership.

Conclusion

This study investigated the relationship and influence of the level of emotional
intelligence (EI) of university students and their scientific and professional activities. In the
course of the survey on two indicators (EI and academic performance), higher indicators
were found in students of humanities specialties. Regarding satisfaction, students of both
groups are satisfied with the organization of educational activities and are sure that the
knowledge they receive will be useful in the future, especially for technical specialists.
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These indicators are confirmed by the results of interviews. The test results demonstrate
the differences in the levels of emotional intelligence between students of humanitarian
and technical specialties, which served as a basis for further research and development
of a model and recommendations for the development of emotional intelligence among
students of different directions. Regression analysis confirmed that the level of emotional
intelligence is a strong factor influencing the success in scientific and professionally
significant activities, especially among students of humanities specialties.

A model based on three key components of EI was developed: self-control and self-
regulation, empathy and social perception, social competence and leadership. Experimental
verification showed that the development of these components has a positive impact
on students' scientific and professional activity, including participation in conferences,
publication activity and participation in research projects, as both groups showed tangible
improvements, which confirms the universality and significance of EI development for all
areas of STD education. At the same time, when developing the model, it was determined
that it is necessary to take into account the peculiarities of specialization. Thus, for
pedagogical specialties, the development of emotional intelligence should be aimed at
the formation of such forms of NTDs, which are based on sustainable skills of emotion
management, deep understanding and consideration of the emotional state of students,
as well as effective classroom management. For technical specialties, it is important to
develop self-control and time management skills, effective team communication and
leadership skills for successful project management.

Scientific novelty consists in the fact that for the first time the model of the
influence of EI on scientific and professional activity of students of different specialties
has been proposed and experimentally tested. The results of the experiment confirmed
the effectiveness of an integrated approach to the development of EI in the context of
scientific and professional training. Possible areas of application of the study: educational
institutions for the development and implementation of programs for the development of
EI and NAP for students of all specialties.

Scientific significance lies in the expansion of theoretical ideas about the role of EI
in education and scientific and professional training, opening new directions for research.
The practical significance of the model and recommendations consists in increasing the
efficiency of students' scientific and professional activity, improving their competitiveness
in the labor market.

Forecast of development and prospects for further development: further expansion
and improvement of models of EI development taking into account the specifics of various
professional areas; integration of EI into online education and distance learning formats
and others.
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10. Jlonuesa', b.A. Maraes?, JI.C. Axmerosa®*

! Anren Kenue Pyce yuusepcureri, Pyce, Bonrapust

2Orkeit Maprysian aTbiHAaFs! [1aBogap mefarorukasiblK yHHBEPCHTETI,
[TaBnogap, Kazakcran

KOO cryreHTTEpiHIH IMOIHOHAJIBI
HHTEIeKTIHIH FBIIBIMU-KICION KbI3MeTKe dcepi

AHHoTanusi. Byn Makanasa yHUBEPCHUTET CTYACHTTEPiHIH FBUIBIMH JKOHE KOCIOM KbI3METiHIH
TUIMJUTITIHE SMOLMOHAIBI MHTEIUIEKT JICHIeHiHIH acepi KapacThIpbuIaibl. OWTKEHI SMOLMOHAIABI HH-
TEJJICKT YHUBEPCUTET CTYICHTTCPiHIH TaOBICTHI FHUIBIMH JKOHE KOCIOM KBI3METIH KaMTaMachl3 CTYIiH
MaHBI3/IbI ACTMEKTICI OOJBIN TaObLIaAbI. 3EPTTEYAIH MAKCaThl SMOIIMOHAJIBI HHTCIUICKTTIH JaMy JCHIeHi
MEH JKOFapbl OKY OpPBIHIApBIHJAFbl FBUIBIMU JKOHE KOCiOM KbI3MET apachIHIarbl OaiJaHBICTBI aHBIKTAY
6onapl. KaTbicymbuiapabIH JaMy JeHreliH 0ObeKTHBTI Oaraiayra MYMKIHJIK OEpeTiH cayaqHaMaliap MeH
TECTTEp CHUSIKTHI SMOLMOHAJIBI MHTEJUICKTTI Oarajay/bplH 3aMaHayH 9JicTepi KojiaHbuiabl. Hotmxkenep
SMOIMOHAN/IbI MHTEJUIEKTTIH JKOFaphl JICHreil OKy opTachlHa aKChl OeiiMaeayre, OKyFa JETeH BIHTAHbBI
apTTHIPYFa )KSHE FHUIBIMH jK00a1ap/ibl THIOBICTBI OPBIH/IAyFa BIKIIAJ €TETIHIH KOPCETTI. 3epTTey/AiH FHUIBIMH
MaHBI3JIBUIBIFBI OUTIM Oepy MpoLeciH/ie IMOLMOHANBI HHTEIJICKTTIH POl Typaibl TYCIHIKTEpAl KeHEHTy
JKOHE Oonalak MaMaHAapbIH FBUIBIMH KOHE KOCIOM KY3BIPETTUTIKTEPIiH KaJBIITACTHIPY OOJIBIT TaOblia-
Jbl. 3epTTey/iH MPaKTUKAIBIK KYHIBUIBIFBI-OUTIM Oepy camachlH apTThIpyFa JKOHE FhUIBIMU JKOHE KIciOu
KY3BIPETTUTIKTEpi Oap Kajpiap maspriayra MyMKIHIIK OepeTiH MaMaHIaHy epPEKUICTIKTepPiH ecKepe OThI-
PHIN, CTYACHTTEP/IH dMOIMOHAJIBl MHTEIUICKTICIH apTThIpy OOMBIHIIA YCHIHBICTAp MEH OafFmapiamarnap
yacayra OOJNaThIH MOJIEINb JKacal/ibl. 3epTTey JKOFapbl OKY OPBIHIAPBIHBIH OUTiM Oepy cTparerusuiapbiH-
Jla )KOHE CTYJICHTTepli Koliay OariapiaManapbliH/ia SMOILMOHAN b MHTEIJICKTT] €CelKe alyablH TUIoTe3a-
CBl MEH MaHBI3IBUIBIFBIH PACTaii/Ibl, ©TKEHI OJIap OJIAPABIH FHUIBIMHU JKOHE K9CIOU ocyiHe acep eTell, )KoHe
Oonarmak kocibiHge TaObICTBUIBIK OKEIe .

KinTTi ce3mep: sMOLMOHANABI MHTEIUIEKT, CTYACHTTEP, YHHUBEPCUTETTEP, FHUIBIMU JKOHE KOCciOH
KBI3MET, BIKIAJ, JaMy MOJIEIIL.

10. Jlonuena', b.A. Maraes?, JI.C. Axmerosa®*

! Auren Keaue Pyce yuusepcureri, Pyce, Bonmrapust

2TlaBnomapcKuii MeJaroruyecKuil YHUBEPCUTET UMEHH Olkeil MapryuiaH,
[TaBnogap, Kazaxcran

Bansinue YMOIMOHAJIBHOI0 HHTEJJIEKTA CTYACHTOB By3a
Ha Hay‘lHO-HpO(l)eCCPIOHaHl)Hle ACATCJIbHOCTD

AHHoTanus. B nanHOH craThe paccMaTpuBaeTcCs BIMSHHE YPOBHS SMOIMOHANIBHOTO MHTEJUIEKTa
Ha 3()(eKTUBHOCTH HAYYHO-NIPO(ECCHOHATIBHON JIESITENILHOCTH CTY/ICHTOB YHHBEPCUTETA, IIOCKOJIBKY IMO-
[MOHAJBHBIH MHTEJUICKT SIBIISICTCS Ba)KHBIM acIIEKTOM JIJIsi 00ECIIeUeHUs YCIEIHONW HayuHOH U npodec-
CHOHAJIBHOW JIeSITeIbHOCTH CTYJICHTOB YHHBepcuTeTa. L{enblo nccnenoBanus ObUIO BBISBICHHUE B3aUMOC-
BSI3U MEXK]Iy YPOBHEM Pa3BHUTHsI SMOILMOHAJIBHOTO UHTEIUIEKTa U HAyYHO-NIPO(eCCHOHATIBHON e TebHO-
CTBIO B BBICHIMX YUeOHBIX 3aBEJICHUSX. VICIIOIb30BaINCh COBPEMEHHBIE METO/IbI OLIEHKH IMOLIMOHAILHOTO
MHTEJUIEKTa, TAaKUe KaK OIMPOCHUKH M TECTHI, TO3BOJIIOIINE OOBEKTUBHO OLEHUTHh YPOBEHb €0 Pa3BUTHS
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Y YYaCTHHUKOB. Pe3ysbTarsl OKa3aiy, 4YTO BBICOKUIH YPOBEHb SMOIIMOHAIBHOTO HHTEJJIEKTa CIIOCOOCTBYET
JydlIed ajanTaiyy K yaeOHO! cpefie, NOBBIIICHHIO MOTHBAIMH K O0YUSHHUIO M YCIICITHOMY BBITIOTHEHUIO
HCCIICIOBATENIbCKUX NMPOeKToB. HayuHast 3HAYMMOCTH HCCIIEIOBAHUS 3aKIIIOUACTCs B PaCIIMPEHUH Ipe-
CTaBJICHUH O POJIM SMOIIMOHAJIBHOTO MHTEIJIEKTA B 00pa30BaTelIbHOM TIpoliecce U (JOPMUPOBAHUHU Hayd-
HBIX U TPO(eCCHOHATIBHBIX KOMIIETEHIIMH y OyAyIIuX crienuanicToB. [IpakTuieckas IeHHOCTb HCCIIeI0Ba-
HUS 3aKJII0YaeTCs B CO3JaHUU MOJIENIH, Ha OCHOBE KOTOPOM MOJKHO pa3paboTaTh peKOMEHJAlMK U Tporpam-
MBI TI0 TIOBBIIICHHIO SYMOIIMOHAIBEHOTO MHTEJIEKTa y CTYJCHTOB C Y4E€TOM OCOOEHHOCTEH MX Clielrann3a-
1M, YTO TIO3BOJIUT MOBBICUTH Ka4€CTBO 00pa30BaHMs M MOITOTOBUTH KaJpbl C HAYYHBIMHU U Npodeccro-
HaJIbHBIMU KOMITeTeHIUAME. VccrenoBaHme B 11eJI0M TIOATBEPKAAET THIIOTE3Y U BaXKHOCTh Y4eTa 3MOIIHO-
HaJIBHOTO MHTEIJIEKTa B 00pa30BaTeNbHBIX CTPATETUAX BY30B U B IPOrpaMMax HOAJIEPHKKHU CTYIEHTOB, TaK
KaK OHH BJIMSIOT Ha UX HAy4YHbIH 1 PO eCCHOHANBHBIIN POCT U MPUHECYT yCIieX B UX Oyay1ieit npodeccuu.

KaroueBbie c10Ba: SMOLIMOHANBHBIN HHTEIUIEKT, CTY/ICHTBI, BY3bl, HayuHast ¥ NMpodeccCroHaNbHas
JIeSITeNIbHOCTD, BIUSHUE, MOJIENTb PA3BUTHSL.
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INTEGRATING VIDEO GAMES
IN ENGLISH LEARNING AT SCHOOL

Annotation. The integration of video games in school application in language instruction
is an effective tool in instruction, blending instruction with enjoyment. In contrast with traditional
approaches, with a predisposition towards stiffness, video games generates dynamism, providing
rich environment for motivation and interaction derived from enjoyment. By offering contextual
application of language and contextualization in terms of narrative, students access authentic
structures, enrich unconsciously lexicons, grammar, and communicative competencies. Besides,
dimensions of gamificated ones-obstacles, feedback loops, achievements-engages mental
processes, strengthening recall and creation of meaning. Most importantly, multi-player platforms
triggers group instruction, hastens students towards negotiation of meaning, collaboration,
and use of language in real-time in a strategic manner. Such activity, replete with spontaneous
conversation and problem-solving of a complex kind, mirrors real-life use environments for
language. In spite of such activity, integration of video games in curriculums is not challenge free;
involves selection with care of materials, integration with educational aims, and consideration
for potential for distraction. For such reason, instructors must navigate with care in such seas,
utilizing engrossing potential of games and at the same time protecting pedagogical integrity.
In its quest to disentangle complex role played by video games in language development, such
inquiry promotes harmonious integration of conventional and unorthodox approaches in modern
trends in instruction in English language.

Keywords: video games, language skills, gamification, student motivation, school
education.

Introduction

In an era when technology reaches all nook and corners of life, conventional forms
of studying have changed in a significant way. Gone are days when studying happened in
textbooks, chalk boards, and rote memorization. With the new era of technology, a new
form of tool for studying is taking shape that makes studying participative, immersive, and
effective. Video games have become an unlikeliest but most effective tool for studying, and
language, in general, is no exception. As English keeps becoming a dominant language
in a lingua franca, effective and engrossing methodologies for imparting language have
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become a necessity at no stage in its life ever before. Step in video games — one tool long
regarded a form of leisure, but one increasingly regarded for its function in reorienting
students' approaches towards studying English in schools.

The global video gaming economy, valued at over $200 billion, is no source of leisure
for teens and youth any more. It is a multi-dimensional platform for offering narrative,
problem-solving, and social integration, and in its present form, an ideal platform for
delivering instruction. For instructors, holding students' attention and sustaining students'
curiosity in studying have long been a challenge, one for whose resolution traditional
methodologies have fallen short in a contest with smartphones, social networks, and, of
course, video games. What if, one could, in fact, utilize students' source of attraction and
make it an effective tool for imparting? That is precisely where putting video games in
language instruction for English comes in.

The idea of utilizing video games for educational purposes isn't new at all. Teachers
and researchers have long seen in games a chance for students to learn a variety of subjects,
including math and history. But its use in language instruction, and in English, in specific,
is a relatively new one. Video games have an ideal mix of immersive story, interactive
activity, and real-time dialogue, all of them ideally placed for language development.
Whether through reading dialogue in a video game, voice chatting with fellow worldwide
players, or following multi-faceted plots, video games have a rich and vibrant language
practice environment to draw upon.

Here's an example: a player in a multi-player title such as Fortnite or Among Us will
have to speak with fellow players in real-time, and in many cases, in English, in a bid to work
towards a common objective. Not only will speaking and listening develop, but confidence
in actually speaking language in a real-life, low-stakes environment will develop, too. In
narrative titles such as The Witcher or Life is Strange, even, real-life dialogue, accents,
and contextual information become attuned, all of them contributing to a general language
awareness and a heightened awareness of the English language, specifically. Even games
with little in terms of text, such as Minecraft, stimulate imagination and problem-solving,
with many times including reading instruction, working in groups, and articulation of
one's thinking in a concrete form.

The benefits of adding video games to instruction in English language go far beyond
language skill improvement. Video games are inherently engrossing, and students' natural
desire for challenge, discovery, and achievement can make them an effective tool for
motivation in language practice. That motivation extends to a willingness to practice
language skills, for students will practice when practice feels like amusement, not work.
Video games, moreover, can deliver a level of individualization not feasible in traditional
instruction, with students working at their pace, practicing sections that present a
challenge, and choosing games with a level of difficulty and a theme that appeals to them.
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Not only can individualization make students in charge, but it can insure instruction is
specifically geared for each individual’s needs.

This article addresses language skill development through an integration between
school language learning processes and video games. It addresses developing listening,
speaking, reading, and writing skills through video games, and larger dimensions of
learning through games, such as motivation, awareness about cultures, and collaboration.
It not only addresses obstacles and factors in its use, but pragmatic approaches and
examples of effective case studies, as well. It then addresses future trends, and new
emerging technology and educational gaming trends and how these can contribute towards
language learning in future.

The Role of Video Games in Modern Education

The integration of video games in current educational practice is a break with
educational practice in its practice and its theory. What a decade ago was considered
merely a form of amusement, video games have developed into sophisticated tools with a
potential for immersing, exciting, and educating learners in a variety of subjects, including
language development. In this section, through an analysis of video games' contribution
towards schoolchildren's language development in school settings, I will shed a spotlight
on the revolutionising role played by video games in educational practice, in describing
how video games have developed into a useful and effective educational tool for language
development, supported both through studies and theory.

History of Learning Tools

The background of educational tool confirms humanity's predisposition for
adaptability in utilising technology for educational ends. With each technological
development, new channels for education have been added, starting with the printing
press, then computers, and then, subsequently, the web. In the last several decades,
information and communications technology (ICTs) have re-shaped the face of the school
room, with white boards, virtual environments, and web sources, for example, but video
games' development as educational tools is a breakthrough in its own right. Unlike
traditional tools, video games combine enjoyment and instruction, creating an immersive
and participatory form of instruction.

Materials and methods

Theoretical foundations for educational application of video games can be derived
through work such as that of such theorists such as Gee, who argued that video games
embody constructs of effective learning, such as active engagement, problem-solving,
and feedback in real-time. Ideal compatibility between games and constructivist theory,
with its use of experiential and self-motivated learning, is documented in Gee’s work.
In a similar direction, Prensky embraced use of terms «digital game-based learning»
in explaining training in information and skills through games in a format that engages
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learners in a technology-native environment—Ilearners reared in a technology-intensive
environment.

Video games lend themselves particularly well for use in studying, in that, through
interactivity and immersivity, they compel learners to act, make judgments, and problem-
solve actively, in contrast with passive delivery forms such as lecture and textbooks, and
in a format that is ideally compatible with Krashen’s theory of language intake, in that
learners must receive intelligible intake in a low-anxiety environment, and in that video
games present such an environment through contextualized language intake in form of
instruction, dialogue, and narrative [1].

One of the greatest strengths of video games is that they can model real environments,
and learners can practice language in a safe, guided environment [2]. For instance,
massively multi-player, multi-user, role-playing games (MMORPGs) such as World of
Warcraft construct virtual communities in which learners have to work and speak with one
another in an effort to gain shared goals. Language learner use of MMORPGs and such
games enable meaningful activity and opportunity for real language use and opportunity
for negotiation of meaning and pragmatic competency development—something that can
prove difficult to implement in a traditional language room [3].

Second, video games can deliver a level of individualization that proves difficult to
gain with any educational technology device. Video games can adjust difficulty level to a
player’s skill level, neither under-challenging nor over-challenging them [4]. That aligns
with Vygotsky’s zone of proximal development theory, in that it appreciates providing
a level of scaffolding in instruction in an effort to adapt to a learner’s capabilities. For
instance, Smith S. P. researched whether educational video games could effectively
promote mastery of English language vocabulary for Chinese learners. In a study, he
concluded that games for learners' level of skill increased mastery of vocabulary and
motivation for Chinese students.

3 Relevance to Language Learning

The relevance of video games in language learning is in that they can present a
rich and immersive environment for language practice. Video games expose learners to
real language input, such as grammar, vocabulary, and cultural nuance, in a meaningful
and immersive environment. That is in agreement with Krashen’s (2013) contention that
reading extensively and language exposure in a significant role in developing vocabulary.
Video games, and rich narrative and dialogue games in particular, present a kind of
“extramural English” [5].

The fact that video games involve an interactivity helps develop communicative
competency, one of language instruction’s most important objectives. Thorne developed
a study in utilizing virtual gaming communities for language socialization, and found
that learners developed both language and cultural competency in communicating with
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native speakers in an immersive environment. That is significant in a scenario in which
language instruction for a global language, such as English, involves working with a
variety of accents, dialects, and cultures.

How Video Games Enhance English Language Ability

Video games have emerged as a powerful tool for enhancing language skills in
English, offering a combination of interactivity, immersion, and engagement that cannot
be emulated through traditional instruction . In this section, I will detail in full how video
games particularly enhance listening, speaking, reading, and writing skills, and mastery
of vocabulary and grammar, and draw on a rich corpus of studies, including Peterson
(2012), Sundqvist and Sylvén (2016). With a rich corpus of studies at our disposal, I will
examine in detail how video games construct a contextualized and dynamic environment
for language development, and then survey methodologies and materials in these studies
in order to paint a complete picture of the evidence for language instruction through video
games.

1 Ability in Listening

Listening is an important part of language development, through which learners can
understand speech, become attuned to pronunciation, and develop listening processing
skills [6]. Video games, and particularly ones with rich narrative and voice acting, offer
an ideal environment for listening practice in an immersive and exciting form.

Contextualized Learning:

The immersive atmosphere of video games ensures listening happens in a contextual
manner Players must listen to instructions, follow a narrative, and respond to characters,
all of which require active language processing. MMORPGs, in particular, enable
contextualized listening, with learners having to comprehend and respond to verbal or
textual commands from fellow players [7]. Contextualization enables comprehension and
recall, with learners relating words and phrases to concrete settings.

2 Ability to Speak

Speaking proves to be one of language learners' most challenging capabilities, with
not only language mastery but confidence and fluency in speaking involved in speaking.
Video games, in particular, with voice chat and multi-player options, enable a relaxed
atmosphere for speaking practice [8].

Real-Time Interaction:

Multi-player games such as Fortnite, Among Us, and World of Warcraft require
real-time conversation in an attempt to achieve shared objectives. Interaction tends to
occur in English, particularly in international gaming communities, providing learners
with an opportunity to practice speaking naturally and spontaneously. According to
Thorne gaming communities in cyberspace enable language socialization, with learners
developing pragmatic and linguistic competency through contact with native speakers.
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Voice Chat Features:

Many modern games feature voice chat, allowing for verbal communication between
players, in contrast to text chat. Voice chat is particularly useful for language learners, as
it promotes practice in pronunciation, intonation, and fluency. Voice chat in computer
games increased learners' willingness to speak, a significant language acquisition factor
[9]. By participating in real-time conversation, players gain confidence and develop
speaking skills.

3 Reading Ability

Reading is an important skill for language learners, in that it permits them to
access printed information, expand their lexicons, and develop comprehension skills.
Video games, and particularly games with high volumes of text, represent a rich source of
reading matter in an exciting and participatory format [10].

In-Game Text and Subtitles:

A lot of video games feature printed text in terms of instruction, dialogue, and
subtitles. Players have to read and understand such text in order to make headway in
a game, creating a natural motivation for practicing reading skills. Examples include
Firewatch and Oxenfree, in both of which a lot of narrative is conveyed through text, and
therefore, a lot of reading must be performed in order to understand them. Reading a lot
is a key to lexical development and language development [11].

Problem-Solving and Critical Thinking:

Reading in video games extends beyond mere comprehension, with players having
to apply information that they have read in order to solve puzzles, make choices, and move
through the virtual environment [12]. Active reading in such a manner strengthens critical
thinking and analysis, both of which underpin effective reading. Video games enable
«situated learning,» in which learners gain and apply information in a contextual manner,
and reading, therefore, becomes a meaningful and memorable activity [13].

4 Writing Ability

Writing is yet another language skill that can effectively develop through video
games. Most games demand that players use written language in communicating, for
instance, through typing messages, creating posts, and contributing in forums [14].

Chat-Based Communication:

Minecraft and Roblox, for instance, have chat options through which players can
converse with one another in a language format. In such an environment, learners have
a chance to practice writing in a real-life scenario, in that they have to produce messages
that make sense, are concise, and relevant to a specific scenario [15].

5 Vocabulary and Grammar

Grammar and vocabulary make up the backbone of language, and video games
represent a rich and contextualized environment for language learners to build them [16].
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By seeing and practicing structures and words in meaningful environments, learners can
build and develop language and accuracy.

Grammar in Action:

Games also enable learners to encounter and practice grammar structures in
use [17]. For instance, learners can follow imperative form-written directions or must use
specific tenses in conversation.

Practical Applications in the Classroom

The integration of video games in the classroom is not a theoretical exercise but
an actionable and pragmatic practice that can function in a range of educational settings.
In this section, I will detail in full how video games can function in instruction in the
English language, with concrete examples, lesson plans, and teacher strategies. Drawing
on studies and real-life case studies, I will review in detail how video games can serve
language instruction and overcome any potential barriers. In addition, I will detail
methodologies and materials involved in such implementations, offering teachers tools
for practicing game-based instruction in practice in their classrooms.

1 Game-Based Lesson Plans

Creating lesson plans with video games entails planning and coordination with
instruction objectives. Teachers must select games that not only motivate students but also
integrate with language skills to develop. Examples of utilizing video games in instruction
in the English language follow below:

Example 1: Learning Vocabulary with Minecraft

Objective: Enrich students' vocabulary for construction, geography, and
collaboration.

Activity: Student groups build a virtual environment in Minecraft and must utilize
target vocabulary terms (e.g., «foundationy, «terrainy, «blueprinty) to label and report to
group members.

Evaluation: Students present work to group, utilizing target vocabulary in describing
work.

Example 2: Learning with The Sims for Writing Stories

Objective: Enhance students' creative writing through developing stories about in-
game scenarios.

Activity: Students develop characters and scenarios in The Sims and produce short
stories about characters' lives.

Assessment: Students recount experiences with classmates and receive feedback for
improvement.

Example 3: Playing Among Us for Speaking and Listening

Objective: Improve speaking and listening through real-time conversation.
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Activity: Students play Among Us in groups, using voice chat to deliberate and
dispute who is «the impostor.» They must use persuasive speech and active listening in
order to win.

Assessment: Teachers observe students' communications and provide feedback
about accuracy and fluency.

The examples reveal how video games can be constructed for specific aims,
providing a flexible yet organized format for language practice.

2 Traditional Activities Made Engaging through Gamification

Gamification is an exercise of taking gaming aspects, including points, levels, and
incentives, and inserting them in non-game settings. It can make traditional language
practice activities exciting and engaging for students.

Example 1: Vocabulary Quizzes with a Twist

Activity: Instead of a conventional vocabulary quiz, students earn points for correct
answers and «unlock» «levels» for advancement. They can even challenge classmates in
a competition format.

Tools: Online platforms such as Kahoot! or Quizlet can be leveraged for creating
interactive quizzes with gaming options.

Example 2: Role-Playing with Comprehension

Activity: Students read a short story and then role-play characters in a scenario.
They earn points for correct use of target grammar and vocabulary structures.

Tools: Teachers can use digital tools such as Google Slides or PowerPoint for creating
role-playing scenarios.

Example 3: Writing Assignments with Incentives

Activity: Students complete writing assignments and earn badges or incentives
for accomplishment of specific requirements, such as use of a specific number of new
vocabulary terms or a minimum of a certain number of words.

Tools: Online platforms such as Classcraft can be leveraged for tracking and
dispensing incentives.

Gamification not only involves students but also instills a sense of achievement and
progression, both of which contribute to long-term motivation.

3 Student-Centered Learning

Student-centered learning naturally occurs in video games, in which students
become responsible for their own learning.

Example 1: Independent Exploration

Activity: Ask students to choose a video game of preference and play it individually.
Ask them to keep a journal in English, documenting experiences, new language, and
challenges.
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Evaluation: Ask students to present their journals in class and report about new
language acquired.

Example 2: Group Projects

Activity: Ask students to work in groups to make a presentation or video about a
video game played in a group activity. They must narrate plot, characters, and language
structures in English.

Evaluation: Ask groups to present to the class, and have classmates provide
feedback.

Example 3: Peer Teaching

Activity: Ask students to teach a fellow student a video game, explaining in English
the rules, controls, and strategies.

Evaluation: Ask students to evaluate students' language use in communicating
effectively and clearly in English.

Student-centered learning empowers students to become responsible for taking an
active role in studies.

4 Collaorative Projects

Collaboration is a key part of language learning and gaming. Video games enable
students to work together, communicate, and problem-solve in a group

Example 1: Multiplayer Game Challenges

Activity: Ask students to play a multi-player game such as Fortnite or Roblox in
groups, working through challenges that require communicating and working together.
Ask them to use English in planning and communicating with one another.

Evaluation: Observe students' collaboration and language use, providing feedback.

Example 2: Game Design Projects

Activity: Students work in groups to build a video game, using English for developing
narrative, characters, and dialogue. They can use tools such as Scratch or RPG Maker to
apply their ideas.

Assessment: Presentations of group games in class, with groups describing their
design and language structures.

Example 3: Constructing a Virtual World

Activity: Students work in groups to build a virtual world in Minecraft or The Sims,
using English in planning and putting together their designs. They must negotiate roles,
make a contribution, and sort out issues together.

Assessment: Teachers monitor students' collaboration and effective use of language
in English.

Collaborative work not only strengthens language, but it promotes working together,
thinking creatively, and problem-solving [18].
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5 Overcoming Challenges

Although video games have numerous positive factors, integration in the classroom is
not free of challenge. Teachers must overcome these obstacles for successful integration.

Challenge 1: Health and Screen Time

Solution: Limit gaming-related activity to short, focused sessions and include
exercise-related activity or break times to restrict screen use.

Challenge 2: Choosing Appropriate Games

Solution: Opt for games that are age-appropriate, school-related, and relevant to
instruction objectives. Consult sources such as Common Sense Media for review and
recommendation.

Challenge 3: Hardware and Software Access

Solution: Provide students with access to computers and connectivity through
school provisions or collaboration with community groups.

Challenge 4: Staff Training

Solution: Provide training for teachers in effective integration of video games in
instruction.

Challenge 5: Monitoring and Measuring

Solution: Construct explicit rubric and evaluation criteria for language use in
gaming-related activity. Use a mix of formative and summative assessments to monitor
and evaluate.

By overcoming these obstacles, teachers can develop a supportive and effective
environment for gaming-related instruction.

Trends in Educational Gaming

As educational gaming continues to grow, a number of trends are in evidence that
could shape the future of English language education.

Gamification of Learning Management Systems (LMS):

Most schools and institutions are integrating LMS platforms such as Moodle, Canvas,
and Google Classroom. These platforms are increasingly incorporating gamification
elements, such as badges, leaderboards, and progress tracking, to make learning more
engaging. In the future, LMS platforms could integrate video games directly into their
systems, allowing teachers to assign game-based activities and track students' progress
seamlessly.

Collaborative and Social Gaming;:

Multiplayer games, where teamwork and interaction between players would more
likely continue to rise. Games will create chances for the student to share and interact
with children all over the world by being able to put their English in a life natural setting
[19]. Current games on the leading platforms of Roblox and Minecraft, but the success
seen there is apt to grow and expand further with newer versions.
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3 Policy and Curriculum Development

For game-based learning to reach its fullest potential, it needs policy and curriculum
support that will not only acknowledge such learning's value but also give a nod towards
implementation guidelines [20].

4 Long-Term Impact on Language Education

The long-term effects of video games on English language education may be
profound, transforming not only the way students learn but also the way teachers teach.

Personalized Learning:

These highly personalized learning experiences will be accomplished by video
gaming once Al and adaptive technologies reach an advanced state. In such a case,
students may work at an individual pace when the games are tailored to their preference,
needs, and capabilities. This way, language can be acquired quite efficiently and within
less time when learners receive needed targeted support related to their respective weak
areas in class.

Results

The research conducted, involving 101 students who completed questionnaires,
provided the following results based on descriptive analysis.

As shown in Figure 1, 44.1% of participants reported playing video games for 1 to 2
hours, 9.0% for less than 30 minutes, 18.0% for 3 to 4 hours, 12.7% for more than 4 hours,
and 3.7% stated they do not play video games. This represents the lowest percentage
among mechanical engineering students at UMKT. Interestingly, all respondents who
claimed not to play games were female, while all male respondents reported playing video
games. These findings indicate that most students engage in gaming for 1 to 2 hours
(44.1%).

Figure 2 illustrates that 41.9% of respondents prefer MOBA games (Mobile
Legends, DotA, League of Legends, Arena of Valor), 36.0% favor FPS games (Point
Blank, Counter-Strike, Valorant, Call of Duty), and 9.7% choose MMORPGs (Ragnarok,
Seal Online, RF, Dragon Nest). This suggests that MOBA games are the most popular
initial choice among players.

According to Figure 3, 65.9% of respondents selected Multiplayer games as their
favorite type, while 21.7% chose Single Player games. This indicates that multiplayer
gaming is the preferred mode among the 101 surveyed students.

Figure 4 reveals that the majority (55.3%) of respondents prefer playing with both
friends and players worldwide, while 22.4% exclusively play with friends and 9.7% opt for
playing with people worldwide.

Figure 5 highlights that 36.0% of respondents believe MOBA games contribute to
improving their English vocabulary, followed by 32.9% for MMORPGs and 18.0% for
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FPS games. These results suggest that MOBA and MMORPG games play a significant
role in vocabulary development.

According to Figure 6, 72.6% of respondents believe that gaming vocabulary is
useful beyond academic settings, while 14.9% do not share this view.

Figure 7 indicates that 37.4% of respondents identified Speaking as the most
beneficial skill acquired through gaming, followed by Reading Comprehension (25.2%),
Listening Comprehension (22.2%), Written Conversation skills (6.1%), and a combination
of Oral Conversation and Writing (5.1%).
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AsshowninFigure 8,32.9% of respondents agreed that playing video games improves
English skills, 24.6% strongly agreed, 29.9% remained neutral, 10.1% disagreed, and 5.1%
strongly disagreed, stating that gaming did not enhance their English proficiency.

Figure 9 demonstrates that 18.7% of respondents reported learning Speaking skills
through gaming, followed by Words (11.2%), Expressions, Idioms, and Phrases (10.5%),
Pronunciation (4.4%), Spelling (3.7%), Grammar (3.0%), and Dialect/Slang (1.5%). These
results indicate that Speaking is the most commonly developed skill among gamers.

Figure 10 presents the skills that have improved due to gaming: 39.4% of respondents
cited Speaking, 31.3% Reading, 23.2% Listening, and 7.1% Writing. These findings show
that the most frequently improved English skills are Speaking and Reading.

Figure 11 details how gaming has enhanced Speaking and Reading skills: 41.1%
of respondents reported improvements in both areas, 23.9% mostly in Reading, 8.2%
mostly in Speaking, 6.8% only in Speaking, 6.0% only in Reading, and 1.5% saw no
improvement. The data suggests that most respondents experienced benefits in both
Speaking and Reading skills.
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Figure 12 highlights respondents’ perceptions of the usefulness of skills gained
through gaming: 29.9% rated them as Average, 27.7% as Useful, 15.8% as Very Useful,
10.5% as providing Very Little benefit, and 3.7% as Not Helpful. These findings suggest
that most respondents consider the skills acquired through gaming as at least moderately

useful.

According to Figure 13, 90.9% of respondents stated that video games help them
learn English effectively, whereas 10.1% disagreed.
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Figure 14 outlines the perceived usefulness of skills gained from gaming beyond
academic and gaming environments: 36.0% of respondents found them Sometimes useful,
21.7% reported Very Little usefulness, another 21.7% deemed them Very Useful, and
8.2% claimed they were Not Helpful.

Figure 15 presents the application of gaming-acquired skills outside academic
settings: 36.7% of respondents cited Speaking, 8.7% Words, 4.4% Grammar, 3.7%
Pronunciation, 3.0% Expressions, Idioms, and Phrases, and 1.5% each for Dialect/Slang
and Spelling. The data confirms that Speaking is the most commonly utilized skill outside
of studies.

Conclusion

The integration of video games in school instruction of English is a 21st-century
revolution in instruction, one that mirrors 21st-century realities and requirements. In this
article, through many examples, we have seen in detail, how video games can make a
contribution towards language skills, such as listening and speaking, reading, and writing,
and even grammar and vocabulary. By providing an immersive, interactive, and exciting
environment, video games bypass many of the weaknesses of traditional instruction,
offering learners a personalized and exciting language practice environment.

The examples in this article present the potential of video games in becoming an
effective tool in instruction. Research studies conducted by Peterson (2012), Sundqvist
and Sylvén (2016), and many others, have established that video games can effectively
develop language skills through providing learners with real language input, real-time
conversation, and active practice. Besides, the positive contribution of instruction through
games extends to motivation, awareness of cultures, and collaboration, all of which are
important for success in a globalized society.

The incorporation of video games in school, however, comes with its sets of
challenges. Challenges such as over-use of screens, access to technology, and teacher
training must be addressed in order for effective and equitable use of instruction through
games to become a reality. Teachers must, in addition, make wise choices regarding
games, in relation to instruction, and make them meaningful for language practice.
By overcoming such challenges and utilizing video games in full, schools can build an
effective and exciting environment for instruction.

Looking to the future, the future for game-based instruction is full of exciting
possibilities. Emerging technology in the form of virtual reality (VR), augmented reality
(AR), and artificial intelligence (AI) will revolutionize the way students learn English,
creating even more immersive and personalized experiences. Trends in educational
gaming, such as the gamification of learning management systems and growing social
and collaborative gaming, will extend even further the potential for video games to serve
as a tool for language instruction. Meanwhile, both curricula and policy will have a
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critical role in supporting widespread use of game-based instruction, and in insuring that
it is implemented in a manner that maximizes its impact in educational systems.

Stood at the threshold of a new era in instruction, it is clear that video games have
an opportunity to become more than a form of leisure activity. Video games can become
a gateway to mastery of language, a tool for cross-cultural awareness, and a catalyst
for a life of ongoing instruction. By taking a chance with this new and exciting form
of instruction, instructors can not only make instruction in language both effective and
efficient but even make it a pleasure, and in doing so, make students capable of competing
in a globalized society.
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Y. Polonskiy — initiated the research idea and conducted a comprehensive literature review
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10.B. ITonouckuii, I' K. Tineyxanosa
Axanemuk E.A. BexeroB arsiniarsl Kaparanabl yHUBEpCUTETI
Kaparannpi, Kazakcran

MekTenTe aFbUINIBIH TUTIH YiipeHyIe BHI€0 OMBIHIAPALI HHTETPAUSIAY
AnHoTanusi. Mekrente TUIAl yHpeTylae BUICO ONBIHAAPABI MaiifanaHy OKBITY MCH KBI3BIKTHI
YaKBIT OTKI3y/i OIpIKTIpETiH THIMII Kypasl 00bIn Tadbuiaabl. JJoCTypiai ogicTepAcH albIpMaIlbLIBIFbI, OCH-

HeoibIHIap cabakka AMHAMUKA KOCHII, OKYIIBLIAP/IBIH IHTACKIH apTTHIPaIbl )KOHE 03apa 9pEKEeTTECTIKTI
KamTamachi3 etesi. OWbIHAAp TULAIH KOHTEKCTIK KOJJAHBLTYBIH XoHe OasH/ay apKbUIbl Ma3MyHFa eHYIH
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KaMTaMachl3 €Te OTBIPBII, OKYIIbUIAPFa IBIHANBI TiJ1 KYPBUIBIMIAPBIH UTepPyTe, CO3IK KOPbIH OelcaHabl
TYpJe KEHEHTyre, rpaMMaTHKaHbl MEHIepyre )KoHe KOMMYHHUKATHBTIK AaFbUIAPbIH JAMBITyFa MYMKIHZIK
oepeni.

CoHbIMEH KaTap reiMuuKaIys JIEMEHTTepl — Keaepriiep, Kepi OailaHbIC UK, )KETICTIKTEp —
oiijlay TMPOIECTepiH OeNCeHIIpeNai, eCTe caKTay MEH MarblHAHBl KaJbIITACTBIPYIbl KyluehTtenmi. EH
MaHBI3/IBICHI, KOI OWBIHINGI IUIaTGopMaiapbl TONTHIK OKBITyFa BIKHAJ €Till, OKYIIbLIAPJbl MarblHAHBI
KeJlicyre, bIHTBIMAKTACTHIKKA )KOHE T1JI/II HAKTHI yaKbIT PEXKUMIHJIE CTPATETHSIIBIK KOJIaHyFa UTepMeEIeii .
MyHpait ic-opekeTTep, KypAeii Macenenepl Henyre 0arbITTalFaH epKiH KapbIM-KaThIHACKA TOJbI, IIIbI-
Halbl OMIpJEri TUIIIK OpTaHbl OeitHenei .

JlereHMeH BHICO OMBIHIAPIBI OKY OarmapiaMachiHa CHri3y Oenriii Oip KUBIHABIKTApMEH Oaiina-
HBICTBI: MaTepHajiap/ibl MYKUST TaHzay, OlTiM Oepy MakcaTTapbIMEH YHJecTipy )KoHe OWBIHHBIH Haz3ap-
JIbl 0ackara ayJapy BIKTUMAJIIBIFBIH eckepy KakeT. Ochl ceOenTi MyFalmiMaep ONMBIHIAAPABIH KBI3BIKTHIPY
QJieyeTiH THIMJI NakanaHa OTHIPHII, IEAaroTHKAJIbIK TYTACTHIKTHI CaKTay YIIIH YKBINTBHI TYpAe OarbIT-
Taybl THIC.

By 3eprTey BUIEO OWBIHAAPABIH Tl AAMBITYAAFbl KypJCi PeNiH Taaaayasl MaKkcaT eTedi JKOHE
aFBUIIIBIH TLUTIH OKBITYJAFbI IOCTYPJIi )KOHE MHHOBAIMSUIBIK TOCUIIEPAl YHIECTIpY/l KOJIAaliabl.

KinTTi ce3mep: Buico oWbIHIAp, aFbUINIBIH TUTIH YHpEHY, TUILMIK Jarmsuiap, reimudukaius,
MHTEPAKTHBTI OKBITY, OKYIIII MOTHBAIIMSCHI, TEXHOJOTHSHBI HHTETPAIMsIay, MEKTENTIK O11iM Oepy.

10.B. [ononckuii*, I'K. Tneyxanopa
Kaparannuackuil yHuBepcuTeT nMeHH akaaemuka E.A. Bykeros
Kaparanna, Kazaxcran

I/IHTeraHI/lﬂ BUACOUTID B U3YyUCHHEC AHIJINIICKOTO0 SI3bIKA B LIKOJIE

AHHoTanusi. VIHTEerpanys BUACOUTP B IIKOJIBHOE OOyueHHE S3BbIKY sIBIsieTCs 3()(EKTUBHBIM HH-
CTPYMEHTOM, COUeTaroIuM o0ydeHHe ¢ pa3BiedeHueM. B oTinune oT TpaJAuIIMOHHBIX OAX0IO0B, CKIOH-
HBIX K (OpMaTU3MYy, BUICOUTPHI CO3MAIOT AMHAMUYHYIO Cpely, 0OecreunBas MOTHBAIMIO U B3aUMOJCH-
CTBUE uepe3 yHoBOAbCTBUE. [IpenocTaBisis KOHTEKCTHOE IIPUMEHEHHE A3bIKa U [I0BECTBOBATEIIbHYH0 OCHO-
By, UIPbl IIOMOTAOT YYalllUMCs YCBauBaTh AyTEHTUYHBIC SI3BIKOBBIE CTPYKTYDBI, IOIOJHATH JIEKCUKOH,
OCBaWBaTh I'PAMMaTHKY M Pa3BUBaTh KOMMYHHKaTHBHBIE HABBIKM O€CCO3HATEIBHO

Kpome Toro, urpoBble MEXaHUKH — HPEMATCTBUS, KBl 0OPAaTHOM CBSI3H, TOCTHIKEHUS — CTUMY-
JIUPYIOT MBICJIUTEIBHBIC TPOLECCHI, YKPEIUIsis 3alloMUHanue U GopmupoBanue cMmbiciia. Hanbonee Baxk-
HO, YTO MHOTOIIOJIb30BATENbCKHE MIATPOPMBI CIIOCOOCTBYIOT IPYIIIIOBOMY OOYYEHHIO, YCKOPSs MPOIECC
OCMBICIICHUSI 3HAYEHUM, COTPYIHUYECTBA U CTPATETMYECKOTO UCIIOIb30BAHMSI A3bIKA B PEAJIbHOM BPEMEHU.
Taxue akTUBHOCTH, HAITOJTHEHHbIE CIIOHTAHHBIMU THAJIOTaMH U CIIOXKHBIM PELICHHEM NPoOJIeM, OTpaXaroT
peanbHYIO SI3BIKOBYIO CpENLY.

HecMmortpst Ha Bce npenMyIecTBa, MHTETpalys BUJCOUTP B yUEOHBIH MPOLecc COMpshKeHa ¢ TPyI-
HOCTSIMU: TpeOyeTcsl TIaTeNbHbII 0TOOp MaTepHaloB, y4eT 00pa3oBaTelIbHbIX eJiei 1 BHUMaHHE K TIOTEH-
UaJbHBIM (akTopam oTeiedeHus. [10 3TOi mpu4KHe MmpenoaaBaressiM BaKHO TIIATELHO OallaHCUPOBAaTh
MEX/ly BOBJICKAIOIUM IIOTEHIIUAJIOM UI'P U COXPAHEHUEM II€1arOrMYeCKOU LEJIOCTHOCTH.

HccnenoBanue cTpeMUTCs MPOAHAIU3UPOBATh CIOXKHYIO POJb BUIEOUIP B S3BIKOBOM DPa3BUTHH,
CIMOCOOCTBYSI TAPMOHHUYHOMY COYETAHUIO TPAAMIMOHHBIX W WHHOBALIMOHHBIX METOJOB B COBPEMEHHBIX
TEHJCHIMSX IIPENOIaBaHus aHINIUKHCKOTO SI3bIKA.
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KOJUJIEJZK CTYAEHTTEPIHIH KOCIBH O31H-O31 BAFAJIAY bIHBIH
HCUXOJIOTI'UAJBIK EPEKINEJIKTEPI

Annomanus. Kazaxcmanoagvl kasipei 3amManzel 21eymMemmik-9KOHOMUKANbIK, o32epicmep
2#caz0ablHOa, COHOAU-AK dPMYPIL KaCINMIK cananapoa xcana OinimMoepoiy HCUHAKMALYbIHA
JiCoOHe KORAMHbIY KAPKbIHObL YUDPIaHybiHa OaUIaHbICMbL  HCO2Apbl  OLNiKmMI  Kaoprapaa
Kaosicemminix omkip cesinedi. bByn o3 kesezinoe opma kacinmix 0inim bepy dcyiiecine jxana ma-
aanmap Kos0vl. Kazipei yakeimma xonnedacoep Kopuiazan opmaza beuimoenin Kana Koumati, co-
HbIMEH Kamap Kaciou Kvblzmemme O3iHiY IWKI a1eyemit JHcy3e2e acblpd Alambli Wbl2apMAuLbLiblK
olnayvl MeH bacexezee Kabinemminiei bap mamanoap daapnaysl kepex. OcvlLiatiuia 63iniy Kaciou
DYHKYUALAPBIH OPLIHOAY YUWIH MAMAHOApObl OAApIdy CAnAcbiH apmmblpy, acipece Kaciou
Ko2amoacmulK oMipindezi eneyni o32epicmep sHcagdauvblHOa, opma Kacinmik 6inim 6epyoiy Hezizel
MiHOemmepiniy Oipine atinanadsi. Konnedoc cmyoenmmepiniy Kaciou 63iH-631 6asanayblHulH
NCUXONOGUANBIK epeKuleNikmepin 3epmmey Maceneci KONnmezeH 21eyMemmiK, NCUXONOSUANbIK
JHcoHe nedazoUKANbIK 3epmmeynepoe KamMmuolieaH.

byn maxanaoa xonnedsxcoepde oKy KezeniHOe OONAUAK MAMAHOAPObLIY MYAANLIK 0AMY
yoepicine acep ememin 03ekmi o32epicmep Kapacmulpwliaowvl. bByn e3zepicmep Kaciou damyoazvl
IWKI KatiublIblKmapmen Yuimaceln, HaKmol 63iH-63i bazanay macenenepin myovipadsi. Kaciou
2HCONObL MAHOAUMBIH CMYOeHMMepPOiy, MYNEANbIK 63IiHOIK KYHObLIbIZIH 3epmmey CalacblHOazbl
3amanayu s3epmmeynep He2I3IHeH MYNAHbIY NCUXONIOSUANLIK KbI3MEMIHIY He2i32l aCnekmici
peminoe OHblH 0eHeeliin manday2a OaeblmmaneaH.

AnviHean Hamudicenep cmyoeHmmepoiy 0Ky npoyecinoe Kaciou OaublHObIZbIH HCAKCapmy
YWiH naioananvliybl MymKin. Teopusnvik scone SMRUpUKanvlk sepmmey 6apblCblHOa AHbIKMAN2AH
cmyoenmmepoiy Kaciou 06agblmbikbly OUHAMUKACHL OKbIMYULbLIAD MeH CHyoenmmepoiy OK)-
Kacibu e3apa ic-KUMbLL npoyecin mysemyee, COHOAU-ax Oiim bepy npoyecin YubiMoacmuipyOvly
Oipkamap Gopmanapvln OHMAUAAHOLIPYEA MYMKIHOIK Oepedi. 3epmmeyde KOAOAHBLIAMbIH
a0icmep MamMaHOblK, Mayoay MOMUEMepiH, 0Ky MOMUBMEPIH JiCaHe MAaAHOAIZAH MAMAHObIK MY-
Pavl uoesnap Hcyiecin mauioayea apHaizan 0aublH OUAZHOCMUKAIbIK KYpai O01bin mabwiiaoul.

Kinmmi ce30ep: o3in-63i 6asanay, cmyoenm, cnmyoenmmepoiy 63iH-63i bazaniayvl, Kaciou
0atiblHObIK, 63IH-631 Oazanay epeKuwienixmepi, 63iH-03i pemme).
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Kipicne

CoHFBI OHXXBUIJBIKTapAa KoCciON ©3iH-031 Oaranay macenenepi Oimim Oepy mcuxo-
JOTHSICHI CallaChIHAAFBI OCJICEH/II 3epPTTEYJEepAiH TaKbIPbIObIHA alHAJIbI, OUTKEHI OJ
CTYIECHTTEP/IiH KEKe KOHE KOCIOM KaJbIITacy MpoIeciHAe ey pei aTkapaisl. [lcu-
XOJIOTHSI I ©31H-031 0arasay TYJIFaHBIH MaHBI3]IbI ACTIEKTiCI peTIH/E, aTan alTKaHaa 011iM
0epy KOHTEKCTiHAE, ©31HIH KY3BIPETTIJITiH, KOCIOM KaCHETTEpiH JKOHE MaKcaTTapblHA
XKeTy KaOineriH imki Oaramay Oonbin TaObutazsl. KociOn COMKECTIKTI KalbITACThIPY
CaTBICBIHIA TYPFaH KOJUICIDK CTYICHTTEp] YIIiH ©3iH-631 0arayiay OlapIblH OKY JKOHE
KoCiOM KBI3METIHJIET] KETICTIKTEpiHe alTapIIBIKTali ocep €TETiH MaHBI3Ibl KypaJiFa ai-
HaJIaJbl.

Konnemx cryaeHTTepiHiH KociOn ©3iH-031 OaranaybIHBIH €peKIIeNTiKTepi TeK 1IIKi
TICUXOJIOTHSIBIK MEXaHU3MJIEP/i FaHa €MeC, COHBIMEH KaTap QJIEyMEeTTIK OopTa, OuiriM
Oepy Oarmapiamachl oHE TOpPOWENIiIepMeH KOHE KYpPAAacTapbIMEH ©3apa dpeKeTTecy
CHSIKTBI CBIPTKBI (aKTopiapabl KaMTHABL MaHBI3AbBl aCleKT — CTYISHTTEepAiH
OPTYPJIi TICUXOJIOTHSUTBIK CHUTIATTaMaJIapbIHBIH — MOTHBAIHS, ©31HE JETeH CEeHIMILIIK,
CTpecC JCHIeHi KoHe ©31H-031 TaMBITy CHSKTBI-OJIAPIbIH KICION ©31H-031 OaranaybiHa
ocepi. Kocibu e3iH-631 Oaranmayabl KalbIITACTHIPY MPOLECi OKY OPTACBHIHBIH dPTYpIi
epeKIIeNKTEpIMEH, COHBIH imiHAe OimiMm Oepy mpoueciH YHBIMIacTBIpyMEH,
OKBITYIIBLIIAPIBIH KOJIJAY ICHT eiiMEH KOHE dpINTEeCTePiMEH e3apa opeKeTTecyMeH Oaii-
JaHBICTHI O0JIYBI MYMKIH.

binim 6epyai i3rineHipy KOHTEKCTiHAE KOJJISIX CTYACHTTEPIHIH KociOn ©31H-031
OarajayblH KaJBIITACTBIPY MOCEJeCi epeKile MaHbI3Fa ue. bonamak MaMaHHBIH JKEKe
0aChIHBIH KYHIBIIBIFBIH, OHBIH 01J1iM Oepy YIBIMIapbIHBIH KbI3METiH OarajiayIbIH HeT13r1
KPUTEPHIi peTiHAe 1aMy )KOHE dI-ayKaT KYKBIFBIH TaHy Ka3ipri 0iriM Oepy mporeciHiy
HET13T1 acriekTicine aifHanael. «birim Typanbsy Kazakcran PecriyOnukachiHbIH 3aHBIHIA
CTYICHTTEP/li TyMaHHUCTIK MOJICHUETTIH KYHIBLIBIKTAPBIMEH TAHBICTHIPY JKOHE OJaP/IbIH
KEKe KACHETTEPiH JaMbITy MaHBI3IBI POl aTKapaTblH OiniM Oepyai i3riueHmipyIiH
OachIMIBIFBI aTam kepceTiareH [1].

I'ymanu3M KociOM MaMaHHBIH MOpaJbIbIK HOPMAachl MEH NPHHIMIN PETiHae
MaMaHJapIblH KOCiOM NaMyblHAa KOMBIIATHIH TajanTapiasl kepceremi. bimim Oepymi
13rieHaipyIiH MaHBI3/Ibl ACMEKTUIepl Meaarorrap MeH CTyIEHTTepAiH KYHIBUIBIK ca-
JachlH KAaJIBINTACTBIPyFa KAaTBICYbl JKOHE JKEKE TYJIFaHBl JaMbITyFa OaFbITTaJIFaH
O3iH-631 KEeTULIIPYTre YHEMI YMTBUTY OOJNBIN TaObUIa[bl. by Oonamrak mMamasmapbl
KociOM masipiayablH MaHBI3IbLIBIFBIH KOPCETE 1, OJ1 )KEKE TYJIFaHbI KaJbITACTHIPY/IbIH
TICHIXOJIOTHSLTBIK ACTICKTIJIEPIH €CKepyi KepeK.

Anaiiia KoJUIeIK CTYIACHTTEpIH KociOM maspiaylblH Kas3ipri 3aMaHfbl Kyieci
ko0iHece TYMAaHHUCTIK KYHIBUIBIKTAPAbl JaMBITYJbIH MaHBI3IBUIBIFBIH KaJIBIPHII,
OisiM Oepy/iH MaHBI3IBI XKaFbIHA Ha3ap aynapasl. bixim Oepy yaepiciHaeri KyHIBIITBIK
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(akTOpIapbIHBIH pOJliH XeTe Oaranamay, Oi3/iH OWBIMBI3IIA, CTYACHTTEPAIH KOCiOn
©31H-031 0araayblH KaJbIITACTHIPYIbIH IICUXOJOTHSIIBIK €PEKIICTIKTepiHe KETKITIKCI3
KeH1JI OenyniH cebenTepinin 6ipi 6ombin TabbLTanbl. KociOn e3iH-e31 Oaranay mpobie-
Machl 0oJalak MaMaHHBIH KEKe JaMybIMEH ThIFbI3 OalIaHBICTHI )KOHE OHBI IIeNry Oi1iM
O0epy HpOIECiHIH KociOM >KOHE ICHXOJOTHSUIBIK aCHeKTiNepiH OipiKTipeTiH KemeHi
TOCUI/II KAXKET eTel.

Komnmemx cTyneHTTEpiHIH KociOM ©31H-631 OaralayblHBIH TCHUXOJIOTHSIIBIK
€PEeKILENIKTEPI OJapIbIH MaMaH PETiHE KAJBINTACY MPOLECIHAE STy peJl aTKapabl.
Kacibu e3in-e31 Oaranay kemnTereH (akTOpIapiblH, COHBIH 1IIIHJIE JKEeKe CEHIMIEpPIiH,
03 QJieyeTiH KaObUIIayIbIH KOHE KOCiOM NaFIblIapAblH dCepiHeH Kajiblnracaasl. Herisri
Macenenep: Kaciou jKoHe JKeKe eCyre bIKIal eTeTiH 031HIH KYIITI KOHE dJICI3 KaKTapblH
Oiny, ©31He JereH CeHIMJUIIK KOHE ©31H-631 chlHay KabineTi. bimim Gepy mporecinig
KociOu OiniM MeH JNaraplIapAbl TaMBITHIIT KaHa KOWMaid, COHBIMEH Karap CTYICHTTIH
TaOBICTBI KACIOM iCKE achIpbUIYbIHA HEri3 OOJIaThIH aJeKBAaTThl ©3iH-631 Oarajaybl
KaJIBIITACTBIPYFa BIKIAJT €Tyl MaHBI3/bL.

CryneHTTep apacblHAAFbl JIENPECCUSIIBIK JKaFaaijapAbl KEHYAIH 3aMaHayd
FBUIBIMH CTPATETUACHI KOCIOM CHIaTrTaMaiap MEH ICHXOAICYMETTIK apaliacyapiblH
yiiaeciMi apKblabl OJapAblH KOTHUTHBTI (DPyHKUIMSUIApBIH >KaKcapTyFa OarbITTajFaH.
MyHpmaii Tocinaep CTYAGHTTEPIiH TICHXOSMOIMOHANABI JKaFJalblH JKaKcapTyFa
KOMEKTECe/Il, COHBIMEH KaTap OJap/bIH KaJIbIHA KEIIyiHE KOHE KOCIOU KbI3METKE COTTI
Oeliimnenyine piKnan erexi [2]. byn cTynenTTepi kocion naspiayaa KemeH i TOCUIIiH
KOKETTIIITH KepceTei, oFaH Oenriii Oip KOCINTI OKBITY FaHa €MeC, COHBIMEH Karap
OJIap/IbIH JKEKE OCyl MEH KaciOu e31H-631 OaranaybIHbIH TICUXOJIOTUSIIBIK aCIEeKTiIepiHe
Hazap aynapy Kipemi.

H. Cheng, W. Liu xone M. Dong xosutemx KeHecuIiiepiHiy, acipece CTyASHTTep Il
TICUXOJIOTHSUIBIK  KOJIJAYMEH alHaJIBICATBIHIAPABIH KOCIOM TYJIFalbIK KacHEeTTepiH
Oarajayra apHaJFaH NCUXOJIOTHUSIIBIK IIKaTaHbl YCHIHABL. by mkana keHecinep yui
KociOM pesiHAe MaHBI3/bl ICUXOJOTHSIIBIK KaCHeTTepAl Oaranayra MYMKIHIIK OepeTiH
KEIIEH/I JMAarHOCTUKAJBIK Kypalael Kypyfra OarbiTTanrad. llIkamaHblH MaHBI3IbI
aCIeKTICI-CTYJICHTTIH KaObLIaybIHA )KOHE OHBIH KEHECIIIMEH KapbIM-KaThIHACBIHA dCEP
€TeTIH TCHXOJOTHUIBIK epeKIIeNikTepre 0aca Hazap ayaapy. ABTOpiap KEHECIIiHiH
KOCiOM TYJIFACBIHBIH KOI ©JIIIeM Il MOJICNIiH YChIHA/IbI, OH/Ia SMIATHsI, KOMMYHHKATHBT1
KY3BIPETTLTIK, OSIICEH I THIH IAY, ICUXOJIOTUSUTBIK TYPAKTBUIBIK, dTUKAJIBIK CE31MTaIIBIK
XKoHe OeifimMIeny CUSIKThI MaHbBI3/IbI IICUXOJIOTHUSIIBIK KOMIIOHEHTTEp epekiesieHe . Ocbl
KacueTTepAiH OapibIFbl KEHECUIIHIH JIe, OJ1 5KYMBIC ICTEHTIH CTYACHTTIH /i KOCciOu e3iH-
031 Oaranay mporiecine Tikelnei acep etesi. MbIcaibl, ICUXOJIOTUSIIBIK TYPAKTHLUIBIK MIEH
AMMATHS CTYIECHTTEP/IIH KOciOn ©31H-031 OaranayblH, COHAa-aK KeHeC Oepy MpoIeciH e
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OJIAp/IbIH TICUXOJIOTUSIIBIK JI-ayKaThIH KaJBIITACTHIPY YIIiH MaHbI3bI 00BN TaObLIa-
TBHIH CEHIM aTMocdepachiH KypyFa bIKnai ereai [3].

S. Liu xone K. Alyoubi 6inim Oepy opTackl KOHTEKCTIHAET1 NCHXOJIOTHSIIBIK
mpoLecTepal 3epTrey VIniH auddepeHINaNIbIK TEeHASYIepAl KOJIJaHa OTBIPHIIM,
OKYIIBUIAPABIH MICUXUKAJBIK JEHCAYJIBIFBIH MAaTEMATHKAJIBIK MOJEIBACYTE KaH-KAKThI
Tajaay kacajsl. byJ Tocin MaTeMaTHKaIBIK OIICTEPAl KOJIJaHa OTHIPHII, CTYACHTTEPIIH
TICUXOJIOTUSIIBIK KaFAaiJiapblH, COHBIH IMIIHJAE ONapAblH KociOum e3iH-e31 OarajayblH
TEPEHIPEK 3epTTeyre MYMKIHIK Oepei. JKyMbIC jkeKe TYJIFaHbIH HHTET PAJIIbl MOJICIIiHE
HET13/IeJITEH JK9HE dPTYPIli ICUXOJIOTHSUTBIK (haKTOpIIap apachlHaFbl KYPJEIi ChI3BIKTBIK
emec OaiilaHbICTapABl KapaCThIPAThIH ICUXUKAJIBIK JIEHCAYJIBIKTHI JUArHOCTUKAIAY IbIH
WHHOBAIUSIIBIK O/IiCIH YCBHIHABI [4].

Konnemx cryneHTTepiHIH KaciOM ©31H-631 OaraiayblH KaJbIITACTHIPY MACEIECiH
HICNIY TEOPUSUIBIK JKOHE SiCHAMAaNbIK AAMYABIH JKETKUIIKCI3AIriMEH MIeKTeseni, Oy
TAKBIPBIITHIH ICUXOJIOT HSUIBIK ACHIEKTLIEPiH TEPEHIpEK 3epTTeY Al KaxeT erei. bomamrak
MaMaH/1ap/bIH OKY-TaHbIM/IBIK CUITaTTaMaIapblH JaMbITYFa OarbITTa FaH Oi1imM Oepyeri
JOCTYPITl OOBEKTIIIK TACI )KETEKII 3€pPTTEYIIIEP/iH ChIHBIHA YIIBIPAIbl, ©UTKEHI OJ1
CTYJCHTTIH KOCiOM KaJIBINTACYhI YILIiH MaHbI3/bI OOJIBIN TaOBIIATHIH ©31H-631 Oaranay bl
KaJIBIIITACTBIPY IbIH IICUXOJOTHSUTBIK €PEKIICTIKTEPIH eCKepMEeHi.

L. Yang xxone C. Conley ycbiHFaH KociOM ©31H-031 OarasiayIblH MCHUXOJIOTHSIIBIK
cHMaTTaMajapblH JaMbITyFa KaTBICTBI Hesap 0acka FanbIMIapiblH eHOEKTepiH e OJjaH
opi 1aMblbI, MBICAIBI [S] jkoHE T.0. OyJ1 3epTTeynep THICTI KociOn e3iH-e31 Oaranay bl
KaJIBIIITACTHIPY YIiH 631HE IEreH CeHIM/I1JTiK, SMOLMOHAIbI TYPAKTBUIBIK )KOHE 031H-631
CBIHAY CHSKTBHI IICHXOJOTHSUIBIK (PaKTOPIApABbIH MAaHBI3ABUIBIFBIH KopceTeni. MaHbI3 bl
aCleKT — CTYACHTTEpIiH ©3JepiHiH KalineTTepi MEH MYMKIHIIKTEpl Typajbl JKeKe
CeHiIM/Iepl ONapAbIH KociOM KaObU1Iaybl MEH OKYIarbl TAOBICTBUIBIFBIHA KOHE OJaH Jpi
MaHCANTHIK 6CYiHE KaJlail ocep eTe/i.

Kacibu cunarramanap MEH MCHUXOQJIEYMETTIK apaiacylapAblH YiieciMi apKbliIbl
JETIPECCUSIIBIK OY3bLIIBICHI Oap CTYAEHTTEPAIH KOTHUTUBTI ()YHKIUSCBIHBIH KaKcapyblH
L. Yang, Y. Chen xone aBTopiap ToObl 3epTTeai. by 3epTTey moHapaiblK 9iCHAMAIBIK
TOCUIIEpi KOJIIaHyFa HET13/IeNITeH CTYJCHTTEP apachIHIaFbl ICIPECCUSIHBI KEHY/I1H 3a-
MaHay¥ FBUTBIMH CTPATErUsACHIH YChIHAABL. CTyIEHTTep/AiH K3CiOU jKoHE )KeKe KacHeTTepi,
OJIAp/bIH TCUXOJOTHSUIBIK TYPAKTBUIBIFBI, COHJIAH-aK KOTHUTUBTI MPOLECTEPIiH IH-
HAMHUKAChlHA dCEP €TETIH ICHUXOANCYMETTIK apajiacyiap apachlHIArbl OaiJIaHBICTHI
Tangayra 0aca Hazap ayaapbuiaibl. JKYMBICTBIH HET13T1 aCTeKTIiCi-CTYACHTTePAIH Kocion
©31H-031 Oarajaybl MEH KEKe KAaCHETTEPi OJapAbIH MCUXO3MOIIMOHAIIbI JKaFnalbIHa,
acipece enpeccus KaraalbIHIa Kadail acep eTeTiHiH 3epTTey. ATamn alTKaH/a, OJIap/IblH
KociOM JmaraplIapbl MEH MYMKIHIIKTEpiH ©31H-31 KaObligay OJIapIblH JIEMpPECCHSIBIK
KYHJIEpMEH Kypecy *oHE KOTHUTHUBTI (YHKIUSTIApAbl KaJIblHA KENTipy KabineTiHe
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aiiTapnbIkTail ocep eryi MyMkiH. KociOu e3iH-e31 Oarayaybl TOMEH HEMece ©3iHe Je-
T'eH CEHIMJIIIIT1 KOK CTY/IEHTTEp JENPECCUSHBI )KEHY/ e YIKEH KUBIHBIKTapFa Tam 00-
JTybl MYMKiH, OYJT aJIeKBaTThl ©3iH-031 0araiay MEH MCHUXOJOTHSIIBIK TYPAKTHIIBIKTHI
JaMBITYILIH MaHBI3JIBUIBIFBIH KOpceTeni [6, 0. 793].

B. Conley xone A. A. Kirsch >xorapsl 0iiM KOHTEKCTIHJIET1 jKacTapIbIH MCUXO-
JOTHSUIBIK J-ayKaThl MEH KYW3eIiCiHIH TpaeKTOpUsIapblHa OaFbITTalFaH 3epTTEYiH/Ie
TYJIFaHBIH KOCI0M KaJIbINTACy MpoLeciHe 00JaThIH MCHXOIMOIIMOHAIBI ©3TePICTEPIIH
Kypzaem AuHaMHUKachlH amanabl. CTyIeHTTepAiH NCHXOJOTHUSIIBIK CHUIATTaMalapbiH,
COHBIH 1IIHE Kac, dJIEYMETTIK, KEKe TICUXOJIOTUSIIBIK KOHE OJApIbIH KOCciOn ©31H-031
OarasaybIHBIH JaMybIHa dCep €TeTiH 0acKa (pakTopiap/bl TaJAayFa epeKIie Ha3ap ay1apbl-
nanpl. OKy GaraapiaMachlHBIH [IIaMaJjaH ThIC )KYKTENyiHEeH, JISyMETTIK OKIIayJaHy1aH
Hemece ©3iH-e31 KaOblUIgayAblH TOMEH JCHTeHIHEH TYBIHJAybl MYMKIH IICHXO3MOILIU-
OHAJABl TEHrepiMCI3AIK Kaymi e KapacTelppuiaabl. byn QaxTopmap cTyIeHTTepaAiH
KociOu e3iH-e31 OaraayblHa alTapibIKTall ocep €Til, oJapAbl CTPECCTIK KaFaanaapra
OeifiM eTejTi )KOHE ©31He JIeTeH CeHIMIUTIKTI TOMEHIeTe 1. byJl CTynIeHTTep/IiH SMOIIHO-
HaJI/IbI J)KOHE KACiOM oN-ayKaThIH caKTayFa OarbITTalFaH O11iM OepyIiH MCUXOIOTUSITBIK
aCTeKTiNIepiHe Ha3ap ayJdapy/IbIH MaHBI3ABUIBIFBIH KepceTeni [6, 0. 796].

CTyneHTTepAiH XKeKe cunarTaMmanapbl MeH CyObEKTHUBTI d-ayKaThl apachlHIaFbl
OaillaHpIc OUTIM Oepy OpTAChIHIAFhI ©MIp CalachblHA OCEpP €TETIH TCHUXOJIOTHSIIBIK
(dakTopnapablH Kyplenl KYPBUIBIMBIH —alIaThIH IMOHJIK-CHCIU(PUKAIBIK — TICIITe
Heriznenred. D. Zhang »xone T. Renshaw 3eprreynepi CTyIZeHTTEpHiH CyOBEKTHBTI
QJI-ayKaTbIHA 9cep €TETiH SPTYPIi KeKe albIpMaIIbUIBIKTAPIbl KapacThIpajbl. ATar
alTKaHma, OYJI 3epTTeyliep CTYACHTTEPHAiIH >KEKe EPEeKIICNIIKTEPiHIH aKaJIeMUSIIBIK
OeNCeHIITIK, TYJFaapaiblK KaTblHACTAp, TYJIFAJIBIK JaMy JKOHE QJIEyMETTIK ©31H-e31
KY3€re achlpy CHUSKTHI OMIpiHIH MaHBI3[bl ACMEKTiIepiMEH Kallall OpEKETTECeTiHIH
TajdAaiapl. Bysl Tocim OKyLIBIIApABIH JKEKEe EpeKIIeTIKTEpiHiH OMIpiHiH opTypdi
aCTeKTiJIepiMEH KaJlall opeKeTTECeTIHIH TEePEeHIPeK 3epTTeyre MYMKIHIIK Oepeni. byn
©3 Ke3€eriHAe OKY INpOLEeCi MEH QJIEYyMETTIK OpTa KOHTEKCTIH/AE ONapIbIH oJ-ayKaThIH
KaNmbl KaObU1Aay bl KadbINTacThipaabl. OChl MCHUXOJOTHSIBIK MPOLECTEpal TYCIHY
CTYICHTTEPIIIH MCUXOAMOIMOHANIbI JKaFJaiiblH KaKChIpaK Oarayiayra jKOHE OJIapIbIH
eMip CYpy carachlHa dcep €TETIH HET13T1 JIEMEHTTEP/Il aHBIKTayFa KOMEKTECe 1, COHbIH
imriHae Kociou e3iH-031 Oaraayibl, ©31He IereH CEeHIMIUTIKTI jkoHe Oi1iM 6epy opTachIH-
na OeitiMeny KabineTiH gambITy [7].

Z.Yan, G.Brown, J. Lee, X. Qiu Oimim Oepy opTacbiHAarbl ©3iH-631 Oaranay
MPOLECTEPiHIH KYp/ei 1MKi JAeTEPMHUHALMUACHIH alla OTBHIPBIN, CTYACHT >KacTap/AblH
©31H-031 OaralayblHBIH MOTHBALMACKI MEH MEXaHM3MiHE apHajfaH. 3epTrrey
CTYIEHTTEP/iH ©3iH-031 Oaranayra MaWbIHABIFBIHA OCEP €TETiH KOTHUTHUBTI, AYMOIHU-
OHAJIBI JKOHE QJICYMETTIK-TICUXOJIOTUSIIBIK (PaKTOpIapAbl TalJaiabl KOHE OJapAbIH
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OKY JKETICTIKTEpiHIH CaHaJbl PeQIICKCHSICHIHBIH CyOBEKTUBTI MEXaHU3M/IEPIH amajibl.
ABTOpHapIbIH MiKipiHIIe, 631H-031 Oaranay-OyJl CTyJICHTTEPAIH JKEeKe MCUXOIOTHUSIBIK
epeKIleNiKTepiHe, OluriM Oepy OpTAaChIHBIH CHIAaTTaMajiapblHA J>KOHE OJIAPIABIH OKY
ic-opeKeTiH CyOBeKTMBTI KaObuinayblHa OaiaHBICTBI KOIl eNIIeMJi >KoHEe Kypueni
MICUXOJIOTUSIIBIK mpouecc [8].

Bomamax MamaHHBIH WHAeajblH Ka3ak FajJbIMAapbl TapansiHaH H. AyennOe-
koBa [9], K. Cmarosa [10] JI.M. MyxaraeBa [11] e3iH-e31 Oaramayapl KociOM KbI3MET
KYHJIBUIBIKTaPbIHBIH TYMaHUCTIK Ma3MYHBI PETIHJIE TYCIHY MaHbI3AbUIBIFBIH KOPCETTI.

H. Ayen6exkoBa meH H. AxtaeBa Oinim Oepy opTachl KOHTEKCTiHJE OCBHI MCHXO-
JOTHUSUIBIK KYPBIJIBIMHBIH >KaH-KaKThl CHIIAThIH allla OTHIPBIN, CTYJCHTTIK jKacTa ©31H-
031 Oarasay/ibIH KaJIbIITACybIHA 9CEP €TETIH AJICYMETTIK-TICUXOIOTUSITBIK (PaKTOpPIap/Ibl
KaH-KaKTHI 3epTTey Oonbin Tabbutansl. CTyaeHTTEpAIH ©3i1H-631 OarallaybIHBIH JaMy-
BIH QHBIKTANTBIH TYJIFAJIBIK, SJIEYMETTIK XKOHE aKaJAeMUSIIBIK (aKTopiIap apachlHAAFbI
OaiiaHbIC, COHBIH 1MIIHJE TYJIFaapalblK KaThIHACTApABIH, OKY YJTrepiMiHiH, OiiM Oe-
PY MEKEeMECiHIH QJIeyMETTiK MopTeOeci MEH NCUXOJOTHSIIBIK KIMMAThIHBIH dcepl Ta-
naHaabl. CTyAeHTTEpAIH ©31H-631 Oaranaybl JUHAMUKAJIBIK O171iM OOJBIT TaObLIAIBI, O
KobOiHece QNIEYMETTIK ©3apa OpeKeTTeCy camachblHa, OKYyIaFbl TaObICKA koHE OilliM Oepy
OpTachIHA JIEYMETTIK-TICUXOJOTHSUIBIK OeiimMaeny AeHreiine 6ainansicTsl [9, 0. 95].

K. CmatoBa, JI. MyxaraeBa, B.TuxomupoBa 3epTTeyiHE CoHKec, THIHIAY
KY3BIPETiHIH Kypamjac OeiriHe, OHBIH IiMIiH/I¢ KOTHHTHBTI, METAKOTHUTHBTIK JKOHE
KOMMYHHUKATHUBTIK AacleKTuIepre KemeHAl Taujgay JKypri3ai, Oyi marucrparypa
JICHreilinae ayno akmaparTsl KaOblUigay >KoHEe eHJey THIMIUIITiHIH Herisri WHIuKa-
TOpJApbIH aHBIKTAyFa MYMKIHJIK Oepemi. JKYMBICTBIH MPAKTUKAIBIK MaHBI3IBIIBIFEI
YCHIHBIIFAH ©3iH-631 Oarajay jxyheciH Oimim Oepy mpoleciHe eHrily MyMKIHAIriHIe
XKaTbIp, OYJI OKY iC-9peKeTiH ©31H-631 peTTey TETIKTEepiH KaHAAHbIPY apKbLIbl KOCiOH
KY3BIPETTUTIKTI JAMBITYFa )KOHE MaruCTPIIiK AasIPIIbIK CarachlH )KaKcapTyFa HEFYPIIbIM
caHaJIbl KO3KapacThl KaJbINTacThIpyFa biknan ereni [10, 6. 60; 11, 6. 35].

MamaH/BIK TICHUXOJOTHACHIHBIH OaFbIThl MEH MEAAarorMKalIbIK aCHeKTiIepl KO-
JeK CTYINEHTTEpiHIH KociOMm e3iH-e31 Oaranmaybl ascbiHaa X. Zhang sxone Y. Wang
3epTTeNei, oJlap MaMaHHBIH AMOIIMOHAJIBUIBIFBIHBIH, KYH/IBUIBIK KATHIHACBIHBIH KOHE
KoCiOM MaHBI3IBUIBIFBIHBIH KACHETTEPiH Tangaiasl. OnapabIH KYMBICH CTYICHTTEPAIH
NICUXUKAJIBIK JICHCAYJIBIFBIHBIH MaHBI3/Ibl ACTEKTUIEPiH, COHBIH IIIIHJE aKaJIEeMHSIBIK
CTpPECCTI, IeyMeTTiK OeiiMaeny i, Ky Wil Kaay/ bl )KoHE OKY ITPOLECIH U PIaHIBIPYIbIH
NICUXOJIOTHUSIIBIK CaJIAapbIH KapacTeipaabl. by dakTopnap cTyaeHTTepiH Kacion e3iH-
©31 OarasiayblHa TiKeJel acep eTelll, OUTKEH1 OJapIIbIH OChl CTPECCTEPMEH KYpecCy jKoHe
TICUXOAMOITMOHAJIIBI AJI-ayKATThl CaKkTay KalijeTi oapablH KaciOn MYMKIHJIKTEpl MEH
KETICTIKTEPIH Kayail KaObLIIaWTHIHBIH AHBIKTANIBI.
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X. Zhang e3 >KYMBICBIHAA CTYACHTTEPIiH TCHUXUKAJBIK JICHCAYJBIFIH CaKTay
KOHE HBIFAWTy YIIIH TICHXOJIOTHSIIBIK-TIEJarOrUKaNbIK ic-IIapanap >KyhenepiHig
MaHBI3IbUIBIFBIHAHA3ap ayAapaibl, Oy1ocipece kacion 31H-0310aranay Jbl KN TaCThIPY
YIIiH eTe MaHbI3Abl. CTpeccTiH >KOFapbl JCHrediHe >KoHe KYMWiN KallyFa Tam OoyiFaH
CTYJCHTTEPIiH 031H-031 Oaranaybl TOMEH O0IYbl MYMKiH, OYJI OJTap/IbIH 63 KalineTTepine
JIETeH CEHIMIIIT1HE JKoHe KociOn emipre Oeliimaeny kabinerine acep ereai. COHIBIKTaH
MICUXOJIOTHSUIBIK KOJIJIay KBI3METTEpiH, cTpeccTi Oackapy OarmapiiamaiapblH Jambl-
Ty JKOHE cajlayaTThl OlniM Oepy OpTachlH KYpY CHSKTBI XKYHesi ic-1apanapasl eHrizy
MICUXUKAJIBIK JICHCAYJIBIK MPOOJIeMallapblH €pTe aHbIKTAY/bIH THIM/II TETIKTEPIH €HTI3y
KOHE TICUXOJIOTHSIJIBIK CYHEMeNAey callaChlHAAFrbl OKBITYIIBUIAPABIH KY3bIPETTEpiH
JaMBITy CTYISHTTEPre 3MOLMOHAIBI KOHE ICUXOJOTHUSIIBIK O-ayKaThlH CaKTayFa
KOMEeKTece/1, 0y 63 Ke3eriH 1e 0JapIbIH KociOn JaMybIHa OH acep eTei. [ICHXOmorusibIK
KOMEKTIH WHHOBALMSJIBIK TEXHOJOTHSIIAPhl KOHE CTYACHTTEPAl Kojjayra Oedimaeny
TociIIepi TaOBICTHI KACiOM ICKE achIpy YIIIH KaKETTI CEHIMAUIK neH Oapabap kociOu
©31H-031 Oarayay/ bl KAJIBINTACTHIPY YIIIH MaHbI3bI [12].

Y. Wang sxone W.Zhang 3epTTeyi NCHXOJOTHUIBIK (akTopyiap WISy pel
aTKapaThIH ©3apa OPEeKeTTeCyiH KYpAedi KYpPhUIBIMBIH amia OTBIPHII, CTYICHTTEPAiIH
OKy OEJICeHILIIri MEeH ONapAblH aKaJAeMHSIIBIK ©31HIIK THIMIUIIT apachlHIarbl Oaid-
JAHBICTHl TANJAUTBHIH MaHBI3ABI 3epTTEy OONBIN TaObIIaAbl. JKyMBICTa aKaJIEeMHUSIBIK
©31H-031 THIMAUIIK — CTYISHTTEPAIH OKY TaIlChIpMaJlapblH COTTiI OpbIHAAy KaOileTiH
KaObLI1ay bl — OKY OCJICeHIUTITIHIH ISHT eiiHe Kaall ocep eTeTiHiHe, COHIai-aK aifHbIMa-
JBLIAP apachIHIAFBI OPTYPIIi MOJEPATOPIBIK (haKTOpiap MEH XaHaMma OalIaHbICTapPIbIH
OyJ1 OaliTaHbICTHI KaJlai e3repTe anaThIHbIHA €PEeKIIe Ha3ap ayAapbuiaibl. AKaIEMHUSIIBIK
©31H/I1K THIM/IUTIK IT€H CTYJCHTTEP/IiH OKY O€JICeHI1TIT1 apachlHaFbl OaliIaHbIC KYypaei
KOHE KOIl KabaTThl, O©MTKEHI OJI 9PTY Pl NCUXOIOTUSIIBIK KOHE KOHTEKCTIK (haKTopiap-
MeH genman Oomamesl. MbIcaiipl, ©31HE OETeH CEHIMOINIK IEeHIell JKoHE ©31HIH KociOn
MYMKIHAIKTEPIH KaObLIAay CTYASHTTEPAIH OKY INPOLECiHE KAThICYy IOPEkKeCiHe KHEe
ONIapIbIH JKETICTIKKE JKETYTre JIETeH BIHTAChIHA TiKeNel ocep erenmi. O31H-031 ChIHAyFa
OeHiMIIIIIK HeMece ONIapAblH KYUI-KIrepiH OH KaObu1ay CHSKTBI TICHUXOJOTHSIIBIK
EpeKIIeNiKTep Oyl MpOoIecTi akKaJeMHUsUIBIK ©31H-031 THIMAUTIKTIH ©CYyiHe BIKIaJ
€Ty apKbUIBI HEMeCe KEpiCiHIE MOTHBALUS MEH OCJCEeHAUTKTI TOMEHIETY apKbLIbI
alTapibIKTail esrepre anajsl [13].

R. Kicker enferinne e3iH-e31 Oaramay Oenrim Oip OKy Kypchbl KOHTEKCTIHJET1
KOJIJISK CTYJACHTTEPIHIH OKy yirepimiHe ocepiH Ounniperni, Oyi KapbIM-KaTbIHACTHI
AQHBIKTAMTBIH HETi3r1 NMCUXOJOTHSUIBIK (DaKTOpiap peTiHJe MOTHUBALMS MEH ©31H-631
peTTEeYAIH OPTAJIBIK POJIiH aHBIKTaM1bl. BaramayabIH opTYpIli 9AicTepi MEH CTpaTerusia-
PBI OKYILIBLIAPABIH ©31H-631 pETTEY CTPAaTErusIapblH KOJIAAHYbIHA KOHE OKYIBIIapIbIH
©31H-031 peTTeyre Kajail ocep eTeTiHIHe TepeH Tajjay jkacaiiabl, Oy e3 Ke3eriHuie
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OJIAp/IbIH aKaJEMUSIIBIK MiHE3-KYJIKbI MEH OKY HOTHIKEJIEpiH KaJbITACThIPyFa BIKIA
ereni. baramay casicaThIHBIH OKY YJiTepiMiHe ocepi HeTi3iHeH CTYICHTTEpHiH MOTHBa-
IUSCHI MEH ©31H-031 PETTEYiHIH JKeKe CUIaTTaMalapblHa OailnaHbIcThl, Oy OiiM Gepy
TOXiprOenepl MeH cTpaTerusyiapblH OHTaIaHBIPy Ke3iHAe OChl (pakTOpIapabl ecKepy
KOKETTUIIriH Kepcereni [14].

KacinTik naspibIK Typajbl 3aMaHayd TYCIHIKTEpre COHKeC KOJUICIK CTYICHTTE-
piHiH e3iH-631 0arasiayblH IaMBITY, TYJIFaHBIH ICUXOJIOTUSIIBIK €PeKILIENIIKTePiH )KY3ere
achIpy KOHTEKCTIHJAE TYJIFAHBIH TaOBICTBI QJICYMETTIK-TICUXOJIOTHSIIBIK OeHIMIemyiHiH
Heri3ri (akTopsl 00JbIN TabbLIaAbl. MIHHOBAIUAIBIK TOCUIACD QJICYMETTIK Oaraiay bl
TYJIFaHbIH ©31H-631 OaralayblHbIH OapibIFbIH AHBIKTAUTBIH KPUTEPUH pETiHIE
KapacThIpyFa MYMKiHJIK Oepeni. Ochuiaiiima ocepii 3epTTey 63eKTi OONbIN KepiHel,
©31H-031 Oaranay/iblH apakKaTblHACTAPHI KOHE OOoNamiaK MaMaHAApIbIH TCUXHKAIBIK
JKarJalblH ChIpTTall Oarasay, COH/al-aK OyJ1 apakaTbIHACTHIH OJIAPJbIH CUIIATTaMaJbIK
npoduiriMen 6aimanbICThI [15].

TynranblH ©3iH-631 Oaranaybl JapaJIbIKTBIH KYHe Kypaylibl e3eri KbI3METiH
aTKapaJbl )KOHE KOIl Kar/ai1a aJaMHbIH OMIpJIiK YCTaHBIMIApbIH, OHBIH TaJalTapblHbIH
JICHIeiiH aHBIKTAN/bl, COHBIMEH KaTap, OHBIH OMIipJIiK OeJICEeHAIIrT MeH MiHE3-KYJIBbIK
CTHJIIHIH KaJbIlTacyblHa acep eTedi. OcbiraH OallaHBICTBI SPTYPIl KypcTap MeH
MaMaHJIBIKTap CTYACHTTEPiHIH ©3i1H-631 OarayiayblH apTThIpy OOMBIHIIA MaKCaTThI
KOHE TYPaKThI KYMBIC XYPri3y KaKeTTuliri TybiHaanael. P. Larionov xone A. Gabry$
KOFapbl OUTIM KOHTEKCTIHJE OChl KYOBUIBICTHIH KAaH-KAKThl CHIIAThIH alllbIl, OKYFa
JIeTEH KYIITAPJIBIFBIH KOPCETETIH CTYASHTTEPAIH IMCHUXOJOTHSIIBIK CHUIMAaTTaMalapblH
MYKHMST 3epTTEY/Ii YChIHABL. 3epTTEY OKYFa ACTeH KYIITapIIbIFbl )KOFaphl CTYICHTTEPAIH
NCUXOJIOTUSIIBIK  TPOQHIIBACPIH Talgaiiipl, MYHJail KYMapJbIKTBIH KaJIbIITACYBI
MEH CaKTaJlyblHa BIKIIAJ €TEeTiH HEri3ri jkeKke KacHUeTTepi, MOTUBALMSUIIBIK (hakTop-
Japibl JKOHE KOTHUTHBTI €PEKILENIKTEpAl aHBIKTalAbl. 3epTTey oicTeMeci KemeHIl
NICUXOAMAarHOCTUKAJIBIK KYpaJJap/bl *KOHE KON eJIIEeM/I CTaTUCTHKAJBIK TaJaay bl
KOJIZIaHYFa HEeri3/1eireH, OyJ1 aBTopiapFa KOFaphl aKaJIeMHSUIBIK KaThICybl Oap CTyIEHT-
TEpre TOH HAKThI MCUXOJIOTHSIIBIK YITUIEPAl aHBIKTayFa KOHE CHIIaTTayFa MYMKIHJIK
6epni. XKYMBICTBIH FBUIBIMHU JKaHAJBIFBl CTYACHTTEPAIH OKyFa JEreH KYIITapJIbIFbIH
KOpCEeTeTIH OIpTYTac MCUXOJIOTUSIIBIK MOPTPETIH KYPYAa JKaThIp, OYJI OKYy MOTHBAIIHS-
CBl MEH OKY YJTepiMiHJeT1 )KeKe aifblpMalIbUIBIKTAp Typajibl TYCIHIKTI KeHenTeni [16].

AnaMm yimiiH e3iH KaObUIAay, ©31HIIK MISHIYIl pPeyl aTKapajabl, dCipece MKEeKe
KacHeTTep MEH MiHe3-KYJIBIK TypaJsl Xxabapaap 0oy ke3inje. by Typreina e3iH-e31 Ta-
HY MaHbI3IbI Kypas O6oubin Tabbutasl. S. Wang, nmikipiHiie, e3iHAiK caHa — Oy OipHere
Kypampaac OeJiKTepAeH TYpaTblH KYpHeNdi NCUXOJOTHUSIIBIK KYpPbUIBIM: OipiHIIiJEeH,
aJlaMHBIH JKeKe 0achIH TaHy; eKiHIIiJIeH, 031HIH «MeHiH» OeJceH/ i KoHEe opeKeT eTyIIi
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NPUHLIMII PETiHAE TYCiHY; YIIIHIIIJCH, aJaMHBIH TCHUXMKAJIBIK KacHeTTepiH Oimy;
TOPTIHIIII/IEH, dJIEYMETTIK KOHE MOPaJIbABIK ©31H-031 Oaranay Kyiecinig 6omysI [17].

b. MataeBThIH mikipinme, «MeH» — TyXXbIppIMaMa OeiHeci KOJIJIeI X CTYICHT-
TEpiHIH KociOM ©3iH-e31 OaranayblH JaMBITYIbIH HETi3ri 3JeMeHTi Ooibln Tabblia-
abl. OKyFa Tycy Ke3iHJie CTYACHTTEp MEH OKBITyUIblJIap KeOiHece CTyIeHTTEepAlH Ke-
Ke MYJJENepiH aHBIKTayFa, OJapJbIH OKY IMPOIECIH YXOHE OJIapIbIH Ooamak Kocion
penzepiH KabbuiaayFa OarbITTalIFaH CypaKTapAbl KAMTHTBIH cayaliHamasap sKypriseni.
Byn ke3eH MaHBI3IbI, OUTKEHI CTyAEHTTEp OisliM Oepy OpTachIHAAFBI ©3 OpPbIHAAPHIH
Oime OacTaiiibl *KOHE ©3/EpiHIH KociOM Ooyamiarel Typasbl ajfaliKbl TYCIHIKTEpi
KaJbnTacTeipabl. CTyneHTTep OeNCeH/ Il KaThICAThIH KOOAJBIK ic-IIapajiapra epekiie
Hazap ayaapbliaaabl, OYJI OTapabliH KOCiOM COMKECTIriH TaMbITyFa bIKNal eTefi. Kernreren
CTYICHTTEp YUIiH OyJI ©31H-031 KaOblIJayAbIH jKaHa JKOHE MaHbBI3bl Ke3EHIHE aiiHama-
JIbl, OHBIH asICBIH/IA OJIap ©3/EPiHIH KbI3METI MEH KociOn KacueTTepiH Oaranaiisl. byn
MpoIecC CTYACHTTEpre KociOm e3iH-e31 Oaranayabl HBIFAWTyFa JKOHE OJIAPIBIH JKEKe
ePEeKILENIKTEPiHIH KaciOn Tamanrtapra Kajail colKkec KEeJIeTIHIH TYCIHyre KOMEKTECe]Ii.
3epTTey CTYISHTTEpAIH KociOM ©3iH-031 TaHYbIH KaJBINTACTBIPY NPOLECIH >KaH-
KAKThl Tanmanasl, «MeH» — TYKbIPbIMJAAMaHbl AAMBITy MeH OiiM Oepy OpTachlH-
Ja KociOM COMKECTIKTI KaJbIMTACThIPy apachlHAarbl OAalIaHBICTHI aHBIKTAWbl. byraH
CTYJIEHTTEP/IiH KoCciOM 031H-631 OarasiaybIHa ocep TETIH 631H-031 KaObLIIayJaFbl, KOCION
KO3KapacTapbIHAaFbl )KOHE KYHIBIIBIK OaFiapiapblHIaFsl e3repictep Kipeni. 3epTTeyaiH
SMIMPUKAIIBIK JAEPEKTepl CTYACHTTEpAlI THIMII KociOM nasprnay yumiH «MeH» —
TYKBIpbIMJIaMa JJAMYBIHBIH TICUXOJIOTUSUIBIK aCIEKTUIEPIH eCKePyIiH MaHBI3AbLIBIFbIH
nonenaeini. OnapabiH Keke 1aMybl MEH ©31H-031 0arajaybl KociOM KaabIITaCyMeH Kaai
0aliIaHBICTBl €KEHIH TYCIHY TaOBICTBI YKOHE CEHIMJi MaMaHAapAbl KaJbIIITACTHIpYyJa
nrenrymri pein arkapazsi [18; 19].

O3in-e31 Oaramay — Oyn agaMHbIH «MeHIH» KociOu OeifHe epeKIIeNniKTepHiH
KaOblIAayla KaHIIAJIBIKTBl KYIITI AMOLMSIIAPABI TYAbIpaThIHbIHA OalmaHbICTHL. byn
©31H-031 OciiHeney oHE ©31H-031 0arajay apKblIbl TYBIHAAFAH HAKTHI iC-OpEKETTEp
apKBUIBI KOPIHETIH JI€yeTT1 MiHe3-KYJIBIK peakuusichl [20].

O3inaik «MeHi» CTYIEHTTEpIiH CHIPTKBI KelOeTi, KabineTTepi, KbI3bIFyIIbUIBIK-
Tapbl, ©31H-031 Oarayiaybl *KOHE ©31HE JETeH CEHIMIUIITT CHSKTHl (DU3UKAJBIK >KOHE
TICHXOJIOTHSUIBIK €PEeKIIeIiKTepl Ty paJibl TYCIHIKTEpiH KaMTUABL. O alaMHBIH 11IKi )KaH
JYHUECIHIH OpPTaJbIFbl OOJBIN TaObLIAIBI J)KOHE KOPIIAFaH dNieMIl KaObUIAAyAbIH JKOHE
OonamiaK MaMaHJIBIKTaFbl MiHE3-KYJIBIKTHI JKOCTIapiayAblH OacTamKbl HYKTeCi peTiHzae
KbI3MeT eteni. KociOu MamaH peTinze e3iH-e31 OeiiHeney yIII Heri3ri eameM/i KaMTHbL:
Ka3ipri MeH (azam con coTTe e3iH Kanai keperi), KamaraH MeH (011 Kajail OOJFBICHI
KeJezi) jkoHe Kusgarsl MeH (o1 e3iH Kajiaii enecteresi). bapibik yir esmem Tyiraga
KaTap eMip Cype/i, OHbIH TYTaCThIFBIH KAMTAMAChI3 €Te/Il )KOHE IAMBITa/IbL.
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O3iH-631 KaObu1iay KOTHUTHBTI, SMOLIMOHAJIBI >KOHE EpIKTI KOMIIOHETTEpPIl
KaMTHbl KOHE KOCiOM KOFaMJacThIKTa ©3iH-e31 OaranaynablH Oip Typi Oonbim TaObI-
naapl. KOrHUTUBTI Typae ©3iH-e31 KaObLIgay, eCTe CakTay, Oiliay, eJIecTeTy MpoIiec-
Tepine Herizgeneni. KaObuigay e3i Typajbl akmaparThl >KMHAyFa KOMEKTeceli, aj
031H-031 KaObUIIay OMIpIiH OpTYpii Ke3eHJAepiHIe, dcipece KociOu MiHE3-KYJIBIKTHIH
KaJIBIIITACYybIHA 9CEP €TETIH OKY KE3CHIH/Ie MaHBI3/Ibl POJI aTKapabl.

Bipinmrigen, 6y agaMHbBIH KeKe 0achlH TaHY; CKiHIIIeH, 031HIH « MeHiHy OenceH 1
KOHE OpEKeT eTyIll HMPHUHLMII PeTiHJEe TYCiIHY; YILIIHIIIJEH, aJaMHBIH TCUXHKAIBIK
KacHeTTepiH Oily; TOpPTIHIIIJCH, JJEYMETTIK >KOHE MOpalbIbIK ©3iH-e31 Oaranay
KYHeciHiH OOTyBI.

MarepuaJszap MeH aaicrep

«Men» OeitHeci KOJIEMK CTYJISHTTEPIHIH ©31H-031 OaranayblH JaMBITya THIM-
JpeK JKOHE aJIEKBATThI OPEKET €Tyre MYMKIH/IK OepeTiH NCUXUKAJIBIK TOpOue peTine
KOCIOM iC-OpEeKeTKe NalbIHIbIK OAPBICHIH/IA KAJIBIIITACA b,

KacinTik komnemxkre 6ipiHII KypcTa-aK TYCKEH Ke3/1e MaMaH 1ap MEH OKBITYLIbLIap
CTYIEHTTEpPre OpTYpPJi TaKbIphIITap OOWBIHINA, COHBIH IIIIHAE CBHIHBINITAH THIC
KBI3BIFYIIBUIBIKTAPBIH aHBIKTAy MAKCAThIH/A cayaliHamasap xyprizeni. Jloa ockl coTTe
CTYICHTTEPI )K00aIBIK ic-1I1apaiapFa KaTbICyFa MIaKbIpaabl, OyJ1 TeK Kelbipeysep yIIiH
YUPEHIIIKTI ic-opeKeT cajachl OoybIn TaOblaabl. AJl CTYAEHTTEPAIH KOMUIUTITi YIIiH
OyJ1 iC-OpeKeT JKaHa kKOHE MYJAeM Oenrici3 OOIBIN Ta0bLIAbI, OJT 63 KhI3METIH Oaraay
TypaJibl TYCiHIK Oepei.

Kacibu «Men» — Oy TynFaHbIH KociOn OeifHeciHiH Oenrini Oip epeKmeniKTepin
KaObL1/1ay, KAHIIAIBIKTBI KYIITI SMOLUSIAPABI Ty AbIpAaThIHBIHA OailIaHbICThI KapKbIH-
JBUTBIFBIMEH €PEKINeICHY1 MYMKiH, OyJ1 OeliiHeney 1iH IMOITMOHAIIBIK OaFachl. OJIeyeTTi
MIHE3-KYJIBIK PEAKIUSICHI, ©31HIIK UMUJKICH JKOHE ©31H-031 OaraiaynaH TybIHIAybl
MYMKiH HaKThI apekeTTep (1 kecte).

1 kecte — Kacibn «MeH» KOMITOHEHTTEp1

Ne Komnonentrep Ma3myHbl
1 | Koruurusri ©O31 TypaJibl JKaJIIbl TYCIHIK, SFHU ©31H-031 TaHy jKoHE ©31H- 031 TyciHyre
KOMIIOHEHT FaHa eMec, COHBIMEH Karap, Oenrini 6ip kpurepuiinep OOWBIHINIA aJaMHBIH
KacheTTepi MeH MYMKIHIIKTepiH Oaraayra MyYMKIHJIIK Oepeni.
2 | OMouUHAIIBIK Byt anaMHBIH ©31HE JAereH JKaHAIIBIPIBIK HeMece aHTUIIaTHSHBI CEe31HY1
KOMITOHEHT MYMKIH eKeHiH OLIIipei xoHe 0acka agaMaapra JereH SMOIMOHAIIBI —

KYHABUIBIK KaTbIHACBIH aHLIKTaﬁHLI.

3 | MiHe3 KWIBIKTBIK | AJaMHBIH iC-OPEKETKE IEr€H YMTBUIBICHI JKOHE OHBIH KHBIHIBIKTAPIbI
KOMITOHEHT KCHYyTE NalBIHABIFBIH aHBIKTANAbI. Byt oKyFa, Kocibu ecyre xoHe ©31H-031
KETIAIpyTe AeTeH MOTHBALUAAAH KOPIHYl MYMKIH.

50



1(78), 2025 MMEJATOTMUYECKWU BECTHUK KA3ZAXCTAHA

O3in-031 Oaranay iC-opeKeT CTPATeTHsChIH acayra kemekteceni. Ocbiran Oaii-
JAHBICTBl CTYJCHT ©31HIH IC-OpeKeTi MEH KoCiOM JKOJBIH OlTyre MYMKIiHIIK OepeTiH
perpocriekTuBTI «MeH» OeliHeciH (01 KaHmail OoNajbl) KaJBIITACTBIPY YIIiH
eMipOastH IbIK YKa IbIHBI 1a Naiiganana anajsl. TyIFanbl )KaJnbliay, Tau1ay *KoHE CHHTE3-
JIeY apKbLIbI KOJUIEIK/IET1 iIC-OPEKEeTTIH JOWEKTI KYPBUIBIMBIH KYpa OTBIPHIN, OoJamiak
MaMaH/IbIK OOMBIHIIA 631 TYpajbl TYPAKTHI CEHIMIEP KaJbIITACa bl

Hatuxenep

Crynentrepain 3iH-e31 0aranaybiH 3epaeney yiuin 1-2-kypcrapna T.B. lem60 men
C.A. Pyounmreitanig onictemeci (A.M. IlpuxonHuk mMoaudukanuscel) KOIAAHBUIIBL.
Byn omicreme cryneHTTepAiH KalijneTTep, MiHE3-KYJIBbIK, ©31HE JeTreH CEHIMIUTIK jKoHe
T.0 CHSKTHI OipKaTap TYJIFalbIK KAaCHETTEpli Tikelel OaranayblHa Herizaenre. Pecron-
JICHTTEPJCH OChl KACUETTEP/IiH IaMy JICHTeiiH (031H-631 Oaranay KOpPCEeTKillli) xKoHe Ta-
JIar KOO JICHT eiiH, SFHU OJap/ibl KAHAFaTTaHbIPATHIH COJl KACUETTEPAIH AaMy JeHTeiliH
TiK ChI3BIKTap/a Oenrifi Oip GenrigepMen Oenriney i KaxeT eTei.

Onicteme 9p TormrmeH Oerne-6er xyprizingi. Hotmxenep antel mkana OOWBIH-
ma exaenai (Gipinmrici, 611iM Oepy — «IEHCAYJIBIK» — eCernKe anblHOaIbl). OpOip xKayan
ynaiiMeH KepceTiii, Oy CTYAeHTTEp/IiH *KayanTapbIHbIH CaH/IbIK CUIIaTTAMAChIH aTyFa
MYMKIHJIIK Oepi.

Tapa3zbutapblH OpKANCHICH! YIIIIH aHBIKTANIA/BL: ) TAJIANTAPBIH ACHI el TOMEHT1
HYKTeneH («0») «x» OenriciHe NEHiHTI «M» apaKamlbIKTHIK, 0) ©3iH-031 OaralayIbiH
OMIKTIri — TOMEHT1 HYKTe/IeH («0») «-» Oenricine AeHiHT1 «M» apaKallbIKTHIK.

Bapnbik Tapassuiap OoiblHIIA ©31H-631 Oarasiay KepCeTKIIITEpiHiH opTama MoHi
MEH TajlanTap JeHreni aHbIKTanaael. KepceTkimTepain opTaiia MOHIEPI CaIbICTHIPHI-
Jabl.

2 kecte — Kepcerkimtepiy opramia MoHAEpi

Kepcetkimrepain oprama MaHAEpi Temen Oprama Korapsl Ote xorapbl
Tananrapasiy neHreiii 0-61 62-73 70 -85 90 -100
O3iH-631 Oaranay JeHreii 0-39 40— 60 60—75 75-100

3eprrey «llaBmomap cepBuc xoHe Tamakrany komnemkain»y IDKK KMK
1-2 Kypc CTyOeHTTepiMeH XYPri3iaal (SpTypil MaMaHIbIKTap), 3epTTEY HOTHXKeIepl
1, 2-cyperre.

O3iH-631 Oaranay KOpCeTKIIMITEPiHIH OpTalla MoHI )KOHE TaJalTapbIHBIH JCHT el
aHBIKTaJIagbL.
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merte
W aTe HMoFapbl
HOFapbI
H KOFapbl
W HOFapbl
m oprawa 1 opTawa
B TemMeH TOMEH
1-Kypc CTyACHTTepiHIH 63iH 2-Kypc CTyACHTTEpiHIH 031H
OarayiaybIH 3epTTey HOTIDKEIEpi OaraayblH 3epTTEY HOTIDKENEpi

1 cyper — [lmarHocTHKa HOTIDKENEpi OapIblK mrkanaigap OoifHIma 1-2 Kype cTyaeHTTepi

B gTe Hofapbl H oTe KOFapbl

B ;oFapel W HoFapbl
¥ opTawa W opTawa
TeMEH ToMEH
1-KypCTBIH Tamam 2-KypCTBIH Tajall
JICHIeHIHIH KepceTKiTepi JIeHIeliHIH KepceTKilTepi

2 cyper — Jlem60-PyOuHiITeiH oficTeMeci OOMBIHILIA 3ePTTEY HOTHKEC]

Pecnnonnentrep canbl 28 agamabl Kypaiabl. JKac apansik: 1-kypc — 15-tan 16 xac-
Ka JeiiH; 2-kypce — 16-man 18 xacka neitin. CTyaeHTTepaiH ©31H-031 OaranayblH 3epT-
TEy HOTHIKEJNIEpl KOPCeTTi: ©31H-031 OaranayJblH TOMEHAIT OIpiHII KypC CTYIEHTTEpI
apaceiHaa xui kezneceni. Cayannamara KatbickaH 12 agamubiH 41% (5 amam) e3iH-e31
OaranayJplH TOMEH JeHT el Oap, OyJ1 TYJIFaHbIH ©TE KOJANChI3 JaMYybIH KOPCETE/l )KOHE
OYJI CTYyHEHTTEPIl «TOyeKem» TOOBIHA JKATKbI3aJbl. ToMEH ©31H-631 OarajayJblH ap-
TBIHJIA €K1 TYPJI TCHUXOJOTHSIIBIK KYOBUIBIC JKaCHIPBUTYBl MYMKIH: IIBIHANBI ©3-031HE
KYMOHJIaHY JKOHE «KOPFAHBIC» ©31H-631 Oaraiay, MyH/1a alaMHbIH 63 KaOlJeTCI3airi Ty-
paJibl MOJTIMEMEC] KYII-KITep/IeH aynaK 00IyFa MyMKIHAIK Oepei. 2 Kype CTyIeHTTepi
apachlH/Ia ©31H-631 OaranayblH >KOFapbUIaybl OachIM: cayallHamMara KaTbhICKaH 16
ctyneHTTiH 43% (7 cTyaeHT) e3iH-e31 OaranayablH >KOFapbLiaybl Oaiikanajbl, Oy
TYJIFaHbIH JaMybIHIAFbl Oenriii Oip aywsITKynapasl kepceredl. 12% (2 agam) e3iH-e31
Oaranay neHreiii Teme, 18% (3 amam) sxkorapsl, OYJ1 KaJbINITHI JKaFaaid, ain 25% (4 agam)
©31H-631 Oarajay/IbIH opTaiia JeHreii 6ap.

J1. PyObunmTeitn omictemeci O0HBIHIIA 3ePTTEY HOTHIKENEPI (TaanTap JAeHIeHiHIH
KepceTKil) aHbIKTaabl: 1 Kypc cryaentrepinid 33% (4 anaM) TanantapbelHbIH JEHT €1
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©TE KOFaphI, OYJ1 ©3 MYMKIHIKTEPiH MIBIHABIKKA )KaHACTIAUTHIH KaOBII Ayl KOPCETE/I.
33% TanmanTapabIH )KOFapbl JeHreii 6ap, Oy oJapablH MYMKIHAIKTEPl Ty pasbl OHTAUIIBI
uaesHbl Kopceteni. 16% (opKalchIChl 2 aJaMHaH) — TaJIanTapAblH TOMEH JKOHE OopTaiia
JEHTeHI.

CayanHamara KaThICKaH 2-Kypc cTyaeHTTepiHiH 16-cb1 37,5% (7 amam) Tamanrap-
JIBIH JKOFapbhl JCHreii, Oy KaJbIThl KaFgail. TalanTapiblH >KOFapbl JCHreii, Oy
KanbInThl kargail. 31% (5 agam) marsIMIapAblH JeHTeli eTe xorapsl, 19% (2 agam)
IIaFBIMIAPIBIH JeHT el oprama, 12,5% (2 agam) mareiMaapablH JSHI el TOMEH.

bisnin 3eprreyimizniH HOTHXKenepi OoifblHIIA l-Kypc CTyAEHTTEpiHEe ©3iH-
©31 OaranayJqblH TOMEHJIIr1 TOH, OYJl ONapAbIH KAacecHipiM KacblHAa >XKOHE ©31H-e31
Oarasay/bIH JKETKUIIKCi3/irine OaiaHbICThl 00Mybl MYMKIH. Anaiiia eceiren cailbiH
KOFaM/JIaFbl ©31H-631 KaOBIIAayIbIH CUIIATHl MEH epeKIIeTiKTepl e3repei, OyJ1 5KOFapbl
KypC CTYACHTTEpiHIH ©31H-631 Oaranay JACHTCHiH 3epTTey HOTHKEJICpIMEH pacTallaibl.
Cayannamara KaTbICKaH 2 KypC CTYACHTTEPiHIH KOIIIUIriHIH 63iH-631 Oaraiaysl eTe
KOFapHI.

Ocpunaiima KoJJIeK CTYJCHTTEpIiHIH ©31H-e31 Oaranayfa JalbIHIBIFBI MOceleci
OOlibIHIIIA 3epTTEYIIIEPAIH OPTYPJl KO3KapacTapblH TaJJail OTBHIPHIN, aBTOPIAPIBIH
KOMIIUTT KociOM KbhI3METKE MaWbIHABIK HETi3iHIe ©31H-031 Oaranayra IalbIHIBIK
KOMIIOHEHTTEPIHIH ©3apa TOYeNJAUIIriH aram KepceTeni nen anWTyra Oomaabl. byn
CTYICHTTIH TYJIFAJBIK JKOHE KOCIOM iC-opeKeT CyOBEeKTICI peTiH/eri epeKIIeTKTePiHiH
OipTyTac coliKecTiriH KaMmTamacsi3 ereai [6; 7].

Byt ochl 3epTTEY KOHTEKCTIHIE €PEeKIe KbI3bIFYIIBLUIBIK TYABIPAIbI, OYJI CTYCHT-
TEpIiH KociOu ic-opeKeTKe NalbIHIBIFBI (PEHOMEHIH 3epTTeyre opTypil Tociiuepii
KOJIJaHyFa MYMKIHIIK Oepeni, acipece Oys1 Mocene OOMBIHIIA TEOPUSIIBIK 3E€PTTEYIIEp
MEH SMIUPUKAIIBIK HOTHIKENep OonmaraH skarnaiija. COHIBIKTAH TYJIFAIbIK JaBIHIBIK
KYPBUIBIMBIHJAFBl MaHBI3ABl Kypamjaac OemikTepaiH Oipi >KOFapbl, COHIAH-aK OKY
MPOLECIH/IE TYBIHAAWTHIH KUBIHIBIKTAPABI )KEHYTE JaWbIHABIFBI OOJIBIN TaObIIa b

3epTTeyle CHUMATTalfaH TOKIPHOETIK JKYMBICTBIH HOTHXKeNepi, COHAal-aK
TEOPHSUIBIK TaJlJJay MaTepHaIapbl KOJUIEIK CTYACHTTEPiHIH KaJbINTACYy >KOJIJapbIHBIH
Oipi Kanmpl KOCIMTIK OKBITY OKyHeciHIeri Kypampaac Oesik peTiHJe apHaibl
YHBIMIACTHIPBIIFAH OKBITY €KEeHIH aHbIKTayFa MYMKIiHIIK Oepeni. OKbITY NMpoLeciHiH
JOrMKachiHAa OoJaliaKk MaMaHIApbIH OiTiMIe TCHXONOTHSIIBIK KO3KAPAaCTHIH Hes-
Japsl MEH KaTerOpHsUIapbIHBIH KYHECIH uUrepyi, CoOHAan-aK KociOM MiHe3-KYJIBIKTHIH
TICHXOJIOTHSUIBIK aCHEKTLIEePiH JKy3ere achlpy TIXIpUOECiH urepyi KamMmTamachl3 eTinyi
Kepek. by apHalibl MOJENBIACHICH KYHJBUIBIK — HIBIFAPMAIIbUIBIK KYMBIC OoOJamiak
CTYICHTTEPre KociOM KbI3METTEr KYHJBUIBIKTAPABIH MCUXOJOTHSIIBIK Ma3MYHBIH XKe-
K€ KaOblIaayFa KeAepri KeNTipeTiH eHIMCI3 KYHIBUIBIK OaFnapiapblH, )KaJfaH MiHE3—
KYJIBIK CTEPEOTHUIITEP] KOIOFa HEeT13/1eTy1 Kepek.
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KopbIThIHABI

Kazakcran PecmyOmmkaceiHma opTa KocimTik OumiM Oepy JKYWeciH IambITy
KOHTEKCTiHJe OoJlaniaK MaMaH TYJIFACBIHBIH TICHXOJIOTHSIIBIK OaFBITHIH KaJIBIITACTHIPY
MoceJieci epeKIe ©3eKTi OOJBIN OThIp, Oy OijiM Oepy mpoueciH YHBIMAACTHIPYIbIH
TOCTYPIl TOCULEPIH KalTa KapacThIpyIbl Tajanm eTefi. bysl mporecTiH MaHBI3IbI
ACTIeKTiC aKMEOJIOTHSUTBIK IIPUHITUIITEPA1 KOCIOM TaibIHIBIK XKYiieciHe OipikTipy OObIm
TaObLTa bl OYJI TEK KOCIOM KY3BIPETTUTIKTI FaHa €MeC, COHBIMEH KaTap CTYACHTTEPIiH
KEKe KaCHeTTepiH JaMBITYAbl Ke31eh 1i. TyJIFaHbIH IICHXOJIOTHSIIBIK OaFrbIThl OOJaIIaK
MaMaHHBIH KOCIOM KaIbINTaCybIHBIH HET'131H KYPaNUTBIH KOCiOH ©31H-031 TaHy, KYHIBIITBIK
Oarmapiiapbl MEH ©31H-031 Oaranayabpl Koca ajifaH/a, e3apa OalJIaHBICTHI KOMIIOHEHT-
TEp XKy#eci apKbUIBl KaJbITAcalbl. VIHHOBAIMSIIBIK IEIAaTOrMKAIBIK TEXHOJIOTHSI-
JapIbl €HTi3y KOHE KOoJaiybl OifiM Oepy OpTachlH KYpy apKbUIBI KOJ KETKi3LJIeTiH
pedraekcuBTI KablIeTTep Il JAMBITYFa JKOHE CTYACHTTEPAIH Oapadap e3iH-e31 OaraayblH
KaJIBITITACTHIPYFa epeKIlie Ha3ap ayaapbuiaibl. MaHbI3IbI aCIeKT — OiTiM Oepy mporecin
TOCTYPITi CyOBEKT-00BEKTTIK MTapaIUTMaJIaH CyObeKT-CYOBEKTIITIK ©3apa OpEeKeTTeCy e
KaliTa OarpITTay, OHJA CTYICHT ©31HIH KOCIOM MaMybIHBIH OCJICEH/i KaTBICYIIBICHI
pEeTIHIE OpeKeT eTedl. 3epTTey HOTHKENepi KociOM ©31H-631 TaHyAbl, KYHIBLIBIK
OaFrmapiapblH )KOHE CTYICHTTEP/IiH )KEKe dJIeYEeTiH JaMbITy OOMBIHINA KYHEIi dKYMBICTHI
KaMTHUTBIH JKEKe TYJIFaHBIH KOCiOM OarbITBIH KAJBINTACTHIPY KYpPaJbl PETiHIC apHANBI
YHBIMIACTHIPBIIFaH OKBITYABIH THIMIUTITIH pacTaiabl. By Tocisi opTa kacinTik 6iyiM Oe-
py *KarnaibiHa OoalaK MaMaHHbIH JKeKe OACBIHBIH KOCI0M OaFbITHIH KAJIBIITACTRIPYAA
TYTACTBIK MIEH KYHEiTIKTI KAMTaMachl3 €TeIi.

Byn Tocinmai eHri3y INCHUXOJOTHSIIBIK-TIEAaroTHKaNIbIK CyHeMeniey i KemeHIi
JKYHeciH o3ipieyai Ke3Aeli, OHBIH INIHJC KOCINTIK Oarmap JUArHOCTHKACHI,
CTYICHTTEPIIIH JKeKe JaMy MOHUTOPHHTII JKOHE KOCINTIK KaJBIITACYIbIH KEKE TpaeK-
TopHUsiIapelH Kypy. CTYIOEHTTEpHiH e37epiHiH KociOM MYMKIHIIKTEpiH, MEeKTeyiepi
MEH JaMy NepCHEeKTHBAJIAPbIH TYCIHYAI KaMTHUTHIH «MEH KOCIMKOMMBIH» OeiHeciH
KJIBITITACTBIPYyFa €PEeKIe Ha3ap ayaapbuTajibl. byJr TOCUIMIH THIMIIIITI CTYACHTTEPAIH
KOCIOM COMKECTITIH KaJIBIITACTRIPYIaFhl OH JUHAMUKAMECH, OJIApABIH KOCIOM MOTUBAIIHS
JICHTeiiH apTTHIPYMEH JKOHE KOCiOM MaHBI3/IBI JKeKe KaCHETTEepiH JaMBITyMEH pacTalia-
TTBI.

Maxana asmoprapvinbly KOCKAH yaecmepi.

O.®. Conmes — 3epmmey HCYMbICHIHBIH HCAANBL bLILIMU MYHCHIPLIMOAMACHIH KANbIN-
macmulpobl, Kaciou 63iH-031 6a2anay YevolMblHblY MeOPUSIbIK He2l3iH XanbIKapaiblk maxcipube
MYPSLICLIHAH MA0an, wemenoik aoebuemmepee wiony sxcacaovl. ConvimMen Kamap 3epmmeyoin
20iCHAMANbIK He2i30epiH MayOayed HCoHe ANbIHRAH HIMuUdicenepoi CAlblICMbIPMATbl MYpPeblod
manoayaa HcemekuiniKk emmi.
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C.U. Maxcunosa — a0ebuem ke30epin oicylienen, Kaciou e3iH-03i Oasanay macenecine
Kamuvlcmvl OMAaHObIK, JCaHe uemendix 3epmmeynepee aHATUMuKaIblK Wony sHeacaovl. AnviHaan
Homudicenepoi mandan, oaapovly Oiim bepy oicyliecinoesi NPaKmuKaiblk MAKbI3blH CUNAM-
maovl. Aemop, cOHOAU-aK MAKALAHbIY KA3AK MINIHOe2l EblIbMU CMULIH JHCemindipyee dHcoHe
MEPMUHONOZUSLTBIK, HAKMBLILIKKA HA3AD ayoapobl.

3.K. Kynvwapunosa—3epmmey Ousainbii 23ipaedi, IMNUPUKATLIK Oepekmepoi AcUHaKman,
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0.0. Conmes!, C.1. Makcuioa*?, 3.K. Kynbmrapumnosa’

U'Vuusepcuret Tokar ['asnocmannaia, Tokart, Typrms

2[TaBmomapCcKuii Meqarornyeckuil yHUBEpPCUTET MMEHH OIkeit Mapryian
ITaBnonap, Kazaxcran

IIcuxosiornyeckne 0COOEHHOCTH
l'lpO(l)eCCl/IOHaJleOﬁ CaAMOOIICHKHU CTYACHTOB KOJLJICIKA

AHHOTanus. B ycnoBusix coBpeMeHHBIX COIHMaTbHO-OKOHOMHUECKHIX NpeoOpa3oBanuii B Kazaxcra-
He, a TAaK)KE B CBS3M C HAKOIJICHUEM HOBBIX 3HAHMH B Pa3JIMUHBIX MPOPECCHOHATBHBIX cepax U WHTEH-
CHBHOMH olIM(POBKOH 00IIECTBA OCTPO OILIYIIAETCS MOTPEOHOCTh B BHICOKOKBaIM(UIIMPOBAHHBIX Kajpax.
310, B CBOIO Ouepelb, MPEAbsBIIECT HOBbIE TPEOOBAHUS K CUCTEME CpeHero npodeccHoHanbHOro oopa-
30BaHus. B HacTosiee BpeMsi KOJUIEIKH JTOJDKHBI TOTOBUTD CHEUATMCTOB C TBOPYECKUM MBIIILICHHEM U
KOHKYPEHTOCIIOCOOHOCTBI0, KOTOPbIE CMOT'YT HE TOJIBKO aaNTHPOBAThCs K OKPYXKAIOIIEH cpejie, HO U pe-
aJIM30BaTh CBOI BHYTPEHHMH MOTEHIINAI B TPOECCHOHATIBHOM AESTeNbHOCTH. TakuM 00pa3oM, MOBbIILIe-
HHE Ka4eCTBa TOJrOTOBKU CIEIMAIMCTOB JJIsl BBIOJIHEHHSI CBOMX NMPodeccHoHaIbHBIX (YHKIMH CTaHO-
BUTCS OJTHOM M3 OCHOBHBIX 3a/1a4 CPEIHET0 MPOPECCHOHATHLHOr0 00pa3oBaHus, 0COOCHHO B YCIIOBHUSX 3Ha-
YUTENBHBIX U3MEHEHHH B JKM3HU NpodeccroHanbHoro coobiectsa. [Ipobiema u3ydeHHs mcuxonoruye-
CKUX 0COOEHHOCTEH MpodecCHOHaIbHON CaMOOLIEHKH CTY/ICHTOB KOJUIE/XKa OCBEIAETCSl BO MHOTHX COLIU-
AJBHBIX, IICUXOJIOTHYECKHUX U TIEAarOTHUECKUX HCCIIEIOBAHUSIX.

B nanHO#1 cTarthe paccMaTpUBAalOTCsI HAaHOOJIEe OCTPbIE M3MEHEHHsI, BIUSIONINE Ha MPOLIECC JIHY-
HOCTHOTO Pa3BUTHs OyIyIIUX CHENUAINCTOB, HAXOSIIUXCS B IIEPHOJ 00yUYEHHS B KOJUIEIKax. DTH HU3Me-
HEHUS B COYETaHHH C BHYTPEHHUMHU NPOTHUBOPEUUSIMU B IPO(ECCHOHAIBHOM Pa3BUTHH CO3/1AIOT Ipo0iie-
MBI peanbHON camooleHKH. CoOBpeMEHHbIE HCCIeIOBAaHKs B 00JIACTH M3yUYeHUS JINYHOCTHOM CaMOOLIEHKH
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CTY/ICHTOB, BBIOMpArONIMX NPo(heCcCHOHANIBHBIN ITyTh, B OCHOBHOM HAlIPaBJIEHbI HA aHAJIN3 €€ YPOBHS KaK
OCHOBHOI'0 aCIIEKTa IICUXOJIOTHYECKOU JESATEIbHOCTH JIMYHOCTH.

[Nony4deHHBbIE pe3ynbTaThl MOTYT OBITH UCIIOJIB30BAHBI IS YAYUIICHUS MPOeCCHOHAIBLHOM MOJro-
TOBKH CTY/ACHTOB B Y4eOHOM mnporuecce. J[nHaMuka npoeccnoHaIbHOIM HalpaBIeHHOCTH CTYJICHTOB, BbI-
SBJICHHAs B XOZI€ TEOPETUYECKOIO U 3MIIMPUUECKOTO UCCIIEN0BaHNUs, [103BOJIAET KOPPEKTUPOBATh IIPOLIECC
yueOHO-IPO(ECCHOHAILHOTO B3aUMOJICHCTBHSI ITPENoiaBaTeliell U CTY/ICHTOB, a TaKKe ONTUMH3HPOBAThH
psan dbopM opraHuzanuu 00pa3oBaTeNBFHOTO IMpolecca. MeTobl, HCIONb3yeMble B HCCIEIOBAHHUH, MPE-
CTaBJIAIOT cOOOH TOTOBBIN TUArHOCTUYECKUI MHCTPYMEHT JJIsl aHaJIM3a MOTHBOB BBIOOpa Mpodeccuu, Mo-
THUBOB OOYYEHUS U CUCTEMBI NPEICTaBICHUH O BRIOpaHHOI podeccuH.

KuroueBble cjioBa: caMOOIEHKa, CAMOOICHKA CTYJICHTA, CTY/IEHT, MPO(eCCHOHANIbHAS TOIrOTOBKA,
0COOEHHOCTH CAMOOILIEHKH, CaMOPETYIISLIHUS.
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Psychological characteristics
of professional self-assessment of college students

Annotation. In the context of modern socio-economic transformations in Kazakhstan, as well as
due to the accumulation of new knowledge in various professional fields and the intensive digitization of
society, there is an urgent need for highly qualified personnel. This, in turn, imposes new requirements
on the system of secondary vocational education. Currently, colleges must train specialists with creative
thinking and competitiveness who will be able not only to adapt to the environment, but also to realize their
inner potential in professional activities. Thus, improving the quality of training specialists to perform their
professional functions is becoming one of the main tasks of secondary vocational education, especially
in the context of significant changes in the life of the professional community. The problem of studying
the psychological features of professional self-esteem of college students is highlighted in many social,
psychological and pedagogical studies.

This article examines the most acute changes affecting the process of personal development of
future specialists who are studying at colleges. These changes, combined with internal contradictions in
professional development, create problems of real self-esteem. Modern research in the field of personal
self-esteem of students choosing a professional path is mainly aimed at analyzing its level as the main
aspect of a person's psychological activity.

The results obtained can be used to improve the professional training of students in the educational
process. The dynamics of students' professional orientation, revealed in the course of theoretical and
empirical research, allows us to adjust the process of educational and professional interaction between
teachers and students, as well as optimize a number of forms of organization of the educational process. The
methods used in the study are a ready-made diagnostic tool for analyzing motives for choosing a profession,
motives for learning, and a system of ideas about the chosen profession.

Keywords: self-esteem, student's self-esteem, student, professional training, features of self-esteem,
self-regulation.
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ENHANCING ENGLISH LANGUAGE ACQUISITION
IN PRIMARY SCHOOL STUDENTS THROUGH COGNITIVE STRATEGIES

Annotation. Teaching English at the primary school level is a crucial step in laying a strong
foundation for language acquisition. In Kazakhstan, where multilingual education is a priority,
cognitive strategies are essential to help young learners effectively acquire English. This article
explores cognitive strategies tailored to primary school students in Kazakhstan and provides
recommendations on research methods to examine their effectiveness. The study addresses the
challenges of introducing English in primary schools, including the need for adequate resources,
trained teachers, and age-appropriate materials. It reviews cognitive learning theories and
practical strategies, such as incorporating play-based activities, group work, and visual aids, to
enhance student engagement and comprehension.

The article also discusses the «Family and Friendsy series as a resource that supports
cognitive strategies through engaging content and communicative activities. Ultimately, it
advocates for a learner-centered approach that fosters critical thinking, problem-solving skills,
and a positive attitude towards English language learning by creating connections between prior
knowledge and new concepts.

Keywords: cognitive strategies, activities, primary school students, English lesson,
methods, cognitive development.

Introduction

The decision to have English as an optional subject or as a compulsory subject in
primary schools starting from the first grade and even kindergartens in some regions
seems to have been part of the trilingual policy in Kazakhstan. In the 2016-2017 school
year, as part of the transition to trilingual education, the number of hours allocated to
English language learning was increased in the Model Curriculum for Primary Education.
In accordance with the Model Curriculum, two hours are assigned to English in grades 1,
2, 3 and 4. But in the process of teaching a foreign language it is very important to take
into account the age and individual characteristics of primary school students. As the
president of the Altynsarin National Academy of Education, M. Tynybayeva, explained,
studies and analysis conducted by Kazakhstani and international experts have shown
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that it is difficult for a first-grader to learn three languages at once. Then the Model
Curriculum of Primary Education for Ist grades with Kazakh and Russian language
of education was changed: subjects «Russian language» and «Foreign language» were
excluded; from September 1, 2022 schoolchildren began to study a foreign language from
the third grade. Private schools in Kazakhstan take a very careful approach to learning
English — their rating depends on it. Because of this, they are focused on in-depth English
language learning and teach from the first grade [1].

Researchers engaged in age and pedagogical psychology, to the group of primary
school age include children, approximately from 5 to 10 years (1-4 grade of primary
school). During this age interval, children undergo a functional improvement of the brain —
the analytical and systematic function of the cortex develops; the ratio of the processes of
excitation and inhibition gradually changes: the process of inhibition becomes more and
more powerful, although still the process of excitation prevails.

Methods and materials

Both the teacher and the language-learning resources used should be appropriate for
this process. Learning the grammatical structures of the second language is impossible
for these kids since they are unable to fully comprehend the grammatical systems and
structures of their first language. To promote language learning, it's best to create a
fun classroom environment. With such a phenomenon, people have raised a number of
questions, of which the main ones are concerned with what approach, methods, techniques,
and materials would be appropriate for English as a foreign language in primary schools.

And this study's goal is to examine how using modern teaching methods have
improved the cognitive methods that are used to teach Kazakh primary school pupils.
When a teacher uses cognitive approach in teaching, he has to create problem situations
for his students in which they can learn new things on their own. He trains the students to
apply these or strategies according to the task by using cognitive methods. The teacher's
job is not only to ask test questions and evaluate students' performance, but also to teach
students to evaluate themselves and control themselves. The teacher should engage
students in open discussion of “their” and “other people's” performance in whatever
subject they are studying.

Although the primary school age child still has a need to play, his/her activities
change in order to acquire new knowledge, abilities and skills. Younger schoolchildren
develop theoretical consciousness and thinking, relevant abilities (reflection, analysis and
mental planning), as well as the need and desire to learn. All of this is the outcome of
their educational endeavors. Teachers at the first stages of teaching foreign languages
must employ a variety of play activities because students at this age are highly energetic
and frequently require physical exercise. Besides it, in this level of learning English,
the following methods such as group work, audio-linguistic methods, communicative
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method, direct method and the silent way method are used. In addition, the use of songs,
tongue twisters and riddles will help make English classes more fun for students. English
language teaching strategies are very important for carrying out the teaching learning
process adequately. Foreign language teachers working in public primary schools do not
have sufficient skills and knowledge regarding the above-mentioned teaching methods,
and they should be given more attention in the workplace training in these areas. If all
these conditions are used, students' interest, needs and motivation will increase, and this
will have a positive impact on their participation.

This article is about cognitive strategies in primary school. Cognition is a word that
comes from the Latin term cognitio,-onis (knowledge) and Longman Concise English
Dictionary [2] defines it as “the act or process of knowing that involves the processing
of information and includes perception, awareness and judgment”. Language acquisition,
according to G. Tretyakova, is accomplished via the cognitive structures of memory,
which are employed to observe, process, and store information in order to memorize and
recover it later on [3]. The structure of communication practice in the target language
was given a lot of weight. The following methods were used to carry out learning, which
was acknowledged as holistic: Words should be learned before phrases, phonemes before
words, and simple sentences before complicated ones.The connection between cognition
and language is of significant importance to language learning and teaching [4].

In the late 1960s in the United States, George Miller, Herbert Simon, Allen
Newell and Noam Chomsky developed cognitive learning theory as an alternative to
behaviourism. In addition, cognitive psychologists such as J. Chastain and J. Carroll, who
favoured the idea that education should be holistic, supported it. They promoted conscious
language rule learning as a key component of learning a foreign language. Cognitive
strategies facilitate the mental restructuring of knowledge and assist learners in creating
and making connections between previously learned and new material [5].

Piaget asserts that children go through four crucial phases of cognitive development.
Changes in children's worldviews identify each stage. Primary school students’ age
responds to the third stage of the concrete operational stage (7—11 years). This stage
of development is marked by the growth of logical thinking. Even as children become
more logical about concrete and specific objects, they still have difficulty understanding
abstract concepts at this age. At this point, children are gaining a deeper understanding
of mental operations. They begin to think logically about concrete events, but they have
difficulty understanding abstract or hypothetical ideas [6].

In K. Wirahyuni and I. Martha’s study of cognitive strategies on language learning,
there are two assumptions, namely:

1) Children learn language informally; adults learn language formally.

2) The potential for language learning in children is much better than adults [7].
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Children can use cognitive strategies to develop their language skills. Clarifying
and confirming, speculating or engaging in inductive exploration, deductive reasoning,
practicing, memorization to retain, and monitoring are some of the tasks this technique
offers. [8]. It gives students a variety of ways to comprehend and speak a foreign language.
Students use this method to carry out several activities. Teachers repeat those exercises to
help pupils grasp the material they have mastered. Students' critical thinking skills can be
developed by continuing to practice receiving information. It's because cognitive practice
is a requirement for students.

In a number of ways, the cognitive strategy has altered how the teaching-learning
process is conceptualized. Learning is seen as an active process that takes place inside
the learner and that the learner may influence, rather than as a passive process in
which students record the stimuli that the teacher gives. Learning outcomes should be
considered to be influenced by both the material supplied and the learner's processing of
that knowledge, rather than solely relying on what the instructor presents [9].

Oxford identified and divided cognitive strategies in second language learning as
follows:

— Practicing;

— Reviewing and sending messages;

— Analyzing and reasoning;

— Creating structure for input and output [10].

Language learning is the process of acquiring conscious control over the
phonological, grammatical and lexical patterns of another language, mainly by studying
and analysing these patterns as a body of knowledge.

Perception, processing and storage for short or long term memorisation and retrieval
provide the beginning of learning through cognitive memory structures. It was important
to organise communication in the language being learnt. The learning methodology was
considered holistic. The aim is to learn phonemes, then words, then phrases, and then
simple sentences and then complex sentences [10].

Students independently came up with grammatical rules using logical procedu-
res [11]. Understanding linguistic rules was essential for learning a foreign language, and
the learner was at the center of the process. Teachers' perspectives on mistakes were altered
as a result, and contextualized grammar instruction and error analysis were accepted as
normal aspects of learning a foreign language.

While working on the assigned topic, we employed the following strategies:
research, observation, and generalization of the teaching process; literature analysis on the
development of cognitive interest in primary school students; and the use of contemporary
pedagogical technologies in foreign language instruction.
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Participants — include 24 primary school students from grades 3 «A» and «B». They
are divided into two groups (Table 1 and 2):

» Experimental Group (Grade A): 12 students;

* Control Group (Grade B): 12 students.

Procedure — the research took place over a period of four weeks. The educational
content was the same for both groups. But only the experimental group received instruction
utilizing cognitive techniques like:

* Visualization (pictures and mind maps);

* Chunking is the process of assembling linked data;

» Summarization and keyword strategies.

To evaluate their reading comprehension and vocabulary recall, students in both
groups completed pre- and post-tests.

Table 1 — Comparison of Pre-Test and Post-Test Score. Vocabulary Retention

Group Pre-Test Avg. Post-Test Avg. Improvement

Grade A 56% 82% +26%

Grade B 55% 63% +8%
Table 2 — Comparison of Pre-Test and Post-Test Score. Reading Comprehension

Group Pre-Test Avg. Post-Test Avg. Improvement

Grade A 60% 84% +24%

Grade B 59% 66% +7%

The impact of cognitive methods on primary school pupils' English language
development is researched in this study. Two classes were observed over a period of four
weeks: the experimental group, which used cognitive strategies, and the control group,
which used traditional methods. The findings show that cognitive techniques greatly
enhance reading comprehension and word memory.

Results

In both areas tested, the experimental group showed markedly greater growth.
According to the study, cognitive techniques improve long-term language memorization
and student engagement. In particular, visualization and grouping proved useful in
helping young students better understand the texts they read, as well as memorize new
vocabulary.

Nowadays, teaching of the English language demands quite a lot of work and focus
from primary school pupils. The effectiveness and success of a lesson in this regard is
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provided by a change in activities that take place every seven to ten minutes. Because
there are many different approaches, forms, and techniques, health-saving technologies
play a significant part in education today.

Several forms of relaxation techniques must be added to lesson plans, such as action
games, respiratory and vision gymnastics, and physical training. Rhythmic poetry on
various subjects, short videos, songs, and rhymes can all be used to organize physical
culture and health-improving activities. Since we use the «Family and Friends» series
for teaching English to third and fourth grade students (ages 8-10) in Kazakhstan,
activities of this book topics’ must be in line with the curriculum and their cognitive
development. Children at this age acquire better cognitive abilities, including the
capacity to solve problems, reason logically, and deal with complex ideas. Teachers can
use a variety of techniques to improve student engagement and comprehension when
incorporating cognitive strategies into language learning activities. Activities based on
cognitive strategies of new researches that we gathered for this age occur in the «Family
and Friends» series include the following:

' N

Mind Maps: Draw a mind map of
the topic of the lesson (for
example, "Family") on the board,

( N and ask smudents to add words

Warm-Up Discussions: they are already familiar with.

When  teaching family \_ )

vocabulary, begin with basic

questions about the theme

(e.g.. "What do you do with

your family?"). Play simple games like

\ > "Hangman" or "Word
Cham" to review earlier
lessons.

Focus on past

Knowledge

Figure 1 — Connections between pupils' prior knowledge
and new vocabulary and grammar

Young learners respond very well to both visual and auditory prompts. Make new
language easier for children to learn by using examples and real-world situations.
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«Using images and words from the "Family and Friends" book, introduce new terms (e.g..
B "Who is this?" pointing to a family member).
1cture-

= Ask comprehension questions or make up stories using the book's illustrations.

ased Tasks
N
=Use songs like "Head, Shoulders, Knees, and Toes" that have repetitious lyrics to teach
Songs and | syntax, vocabulary, and pronunciation.
Rhymes y.
N
Videds and| *Contextual language can be reinforced with help of brief, interesting videos.
Animation
= J
\/ R
*To teach words such as "This is a shirt," bring actual objects (such as toys or clothing).
Realia:

Figure 2 — Use of visual and audio aids

Include Movement in Your Education

Young children learn best when they are able to move and engage with others. TPR,
or total physical response: To teach verbs or commands, use actions (such as «jumpy,
«clap» or «turn aroundy).

Play out situations such as ordering dinner. going to the doctor, or

Playing roles:

shopping.
Scavenger Have students locate hidden items or images across the room while
hunts: labeling them in English.

Figure 3 — Use of kinesthetic learning

The «Family and Friends» series supports cognitive strategies and is made to
encourage communicative language instruction. For example: The books have stories,
music, and illustrations that young readers will find engaging. Two important cognitive
processes that are emphasized in the curriculum are scaffolding and repetition. Students
can learn English in relevant ways thanks to the activities, which promote communication
and group work.
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Use of rhymes,

chants, and songs.

Sing Along: Practice your rhythm and pronunciation
by using the book's songs and chants.

Make Your Own Chants: Use the target vocabulary

to have children create their own chants, such as "I

like apples, I like cheese, I like bananas, please,
please,please!"

Songs of Action: Add movements to songs (e.g., "If

You're Happy and You Know It").

Figure 4 — Use of the «Family and Friends» audio resources to reinforce language

Word Banks: Provide
pupils with a list of terms
that they can use when
writing or  speaking.

Sentence Starters:
Help pupils with
sentence

construction, give

them prompts such as
'T see.." or "l can..."

Modeling: Explain a
task to pupils and
then ask them to
finish it on their own

Figure 5 — Use of the Scaffolding learning method

Provide support when required and divide tasks into smaller, easier to complete
tasks.

Give constructive criticism.
Encourage pupils by rewarding and praising them. Give out stickers or awards to
recognize hard work and involvement. We should congratulate them on their effort on

the way: «You’re improving!» or «Great job!» are examples of statements that can boost
confidence.

Display Work: Put students' writings, artwork, or projects on display in the
classroom.
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To investigate the effectiveness of various cognitive strategies in enhancing English
language learning among primary school students.

Sample Lesson Plan Using «Family and Friends»

Topic: “Healthy body”

Learning objective: Students will learn and practice vocabulary for body parts (e.g.,
head, shoulder, finger, leg).

1. Warm-Up (5 mins): Sing the «Body Parts Song» from the book.

2. Presentation (10 mins): Use flashcards to introduce new vocabulary. Ask, «What
is this?»

3. Practice (10 mins):

— Play a matching game with flashcards.

— Students work in pairs to ask and answer, «What is this?» «This is my...»

4. Production (15 mins):

— Students draw their body parts and label it in English.

— Share their drawings with the class.

5. Wrap-Up (5§ mins): Play a quick game of «Simon Says» using new vocabulary
(e.g., «Simon says touch your facey).

The lesson plan incorporates cognitive strategies to enhance vocabulary learning
and retention. By using repetition, organization, summarization, contextual guessing,
imagery, and monitoring, it engages students actively and supports their language
acquisition process. Repetition tasks aid memorization and reinforce learning, an activity
with flashcards help organize new words in a structured forma and the task “guessing
meaning” encourages active engagement with language. In the next task students
summarize their understanding by labeling their drawings. It helps to reinforce vocabulary
meaning and usage. The multisensory and interactive methods ensure that students are
motivated and involved throughout the lesson. This strategy facilitates comprehension
and retention.

The primary goal of cognitive methods in education is to guarantee that pupils
comprehend the material being taught. We developed a comprehensive set of tasks to
do this.

Tasks of varying degrees of complexity must be created while taking into
consideration the various cognitive development stages of the students. Since the target
group was made up of young students whose cognitive abilities were still developing and
abstract, this research paper presented some of the findings from the effort to find out if
cognitive learning strategies can help learners approach skills in a foreign language.

The cognitive development of children between the ages of 8 and 10 is in the
concrete operational stage, according to Piaget's theory. They are able to identify causes
and consequences, set up knowledge carefully, and to think about concrete situations.
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The recommended approaches (such as visual aids, practical exercises, and problem-
solving assignments) align with their developmental stage by: offering real examples and
illustrations to use in the understanding of abstract ideas like grammar and vocabulary.
Also, promote critical thinking through exercises in grouping, sequencing, and problem-
solving.

Cognitive strategies including chunking, scaffolding, and repetition serve pupils
in better remembering new material. As an example: Vocabulary and grammar rules are
reinforced through songs, chants, and drills.

Chunking is the process of organizing and helping children remember words by
grouping them together (e.g., family members, colors, actions). Through the “Scaffolding
method” students can build on their prior knowledge when activities are broken down into
smaller pieces, which improve long-term retention.

Young students learn best when actively involved and have short attention spans.
Techniques such as role-playing, games, and practical exercises maintain pupils'
motivation and attentiveness. Teachers should give children an enjoyable, stress-free,
relaxed atmosphere in which to improve their language skills. Additionally, all students
should encourage all students even those who are reluctant or shy.

Role-playing, pair works, and group works encourage social interaction, which
is essential for language development. These approaches help students develop their
teamwork and collaboration abilities while giving them the chance to practice speaking
and listening in real-world situations. These techniques improve accuracy and fluency by
teaching language in context (ordering meals, describing family members). Additionally,
it gets pupils ready for using English outside of the classroom and provides an environment
where students can learn from what each other knows. Through a variety of methods,
it helps students comprehend and develop new languages. Pupils were able to identify
information from various sources. Students' critical thinking skills can be developed by
allowing them to experience receiving information. The reason for this is that pupils are
required to practice their cognitive abilities.

Conclusion

In conclusion, effectively teaching English to primary school students requires a
strategic and thoughtful approach that considers their cognitive development and learning
styles. Teaching English to young students with cognitive strategies is not only beneficial,
but also necessary. This article has explored the cognitive strategies essential for teaching
English to primary school students in Kazakhstan, where multilingual education is a
priority. It addressed the need for adequate resources, trained teachers, and age-appropriate
materials, while reviewing cognitive learning theories and practical strategies.

The integration of cognitive strategies, such as visual aids, kinesthetic learning,
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and problem-solving activities, can significantly enhance student engagement and
comprehension.

Based on the cognitive skills that have already been developed in the process of
learning the mother tongue, it greatly accelerates and facilitates the acquisition of a
foreign language.

Secondly, this approach requires the use of all available resources to enhance
learning efficiency. The learner's ability to develop their abilities, create situations of
success in learning and achieve independence faster through learning better cognitive
strategies. ‘Cognitive’ teaching methods force learners to think and reflect on what they
are doing.

These approaches support critical thinking and communication abilities, improve
memory and retention, keep students interested and involved, align with their developmental
phases, and get them ready for using language in everyday situations.

The «Family and Friends» series supports these strategies through engaging content
and communicative activities, promoting alearner-centered approach. This approach fosters
critical thinking, problem-solving skills, and a positive attitude towards English language
learning by connecting prior knowledge with new concepts. By using these strategies,
teachers may establish a helpful, interesting, and productive learning environment that
helps students in becoming fluent in English. Because of this, teachers must provide
students with explicit instructions and explain the challenges of the assimilation process.
It's critical to persuade kids of the value of learning a foreign language and its numerous
future applications. Ultimately, the implementation of these cognitive strategies can create
a more effective and enjoyable learning environment for young learners in Kazakhstan.
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M.M. Eckanu*, J[.M. AbapareBa
KopksIT ata yHUBEpCHTETI,
Ke3putopna, Kazakcran

BaCTaybIl[[ CBIHBIN OKYIIbLIAPbIHA aFbLIIIBIH TLTiH
OKBITYAbIH KOTHHUTHBTI cTparerusjiapbl

AnHoTanus. bacrtaypill MekTen JEHreHiHAE arbUIIIBIH TUIIH OKBITY TUIAI MEHrepymiH Oepik
HETI31H KajayJarbl menryii kajaam 6osbin Tadbutanbl. Kenrinni 6iim 6epy 6aceimabikka ue. Kasakcranga
OKYILIbIJIAPFa aFbUIIBIH TUTIH THIMZ1I MEHIepyre KOMEKTeCy YIIiH KOTHHTHUBTI CTpaTerusuiap Kaxer. by
Makanaga Kasakcranmarbl OacTaybllll CHIHBII OKYIIbUIAPbIHA OCHIMICITEH TaHBIMJBIK CTpaTerHsiap
3epTTeIil, OoJlap/IbIH TUIMJIUIITIH 3epTTey oAicTepl OOHbIHIIA YChIHBICTap OepiireH. 3eprrey Oacrayblin
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MEKTENTEP/IC aFbUIIIBIH TUTIH SHI'13y MOCEIIENIePiH, COHBIH IIIH/E THICTI peCypCcTapFa, MyFaliMICPIe XKOHE
JKachlHa COMKEC MaTepHajiapra JIereH KaKETTUTIKTI KapacThIpabl. ABTOpIIap OKYIIBUIAPIbIH TaHBIMABIK
KaOiJeTTepiH JaMBITYIBIH THIMJI SAICTEpIH CHUIATTall OTHIPHIN, MYFATIMHIH OKBITY HPOLECIHICTI posiH
epexie aran eTe/l. KOrHUTUBTIK cTparerusiap peTinae ecte cakray, 3¢iiHAl HIOFbIPIaHABIPY, JOTHKAJIBIK
oliay >KoHE MocelieNiep/ii LNy AaFapuIapbl KepceTineni. Makanaia 6acTayblll ChIHBIN OKYIIbLIAPBIHBIH
)Kac epeKIIeIiKTepl eCKeplil, 0Iap/IblH aFbUIIIBIH TUTIH YHpEHyAerT KHBIHABIKTapbl MEH ONapbl XKEeHYIiH
JKOJIIaphl TallIaHa bl

Makanana COHbIMEH Karap Ma3MyH[bl JKOHE KOMMYHHUKATHBTI OpEKETTEpIl TapTy apKbUIbI
KOTHUTHBTIK CTparerusuiapbl KonaalTeiH pecypc perinne «Family and Friends» kitaObl TajkpuiaHapl.
Hotmxecinne, KOTHUTUBTI CTPATETHSIHBI KOJIJIAHY aJlJIBIHFBI O11iM MEH jkKaHa YFbIMJIap MEH KaObUI1aHaThIH
aKmapar apacblHga OaillaHblc OpHATy apKbUIbl CHIHM TYpPFbIaH OWlayFa, TpoOieManapAbl IIenry
JIaF/IbIIapbIHa )KOHE aFbUILIBIH TUTIH YHPEHyTe IereH OH KO3KapacKa bIKIal €TEeTIH OKYIIbIFa OaFbITTaIFaH
TOCLI1 KONJalabL.

KinrTi ce3nep: TaHBIMABIK cTpaTerusuiap, ic-napaiap, 6acTayblil ChIHBII OKYIIBUIAPHI, aF bUTLIBIH
TiNIi cabarbl, 9iCcTepl, TAHBIMIBIK TaMYBbI.

M.M. Eckanu*, ]I.M. Abapaiiesa
Yuusepcurer KopksIT ata,
Ke3piopna, Kasaxcran

KornuruBHbIE cTparerun Oﬁy‘le]-ll/lﬂ aHFJ'lHﬁCKOMy
A3BIKY y4Yaluxcs HAYaJIbHOH IKOJIbI

AnHoranus. [IpenogaBanue aHIMUHACKOTO SI3bIKAa HA YPOBHE HA4aJIbHOM IIKOJMBI SIBJISETCS BaXKHBIM
IIaroM B CO3/IaHMM MPOYHOM OCHOBBI JUI OBJaJieHus si3bikoM. B Kazaxcrane, riae MHOrosi3p4HOE 00paso-
BaHUE SIBIISICTCS IPHOPUTETOM, KOTHUTHBHBIC CTPATErU HEOOXOANMBI ISl TOTO, YTOOBI IOMOYb YYaIIUMCS
MJIQINIKX KJIAcCOB 3((EeKTHBHO OBIIa/IeBATh AaHIIMHCKUM SI3BIKOM. B 9TOii cTarbe paccMaTpHBalOTCs KOT'-
HUTUBHBIEC CTPATETHH, pa3pabOTaHHbIE CICHUATIBHO IS y4YalMXcsl HadallbHOM mkonsl B Kazaxcrane, u na-
I0TCS PEKOMEH/JIAIMKU TI0 METOJ]aM HCCIIEIOBAaHMs [UIsl OLIEHKH MX 3(QdeKkTHBHOCTH. B nccnenosanuu pac-
CMaTpPUBAIOTCSI MPOOJIEMbI, CBA3aHHBIE C BHEIPEHHUEM aHIIIMICKOTO sI3bIKa B HAYAJIBHBIX IIKOJNAX, B TOM
yucie HeoOXOIMMOCTh B JIOCTATOYHBIX pecypcax, KBaIU(HUINPOBAHHBIX YUUTENSX M Marepuaiax, CooT-
BETCTBYIOIIIUX BO3pacTy. B HeM paccMaTpHBalOTCs TEOPUM KOTHUTHBHOTO O0yUYEeHHUS U IPAKTHYECKHE CTpa-
TETUH, TaKHe KaK BKIIIOYEHHE UTPOBOM JICSTEIBHOCTH, IPYIIIOBas padoTa U HarIsIIHbIE TOCOOUS, s TO-
BBIIICHHS BOBJICUEHHOCTH YYAIIUXCS U YIYUIICHUS TOHUMAaHHSL.

B crarbe Taxoke paccmarpuaercs cepust «Family and Friends» kak pecypc, monaepxuBarommmii Kor-
HUTUBHBIC CTPATEI'UH TIOCPEICTBOM YBIIEKATEIbHOTO KOHTEHTAa U KOMMYHUKAaTUBHBIX JIeiicTBUi. B KoHeu-
HOM CYEeTe, OH BBICTYNAeT 3a JIMYHOCTHO-OPUEHTHPOBAHHBIN OIXOA, KOTOPBIH Pa3BUBAET KPUTHUYECKOE
MBIIIUICHHE, HABBIKK PEIICHHs MPoOJieM U O3UTHBHOE OTHOIICHHE K M3YUEHHIO aHITIMHCKOTO SI3bIKa, CO3-
JlaBasi CBSI3M MEX]y NPEIbIAYIIUMY 3HAHUSMU 1 HOBBIMHU KOHLCTIIHSIMH.

KuaroueBrbie ciioBa: KOorHUTHBHBIE CTpATEruy, BUABI JCITEIBHOCTH, YUallIuecsl Ha4aJIbHOM MIKOJbI,
YPOK aHIJIMHCKOTO SI3bIKa, METO/BI, KOTHUTUBHOE Pa3BUTHE.
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DEVELOPMENT OF PROFESSIONAL COMPETENCIES
OF TEACHERS TO MANAGE THE INNOVATION ENVIRONMENT

Annotation. This article considers especially the development of teachers' professional
competencies needed to manage the innovation environment. The study was carried out in order
to develop the main directions of teachers' professional competencies development, which can
provide effective management of innovation environment in secondary educational institutions.
The main provisions and aspects of formation of teachers' knowledge and skills necessary for
the management of innovation knowledge and skills are considered. The level and perception of
problems and importance of professional competencies among school teachers, which they need
to improve innovation management, were evaluated. Their results showed: that school teachers
feel the need to develop a number of key competencies for mastering modern technologies
and using innovative teaching methods, as well as note the need for additional training and
professional development for effective management of the innovation process. These indicators
are confirmed by the opinions of school administrations, parents of pupils, high school students
and IT specialists. Lack of equipment, lack of time and low technical support were identified as the
main barriers to successful management of the innovation environment. A comprehensive system
for the development of teachers' professional competencies focused on innovation management
has been developed. Its implementation should allow teachers to more effectively implement
innovative teaching methods and manage changes in school educational processes.

Keywords: professional competencies, educators, teachers, innovation management,
school administration, parents, high school students.

Introduction

The relevance of the study of professional competencies of teachers for management
in an innovative environment is due to significant changes in the educational system,
caused by the rapid development of various modern technologies and the transformation of
requirements for other qualifications of teaching staff, especially at the level of secondary
education. It is conditioned by the fact that a modern school must meet the challenges of
modern times in order to provide training of such graduates who will be able to adapt to
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the constantly changing conditions of life and future work. All these conditions require
secondary school teachers to constantly develop their professional competencies in order
to be always ready and able to implement new teaching methods based on innovative
approaches in their work.

One of the key problems that need to be addressed is the insufficient level of
teachers' readiness to manage innovation processes that are increasingly being introduced
in educational institutions (schools). In the process of modernization of the education
system, which is still ongoing in the Republic of Kazakhstan, school teachers need to
possess both traditional skills in the field of teaching and be able to create and maintain
in educational institutions a comfortable environment for the introduction of innovative
technologies and methods. However, in practice, the existing system of developing teachers'
professional competencies often fails to take these needs into account. While the solution
of the problem in the context of the development of teachers' professional competencies
for managing the innovation environment is extremely important in modern conditions.
This is due to the fact that it is teacher educators who play a major role in shaping the level
of knowledge and skills of future generations who will be able to be successful in today's
rapidly changing world.

The aim is to develop the main directions of the development of professional
competencies of teachers capable of ensuring effective management of the innovation
environment in secondary educational institutions.

Objectives of the study:

— to consider the main provisions and aspects of formation of teachers' knowledge
and skills necessary for the management of innovative knowledge and skills;

— To assess the level and perception of the challenges and importance of professional
competencies among school educators that they need to improve innovation management

— to develop a comprehensive system for the development of teachers' professional
competencies focused on innovation management.

Scientific novelty of the work consists in the development of a comprehensive system
for the development of professional competencies of teachers to manage innovations in the
process of school education. Unlike existing approaches, this model will take into account
the specifics of Kazakhstani education and the peculiarities of professional activity of a
modern teacher.

The object of the study is professional competencies necessary for teachers to
effectively manage an innovative educational environment.

The subject of the study is the processes of formation and development of professional
competencies in the context of modern innovative education system.

The degree of development of the problem is characterized by the presence of a
number of studies that are directly or indirectly devoted to the problems of teachers'
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professional development and innovation management in the education system. At the
same time, it is important to note that most of the works focus on individual issues.

The study is based on the works of leading Kazakhstani and foreign scientists.
In Kazakhstan, the problem under study is disclosed by G.K. Tleuzhanova [l1],
L.A. Anarbek, G.M. Sarsenbaeva, G.B. Isaeva. [2], R. Kalimzhanov, A.Ismagulova,
G. Rakishev [3], E. Vasiliev, B. Abykanov, G. Myrzagereykyzy [4], D.M. Mukhiyaeva,
T.Sh. Shayakhmetova, J.S. Utegenova [5] and others. It is also necessary to note the works
of foreign scientists such as G. Sherly [6], S. Rahmah [7], D. Namsone [8], A. Qodir [9],
N. Hamid Ali [10], V. Ho, V. Tran, V. Nguyen, [11], C. Marisa [12] and others. These
works laid the foundation for understanding the mechanisms of innovation environment
management and the role of teachers' professional competencies in this process.

Literary and analytical analysis, survey and comparison methods and modeling
will serve as the methodological basis of the study. Their integrated use is aimed at a
comprehensive study of the existing problems, and to develop effective recommendations
to address the issues raised.

Theoretical and practical significance of the study consists in the possibility of
using the developed measures to improve the quality of teachers' professional competence
development and to improve the processes of innovation environment management in
educational institutions. The results of the study can also be used in the professional
development of teachers and implementation of innovation environment management in
secondary educational institutions.

Materials and methods

The research materials chosen are scientific (monographs, scientific articles and
other forms of scientific research), legislative, regulatory and methodological works. All
materials relate to the topic of the study and the problem considered in it.

The following research methods were used to achieve the set goal and solve the
research tasks related to the development of the main directions of the development of
professional competencies of teachers for the management of innovative environment in
secondary educational institutions.

Theoretical analysis of literature to study and systematize scientific legislative,
regulatory and methodological sources that describe the issues of innovation environment
management, development of professional competencies of school teachers. This analysis
is aimed at establishing existing concepts, trends and best practices, in the researched area,
as well as to identify contradictions subject to further and more detailed consideration.
The obtained materials allow to help understand what strategies and methods of
innovation management are more effective at a higher level of development of professional
competencies of teachers.
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Survey methods, through questionnaires among school teachers are aimed at
collecting primary information about the current state of their professional competencies,
about the perception of the importance of their professional competencies, which they
need to improve the management of innovations in the educational institution. 80 teachers
of secondary schools in Pavlodar city were surveyed.

Interview method in the form of several focus groups. It is conducted among
administration (12 people), parents (12 people), high school students (12 people) and
IT specialists in the field of school education (12 people). This approach provides an
opportunity to gain a deeper understanding of the opinions and views of the most
important participants of the school education process regarding the issues of managing
the innovation environment and developing professional competencies among teachers.
All focus group participants were asked general and special questions.

The observation method is used to monitor the work of teacher educators in real-
life conditions. Since only in this way it is possible to see and evaluate their current
professional competencies in the management of innovative educational environment, as
well as to establish more complex situations that they face in the process of teaching. In the
course of the study, the work of 24 teachers of schools in Pavlodar city was observed. The
main objective was to assess the current professional competencies of teachers, as well as
to identify specific situations in which they face difficulties in managing the innovative
environment. The observation was conducted during one school week, covering various
lessons and extracurricular activities.

Methods of statistical analysis are used for statistical processing of the obtained
quantitative data. Methods of analytical analysis are aimed at generalizing the results and
formulating conclusions on the obtained results

Modeling methods are aimed at developing recommendations in terms of modeling
the processes of innovation environment management and the development of professional
competencies of teachers, in the form of visual schemes and algorithms of actions that can
be applied in real educational practice and predict possible results.

Results

The main provisions in the context of developing professional competencies of
teachers. Professional competences of school teachers are considered to be: general
pedagogical competence; subject pedagogical competence (knowledge of the subject and
its teaching methodology) professional-communication skills; managerial competence;
competence in the sphere of innovation activity; reflexive competence [13].

Aspects of the formation of teachers' competencies necessary for the management of
innovative knowledge and skills are laid down in legislative and methodological sources.
Thus, the Professional Standard «Teacher» of the Republic of Kazakhstan (2022) defines
the importance of professional development of teachers and educators, expressed in the
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management of their own professional growth through the development of the required
competencies needed to ensure effective pedagogical activity [14].

It is necessary to single out information and communication competencies, which
include skills in information and communication and Internet technologies [15, 16]. In
this case, we can refer to the opinion of a group of Kazakhstani authors who note that
it is necessary to characterize innovative pedagogical management complex system,
which includes principles, methods, forms of organization and technological techniques
used in the management of pedagogical process. Only this approach can allow a modern
school to move to a horizontal system of management organization in the form of such
cooperation as (subject-subject), as it allows to ensure, first of all, the creative development
of the personality of the teacher-teacher and then of his pupils [2, p. 223]. Besides,
teachers' innovative activity is subject to continuous development, taking into account
the processes of innovation, which are noted in the secondary compulsory educational
process, according to the requirements of the State Educational Standards of the Republic
of Kazakhstan [3, p. 129].

To the professional competencies of school teachers, necessary for the management
of innovative knowledge and skills, many authors refer: mastery of modern techno-
logies [17]; readiness for training and professional development [18]; ability to adapt
educational programs to innovative conditions [19]; time and resource management;
communication skills; professional self-awareness and reflective behavior; methodological
competence; psychological stability [20]; the use of innovative teaching methods and
their integration.

The results of the questionnaire survey on the questions of the general part. Most of
the surveyed teachers (40%) have significant work experience exceeding 10 years, from
5-10 years of experience have 36%. This indicates that experienced specialists prevail in
the team. Nevertheless, a significant share of teachers (24%) have experience from 1 to
5 years, which indicates the presence of young staff ready for professional growth and
development. The absolute majority of teachers (81%) have higher education, and (10%
of them) are masters or specialists in the field of pedagogy and informatics. 19% have
specialized secondary education. This level of specialized professional training of the
teaching staff indicates potential opportunities for the introduction of innovative methods
in the field of learning management.

Table 1 shows the results of answers to the questions after statistical processing (in
percent of the total number of respondents).

As aresult of analyzing the data obtained, the following conclusions can be drawn.

The majority of teachers assess their skills in working with modern technologies
as satisfactory (55%), however, a significant number of teachers consider them good
(32%) and low — 13%. This indicates that they have an average level of readiness to use
technologies in the teaching process.
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Table 1 — Results of the questionnaire survey of school teachers, in percentages
Questions Answers
Evaluate your level of proficiency in good satisfactory low
modern technologies in the educational
process 32 55 13
How often do you use innovative regularly periodically never
teaching methods in your work? 49 45 6
) Lack of Low level Insufficient

What challenges do you face in necessary Lack of time of technical knowledge and
implementing innovations in the equipment support skills
classroom?

45 51 49 71

. Mastery Use of innova- Time and Communication

What aspect of your professional of modern tive teaching resource with colleagues
Eomfetenaes would you like to improve | technologies methods management and students
irst?

71 75 87 53

e s . No, my
Need additional training or professional Yeah, I'm in dire | More like yes knowledge is
development to successfully manage need than no sufficient
innovation?

53 22 25
How important are professional com- . Medium level of .

. Very important . Not important
petencies for successful management importance
of the innovation environment in the
school? 45 45 10
What, most of all, hinders the develop- La.ck (?f Limited access Lack of mana-
ment of professional competencies motivation to resources gement support
among educators? 37 38 25
To what extent does your work influence Signiﬁcant Moderate None
the success of innovation implemen- impact impact
tation in your educational institution? 37 53 10
) Professional Improvement | Improvement of Ofrganlza’?;m

What measures could help improve development of | of material and methodo- 0% support ot
the management of the innovation teachers technical base | logical support pedagogical
environment in your school? creativity

71 53 37 45
Do you have any suggestions for Yes, there are There are
improving the current system of concrete ideas gener.al No
developing teachers' professional suggestions
competencies? 21 48 31

Would you like to participate in further
research or discussion about managing
the innovation environment in your
school?

Yes, I'm willing
to participate
actively

Perhaps, given
free time

No, I don't see
the need

43

31

26
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The main difficulties in implementing innovations among teachers are lack of
knowledge and skills (71%) and lack of necessary equipment (45%). Lack of time (51%)
and low level of technical support (49%) are also considered significant negative factors.

Teachers consider time and resource management (87%), use of innovative teaching
methods (75%), and mastery of current technology (71%) to be most important for
improvement. Less of a priority, in their opinion, are considered innovative communications
with colleagues and students (more than half or 53%).

More than half of the teachers surveyed need additional training or professional
development to successfully manage innovation (53% and 22%), and only a quarter (25%)
have no such need.

The vast majority of teachers realize the importance of professional competencies
for successful implementation of innovations in the educational environment (90%: 45%
and 45%).

Limited access to resources (38%) and lack of motivation (37%) were identified as
the main obstacles to the development of professional competencies by teachers. Lack of
support from the management is also an obstacle, but only for 25%.

Slightly more than half of teacher educators believe that their activities have a
moderate influence on the successful implementation of innovations (53%), with a not
insignificant proportion of teachers marking their influence as significant (37%) and only
10% believing they have no influence.

The main suggestions for improving the management of the innovation environment
are: improving the qualifications of teachers (71%), improving the material and technical
base (53%) and organizing support for pedagogical creativity (45%).

More than a half of teachers expressed full or possible readiness to participate in
further discussions and research related to innovation environment management (43% are
ready to actively participate, 31% will probably participate). While 26% of teachers are
not ready to participate.

The results of the survey make it possible to identify the key areas that are the most
significant for educators in scientific and theoretical terms:

Recognition of the importance of professional competencies, as the majority
of teachers realize the significance of their professional competencies for successful
management of the innovation environment.

Prioritization of certain competencies is that the findings indicate that educators
highlight time and resource management as the most important aspect to improve
their professional competencies. This indicates the need for further research aimed at
optimizing time resources and rational allocation of material and human resources in
educational institutions.
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The results of the survey for the two general questions, in the scope of the four focus
groups, are reflected in Table 2.

Table 2 — Results of the opinion interviews of the four focus groups on two common questions

Questions Answers
How do you assess the current level of
professional competencies of teachers . .
in the field of innovation environment High Medium Low
management?
School administration 33 50 27
Parents 58 42
High school students 8 67 25
IT specialists 17 58 25
What aspec?ts of teachers 'professmnal Mastery . Use qf Time and | Communication
competencies need to be improved innovative .
. . of modern . resource with colleagues/

to better manage the innovation . teaching

. technologies management | parents/students
environment methods
School administration 67 67 50 33
Parents 75 58 50 52
High school students 97 90 72 30
IT specialists 100 83 50 17

To illustrate the results of the focus groups' opinions regarding the assessment
of the current level of professional competencies of teachers in the field of innovation
environment management, we will show them in Figure 1.

80
70
60 50
50 42
40
30 23
20
10 0
0

58

School administration Parents

High school students

IT specialists

EHigh ®Medium Low

Figure 1 — Assessment of the current level of professional competencies
of teachers in the field of innovation environment management
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Assessment of the current level of teachers' professional competencies has shown the
following. School administrators give a higher assessment of competence level to 23% of
teachers, some and IT specialists also assess a high level of competence in some teachers
(17%). Half of teachers assess the level as average, while 27% and 33% of teachers assess
the level as low, respectively. At the same time, parents and senior school pupils more
often assess the level of teachers' competencies lower, especially parents who did not mark
high level at all. Let us compare them with the indicators given by teachers: the majority
of teachers assess their skills in working with modern technologies as satisfactory (55%)
or average level, good (32%) or high level, and low — 13% or low level. This indicates that
their assessment is generally similar to the administration's opinion.

Figure 2 reflects the results of the focus groups' opinions on aspects of educators'
professional competencies that need to be improved for more effective innovation
management.

120
100
80
60
40
20
0

97 100

School Parents High school students IT specialists
administration

® Mastery of modern technologies ® Use of innovative teaching methods ® Time and resource management

Figure 2 — Aspects of educators' professional competencies
that need improvement to better manage innovation.

It is clearly seen that all groups emphasize the importance of mastering modern
technologies and using innovative teaching methods for more effective management of
the innovation environment. This opinion is especially strong among high school students
(97%) and IT specialists (100%).

Time and resource management is also considered an important aspect that needs
improvement, especially among high school students (72%). In other groups, this aspect
was mentioned by half of parents, administrators and IT specialists (50% each).

Communication with colleagues, parents and students is considered less critical
for improvement, except for the opinion of parents who see this area as important for
improving teachers' professional competencies.
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Comparison with the results of the educator survey showed that teachers consider
time and resource management most important for improvement, with the use of innovative
teaching methods and mastery of modern technology ranking second and third, and
innovative communication with colleagues and students considered a lower priority.

The survey of focus group opinions revealed the key areas for improving teachers'
professional competencies: mastery of modern technologies, application of innovative
teaching methods, and effective time and resource management.

The results of the focus groups' opinions on specific issues are reflected in Table 3.

Table 3 — Results of interviews on specific questions received from school administration, parents of
pupils, high school students and IT specialists

Questions Answers
School administration
. Ensurin . Support in the
What steps does the administration Conducting & Introduction PP
. . access to . development
take to support teachers in develo- seminars and of mentoring . .
e thei rencies i . trainines: modern oorams of innovative
aing e :O mpetencies in tr{r)lanagmg £ technologies Prog projects
e innovation environment?
42 50 25 0
What resources and conditions Modern tech- Additional Experience Increased
are necessary to create a favorable nologies and funding exchange hours for self-
environment for the development of equipment programs development
teachers' professional competencies? 100 75 50 33
Parents of students
How do you think the development Positive Neutral Negative
of teachers' professional
competencies will affect the quality 92 8 0
of your children's education?
e . Yes, we
Are you willing to engage in collabo- Perhaps,
. ... . are ready . No, not
rative activities with educators to . given free .
. . to actively . interested
support their development in mana- participate time
ing an innovative environment?
Sine 2 58 8
High school students
How changing the professional Positive Neutral Negative
competencies of your teachers might
. o 67 33 0
affect your learning and motivation
. . . . Online Grou
What innovative teaching methods Project p
. . o courses and work and | Game elements
would you like to see more often in activities bi )
the school program? webinars cooperation
' 50 75 42 58
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Continuation of table 3

Questions Answers
IT specialists
What technology tools and platforms Interactive Cloud Co-opergtlve Artificial
can help educators develop . education . .
. . . panels services intelligence
their competencies in managing programs
innovation environments? 100 75 50 25
. Sl Limited
What technical barriers prevent Insufficient oW rmted .
. response to | accessibility Equipment
educators from effectively budget for IT L .
. . e . tech support | to specialized | malfunctions
developing their competencies in this | infrastructure
) requests platforms
area?
100 75 50 33

The results obtained allow us to draw the following conclusions about the interview

School administration believes that the school actively supports teachers through
seminars and trainings, access to modern technologies and introduction of mentoring
programs. However, insufficient attention to the support of innovative projects
development is noted (0%). In their opinion, in order to create a favorable environment
for the development of professional competencies of teachers, modern technologies and
equipment (100%), additional funding (75%) and experience exchange programs (50%)
are required. The importance of increasing the hours for self-development is also noted
(33%).

According to the opinion of pupils' parents, the development of teachers' professional
competencies will positively affect the quality of their children's education (92%); the
neutral opinion is insignificant — only 8%, and there are no negative ones. The majority of
parents are ready to participate in joint activities with teachers to support their development
in managing the innovative environment. Moreover, 42% — actively, 58% — if they have
time, and only 8% have no desire.

High school students in the majority believe that changes in teachers' professional
competencies will have a positive impact on their learning and motivation (67%). Neutral
answers account for a little more than a third (33%), and there are no negative opinions.
Students express a desire to use project activities (50%), online courses and webinars
(75%), group work and collaboration (42%) and game elements (58%) more often in the
curriculum.

IT specialists name interactive dashboards (100%), cloud services (75%),
collaborative learning programs (50%) and artificial intelligence (25%) as the most
useful tools for teachers to manage the innovation environment. The main problems
are IT infrastructure funding (100%), slow response to support requests (75%), limited
availability of specialized platforms (50%) and hardware failures (33%).
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Thus, all participants of the process (school administration, parents, students and IT
specialists) see the necessity and importance of developing professional competencies of
teachers to improve the quality of education. At the same time, they point to the lack of
resources, such as modern equipment, funding and technical support, which is the main
obstacle to effective implementation of innovations.

The results of the observation of teachers' work are shown in Table 4.

Table 4 — Teacher observation results (percentage)

Results
Indicators Well- Needs Virtually
developed | improvement unused
1. Mastery of modern technologies 50 33 17
2. Use of innovative teachin
methods ¢ 67 25 8
Lack of Not enough Low 1eyel Insufficient
3. Difficulties in implementing necessary time of technical knowle.dge and
innovations: equipment support skills
75 58 8 33
Insufficient Insufficient Time and | Communication
4. Desired areas for competency knowledge knowledge resource with colleagues
improvement: and skills and skills | management | and students
79 88 71 63

Obtained surveillance results.

1. Mastery of modern technologies: 12 teachers (or 50%) are well developed, as
they confidently use interactive whiteboards, online platforms and other digital tools in
their daily teaching practice. These teachers demonstrate a high level of proficiency with
these technologies and are able to promptly address emerging technical issues regarding
innovation management. Needs improvement 8 educators (or 33%) as they experience
some difficulties in using modern technologies. They often seek help from technicians
or colleagues, especially when unforeseen technical glitches occur. 4 teachers (or 17%)
practically do not use innovations in their work. They prefer traditional teaching methods
and explain it by the lack of necessity or difficulty in mastering new tools.

2. Use of innovative teaching methods. 16 teachers (or 67%) regularly use innovative
teaching methods, such as project activities, cooperative learning and game forms. These
teachers note that such methods increase students' motivation and improve learning. Six
teachers (or 25%) sometimes use innovative methods. Lack of time and resources explains
their irregular use.
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Rare use is noted by 2 teachers (or 8%), as they still prefer to use time-tested
classical educational approaches.

3. Difficulties in implementing innovations: 18 teachers (or 75%) pointed to the lack
of modern equipment as the main reason for difficulties in implementing innovations.
At the same time, they emphasize that the lack of interactive whiteboards, computers
and other equipment significantly limits the possibilities of using modern technologies.
14 teachers (or 58%) complain about the lack of time to prepare lessons using innovative
methods. These teachers note that it takes a lot of time to develop new teaching materials
and adapt old ones to modern requirements. 10 teachers (or 42%) faced problems due
to insufficient technical support. According to them, assistance from IT-specialists
comes slowly or is absent at all, which creates additional difficulties in implementing
innovations. 8 teachers (33%) admit that they themselves are not competent enough in
the use of modern technologies and innovative methods. They believe that they need to
undergo additional training or improve their qualification.

4. Desired areas for competency improvement. 19 teachers (or 79%) expressed a
desire to improve their skills in the use of modern technologies. All these teachers are
interested in taking courses and trainings aimed at mastering new digital tools. 21 teachers
(or 88%) want to learn how to use innovative teaching methods more effectively. These
teachers are looking for ways to integrate innovative methods into daily practice without
compromising the quality of traditional instruction. 17 educators (or 71%) noted the
importance of managing their time and available resources. They strive to master time
management techniques and effective lesson planning. 15 teachers (or 63%) indicated
the need to improve their communication skills, especially in terms of interaction with
colleagues and students.

Scientific and theoretical conclusion: the results of the questionnaires, interviews
and observations emphasize the importance and the need for more in-depth scientific
analysis and the development of more effective strategies and comfortable environment,
which will allow more effective development of professional competencies of teachers in
the conditions of innovative development. In order to carry out such modernization, it is
proposed to make changes in the following plan:

1. Analyzing the current state of the education system: it involves assessing the
needs of teachers and educational institutions in the area of professional development
and innovation implementation; identifying existing barriers to the introduction of new
technologies and methods.

2. Creation of a comfortable environment for innovations is carried out as follows:
creation of physical infrastructure, in the form of updated classrooms and their equipping
with modern equipment on which innovative technologies are implemented; formation of
psychological climate, in the form of an atmosphere of openness and readiness for change
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among teachers and administration; support from the management through administrative
assistance and allocation of resources for the implementation of innovative projects.

A comprehensive system (model) of teachers' professional competence development
focused on innovation management has been developed. The objectives of the system
are: development of professional competencies; effective management of innovation
environment; formation of leadership position; ensuring stability and sustainability of the
educational process; improvement of teaching quality. The objective of the system is to
ensure sustainable growth of professional competencies of school teachers in order to stay
on top of the requirements of innovations. The main stages of the system implementation
are outlined in Figure 3.

The main components of the system are defined as: competence assessment;
planning and implementation of individual competence development plans; training and
support; control and remedial work; regulatory framework and competence standards that
define success criteria for teachers and students.

Analysis of the current state of competencies. Assessment of the level of professional training of teachers through
questionnaires, interviews and testing.

\Z

Identification of priority areas of competence development. ldentification of key competencies, such as
mastering modem technologies. managing mnovative envirommnent, working with innovative teaching methods, etc.

\Z

Development of an individual professional development program. Drawing up a plan for individual competence
development, including courses, trainings, seminars and participation in practical experiments.

\Z

Implementation of the professional development program. Fulfillment of individual plans, participation in
courses and trainings, as well as in projects aimed at innovative environment.

\Z

Monitoring and evaluation of results. Collecting data on the progression of competencies through regular checks,
questionnaires and participation in scientific and pedagogical interaction.

Z

Corrective measures. Modification of the training program and professional development, depending on the
identified competence deficit.

S

Continuons updating of the svstem. Updating of the competence system and introduction of new methods of
training and innovation management.

Figure 3 — Integrated system (model) of teachers' professional
competence development focused on innovation management
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The implementation of the system is based on the following principles: professional
orientation of teachers towards innovative thinking and the ability to adapt to changes;
strengthening of teachers' responsibility for their professional skills and competence
development; support from the administration and colleagues; comprehensiveness and
flexibility; duration and regularity of updates aimed at maintaining high innovative
standards.

Conclusion

The results of the questionnaire survey research show that school teachers feel the
need to develop a number of key competencies, such as mastery of modern technologies
and use of innovative teaching methods. They also note the need for additional training
and professional development for effective management of the innovation process. An
important aspect is the creation of conditions for improving the material and technical
base of schools and organizing support for pedagogical creativity.

The results of interviews (focus groups) showed that teachers face a number of
difficulties in implementing innovative teaching methods, such as lack of necessary
equipment, lack of time and poor technical support. All participants expressed the need
to improve their mastery of modern technologies and use innovative teaching methods.
At the same time, parents and students emphasized the importance of developing teachers'
professional competencies to improve the quality of education.

The observation showed that although many educators have basic skills in
using modern technology and implementing innovative teaching methods, there are a
significant number of areas for improvement. The main barriers to successfully managing
an innovative environment are lack of equipment, lack of time and low technical support.
Most teachers realize the need for additional training and are willing to invest efforts in
developing their professional competencies.

The developed complex system (model) is aimed at forming and maintaining
high professional competence of school teachers in the field of innovation environment
management. Its implementation will allow teachers to more effectively implement
innovative teaching methods and manage changes in school educational processes. In
addition, such a system will improve the quality of the educational process and increase
the efficiency of school activities in general.

Further development of the problem of developing professional competencies of
school teachers to manage the innovation environment requires a comprehensive approach,
including adaptation of educational standards, professional development of teachers,
integration of technologies, formation of innovation culture and active cooperation
between all participants of the educational process. Integrated measures will help to create
a more effective and sustainable school education system capable of responding quickly to
all possible innovation challenges.
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HNHHOBaNUsIJIBIK OPTaHbI 0acKapy 0oiibIHIIA
Nearorrepain Kacion Ky3bipeTTepiH JaMbITy

AnHoTanusi. By Makanama WHHOBAIMSUIBIK OPTaHBI OacKapyra KaKeTTI MYFaliMACPIiH KociOu

KY3BIPCTTUTIKTEPIH JAaMBITY KapacThIPbUIAAbL. 3epTTey OpTa OiliM Oepy MEKEeMENepiHIe MHHOBAIUSIIBIK
OpTaHbl THIMII OacKapy/ibl KAMTaMachl3 €T€ aJIaThIH MeJarorTep/iH KociOM Ky3bIPETTUITiH AaMbITYIbIH
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Heri3ri OaFpITTapblH d3ipiiey MakcarblHAa kyprizuimi. Ilemarorrepme OimiM  MeH JaFabUIApIbIH
MHHOBAIMSJIBIK OPTachlH 0acKapy YIIiH KaKETTI KaJbIITACTHIPY/bIH HETI3r1 epekesiepi MeH acleKTiiepi
KapacThIpbUIaZbl. MeKTen MyraliMJIepiHiH HMHHOBalMsUIapAbl 0acKapynbl SKETULIIPY YIIIH KaXeTTi
KOCiOM KY3BIPETTUIIKTEpIiH MaHBI3IbUIBIFEI MEH NpoOieManapblH KaObULiaybl MEH JieHreliHe Oara
Oepinni. HoTmkenep kopceTTi: MEKTEN MyFalliMiepi 3aMaHayd TEXHOJIOTHSIIAp/Ibl UTEPY JKOHE OKBITYIBIH
WHHOBAIMSJIBIK OICTEPiH KOJJAaHy YIIiH OipKarap HEri3ri KY3bIPEeTTep/i JaMBITy KaXKCTTUIIrIH Ce31He/],
COHBIMEH KaTap WHHOBAIMSIJIBIK MPOLECTI THUIMII 0ackapy YIIiH KOCHIMIIA NaWbIHABIK MEH OUTIKTUTIKTI
apTTHIPY KaXKETTUNriH aran eteni. by kepcerkimirep MeKTeN SKIMIIUTIKTEPiHIH, OKYIIbLIapIblH ara-
aHaJIApBIHBIH, JKOFapbl CHIHBIT OKYNIBUIAPBIHBIH jkoHe AT MamaHAapblHBIH HIKipJIepiMeH pacrala-
Jibl. IHHOBAIMSUTBIK OPTaHbI COTTI OacKapyFa HETri3ri KeJepruiep peTiHIe KaOIbIKTHIH KETICICYyIIiTiri,
YaKbITTBIH JKETICIEYLIUIIr )KoHEe TeXHUKAIBIK KOJIJay/IbIH SJICI3Ir aranasl. IHHOBanmsuapasl 6ackapyra
OarpITTANFaH MyFaJiMJIEp/IiH KoCciOM KY3bIPETTUIITIH AaMBITYIbIH KeUIeH 1 xkyiieci xacanasl. OHbI €Hrizy
MyFaJiMJepre OKBITYAbIH MHHOBAIMSUIBIK OMICTEPIH THIMIIPEK EHTi3yre >kKoHE MEKTenTiH Ourim Oepy
MPOIICCIHIETI ©3repicTepai backapyra MyMKIHIIIK Oepyi Kepek.

KinTTi ce3nep: kociOM Ky3bIpETTUIIKTED, MEAarortap, MyFraiiMaep, HHHOBAIMSUIIBIK MEHEIKMEHT,
MEKTEI OKIMIIILIIT, aTa-aHajap, )XOFapbl CHIHBII OKYyIIbLIapel, [T-MaMauaap.

10. Tenuuuu!, 3.111. llaBanuesa’, A.H. bBosposa*

'"Vuusepcurer 'asu, Aukapa, Typrwms
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Pa3Burne l'[pO(l)eCCl/IOHaJILHI)IX KOMIIETEHIUI MeJaroros
AJISl YIIPpaBJICHUSA MHHOBAIIHOHHOM cpezloii

AnHoTtanusi. B naHHOH craThe paccMmaTpuBaeTcs pasBUTHE NPO(ECCHOHANBHBIX KOMIIETCHIUH
yuuTenen, HeoOXOAUMBIX ISl YIpaBJIeHUs] HHHOBAIIMOHHOM cpenoil. VccienoBanue mpoBOAMIIOCH C 1ie-
JbI0 Pa3pabOTKH OCHOBHBIX HaIlpaBICHHH pa3BUTHUS MPOQECcCHOHATBHBIX KOMIIETEHIIUH Ie[aroros, Cro-
coOHBIX 0OccreunTh 3()(HEKTUBHOE YIPABICHUE WHHOBAIMOHHOW CPEIOW B CPEIHHX OOpa30BaTEIIbHBIX
yUpexkIeHUsIX. PaccMOTpEeHBI OCHOBHBIE MOJIOKEHUSI M aclieKThl (JOPMHUPOBAaHUS y MENaroroB HEOOXOaHU-
MBIX JUIsl yNIpaBJICHUs MHHOBALlMOHHOM Ccpenoil 3HaHui u ymeHuil. IIpoBeneHa oneHka ypoBHS U BOCIIpU-
SATHSI IIKOJIbHBIMU YYHUTENSIMH TIPOOJIEM U 3HAYMMOCTH NMPO(GECCHOHAIBHBIX KOMITETCHIMN, HEOOXOIMMBIX
UM ISl COBEPILLIEHCTBOBAHMS YIIPABICHNSI NHHOBALMSMU. Pe3ybTaThl IOKA3aJIM: IKOJIBHBIE YUUTEIS OILLY-
MIAIOT MOTPEOHOCTH B Pa3BUTHHU PsAJla KIIFOYEBBIX KOMIIETEHIIMH JJIsl OCBOCHHSI COBPEMEHHBIX TEXHOJIOTHI
Y HCIOJIb30BaHMsI MHHOBAIIMOHHBIX METOZOB 00yUeHHs, a TaK)Ke OTMEYatOT HEOOXOAUMOCTh JIOTIOTHUTEIhb-
HOM MO/ATOTOBKH U MOBBIIICHUS KBATU(PHUKAIMH U151 5PPEKTUBHOTO yIIPaBIeHUs] HHHOBAIIMOHHBIM MPOLIEC-
coM. DTH ITOKa3aTeNH! MOATBEPKAAIOTCSI MHEHUAMH aJMUHUCTPAIMH IIKOJ, pOAUTENeH YIEHUKOB, cTaplie-
kj1accHUKoB U U T-ciennanucToB. B kadyecTBE OCHOBHBIX MPEMSITCTBUI I YCIIEIIHOIO YIIPABJICHUS HHHO-
BaIIMOHHOM cpeoil ObUIM Ha3BaHbl HEAOCTATOK 00OPY/IOBaHHS, HEXBaTKa BPEMEHH U Ciladasi TeXHUUECKast
nozanepkka. Pazpaborana KOMIUIEKCHAsI CUCTEMa Pa3BUTHS MPOQPECCUOHABHBIX KOMIIETCHIMN yUUTENeH,
OpPHEHTHPOBaHHAs Ha yNpaBJieHHe UHHOBAIMAMU. Ee BHEpeHNE TOIDKHO MTO3BOJIUTH YYHUTEISM Oosiee d¢-
(eKTHBHO BHEIPSATh HHHOBAIIMOHHBIE METO/IbI OOYYEHUsI M YIPaBISITh H3MEHEHUSMH B 00pa30BaTelIbHOM
IIPOLIECCE MIKOJIBL.

KuaroueBrbie ciioBa: npodeccroHaibHbIe KOMIIETEHIUH, MIEIarory, yYUTelNsl, ”THHOBAI[HOHHBIH Me-
HEPKMEHT, aIMAHUCTPALMS IIKOJIbI, POAUTENH, CTapIIEKIAaCCHUKY, [T-criennanucTsl.
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Maxananwl pacimoey yuiin Kotubliamuii maian
(y2eini natioananvlyvl3):

PenakuusuibIK anka Ky pHaIblH FBUTBIMH-TIEJaror KaJIbIK OarbIThl OOMBIHIIA OYPBIH )KapusiiaHOaraH
Makayagapabl Kabeuinaiapl. Makaia ainekTpoHbiK popmarta (doc, .docx) Tek KypHaIAbIH PECMH CaHThI-
Ha JXYKTey apKbuIibl https://vestnik.ppu.edu.kz/ ychiHbU1a B

HIpudt xerti — 12 (kecre matiniHe — 10 pykcar erineni), mpudt — Times New Roman, Tyzery —
MOTIH eHi OoiibIHIIA, HHTEpBaJ — 0ip, ab3all merinici — 1,25 ¢M, epicTepi: HKOFAPFbI )KOHE TOMEHTT — 2 CM,
COJI XKOHE OH — 2 CM.

Cypertrep, kecrenep, rpaduKTep, AuarpaMmmanap xKoHe T.0. HOMipIiepi MeH aTayblH KOPCETE OTHIPHIII,
TiKeJel MOTIHJEe YChIHBUIAABI (MbIcanbl, 1 — cypeT (kecTe) — cypeTTiH araysl). KecTeHiH araybl KeCTeHIH
JKOFapFbI XKarblHla ad3alTaH, CypeTTiH araybl CypeTTiH TOMEHI1 XarblHIa opTajgaH kepcerineni. Cyper-
Tep, Kecrelep, rpadukTep MEH JuarpaMmanap caHbl MakaiaHblH OapibIK kenaeMiHiH 20%-HaH acraybl THIC.

MakasnaHblH KejeMi (aTayblH, aBTOpiap Typajbl MOJIMETTEpAl, aHHOTALMSHBI, KUITTI ce3aepai,
oubnmorpadusUIBIK Ti3iMl ecenke aamarana) keminae 3000 ce3mi Kypaysl sxoHe 5S000-HaH acmaysl THIC.

Makanansl xxapusuiay KyHbl 8600 Tr, Onkeit Maprynan arsinaarsl [1ITY kei3merkepnepine 4300 tr
KypaiIbl )KoHE TejeM, Makaja Oacrara KaObuljanraHHaH keiin Teseneni. [llerenaik aropnap (KP aBrop-
JIapBIHCHI3) — TETIH.

MakaJjia KYpblUIBIMBI:

Bipinmi xon — 90X Hemipi, (oMOebarn OHIBIK JKIKTEY) Ty3€Ty — COJI JKaK MIeTiHeH, mpuT — xKap-
ThUIAN KaJbIH.

Exinmri xon — FTAMP HeMipi (FBUIBIME TEXHHKAJIBIK aKIapaTThIH MEMJICKETapasblK pyOpHKaTo-
PBI), TY3€Ty — COJI J)KaK IeTi OOMbIHIIA, IIPUPT — KaPThUIAH KaJIbIH.

bip 60c opsiH (poben)

MakasaHblH aBTOpBI(JIaphl) — aThI-KOHI MEH TeTl KepceTiiel OThIpbII, OipHele aBTop OoiFaH Ke3-
JIe )KYMBIC OpBIHJaphl PETTiK HOMIpiepi Oap Ti3iM TypiHae kepceTineni (ycreme), Kaia, MemiekeT. bynan
9pi — JKEKe KoJIIa aBTOPABIH e-mail kepcetinieni: OipHelre aBTop OOJIFaH kKaraala TeK KaHa KOPPECIIOH-
JeHT aBTop/blH e-mail kepcerineni. KoppecrionaenT aBrop* Oenricimen Oenrineneni. Pacimaeyni Makaia
YJITICIHEH KapaHbI3.

bip 60c opsin (poben)

MakasnaHblH araybl (TaKbIpbIObI) MaKajJaHbIH MOHI MEH Ma3MyHBIH KOPCETIll, OKbIPMaHHBIH Ha3a-
PBIH ayJapybl )KoHE KbICKa jKOHEe Ma3MyH/IbI 00Iybl KepeK. TaKbIpBIIThIH OHTAWIbI Y3bIHIBIFBI — 7—13 ce3.
MakasaHblH araybl Makajia TiTiHAE YCHIHBUIYBI KepeK. MaKaJlaHbIH araybl )KapThUlail KaJblH IpUQTIIEH,
0ac opilTepMeH, TY3eTy OPTAChIH/A YCHIHBLIA B

bip 60c opsiH (poben)

Makana tiniage 150-250 ce3nen Typarbin aHHOTaIM (0acka eKi Tije 91edueTTep Ti3iMiHeH KeHiH
MaKaJIaHbIH COHBIHIA Oepinesi).

Amnnotanus kypsutbiMbl kesieci MIHIETTI TapmakTapibl KaMTHBL:

* 3eprTey TaKbIPHIObI Typallbl Kipicie co3.

* FruibiMu 3epTTeyIiH MaKcaThl, HeTi3ri OarbITTapbl MEH HJesuIaphl.

* JKYMBICTBIH FBUIBIMH JKOHE IIPAKTUKAIIBIK MaHbI3IbUIBIFBIHBIH KbICKAIIa CHIIATTaMACHI.

* JKypriziires 3eprreyaiH KYHIBUIBIFBI (OCHI JKYMBICTBIH THICTI OUTIM caacblHa KOCKaH YJIeci).

KinTri ce3nep/ce3 Tipkectepi — Makaia TutiHAE 5—7 ce3.
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AHHOTaIMsE MEH KIITTI Cce3[ep JKapThluai KajiblH HIpUQTIEH, Killi opiNTepMeH, KypCHUBIICH
YCBIHBUIa/(bl. AHHOTALMSIHBIH Ma3MYHBI JKOHE KIITTI CO3/ep KapanaibiM KapinieH, Kill opinTepMeH, Kyp-
CHBIICH a3blIaJIbl.

Bip 60oc opera (Tipobein)

Maxkasa MaTini

Makaina MoTiHi KeJieci 0eJiKTep/i KaMTybl Kepek:

Kipicne

TakpIpbINTEl TaHAAyIbl HETI3/EY; TAKBIPBINTBIH HeMmece MoceleHiH e3ekrimiri. Ocklnan OypbIH
OosFaH TOXKIpUOETIEePl CUIIATTAY HETi31HIe TAKbIPBINTHI TAHIAYIbI HETI3ACYAe MPOOICMANIBIK JKaFIaiiIbIH
6onysl (KaHmail ma Oip 3epTTeyiaepaiH OonMaysl, )kaHa OOBEKTIHIH Maiaa 0omysl *koHE T.0.) Typasbl Xa-
OapnaHabl. 3epTTEYAiH MAaKCaThl MEH MIHCTTEPiHIH KbICKAIa CUIIATTAMACKI, OCHI JKYMBICTBIH HOTHKECIH
0acka aBTOpjap aJfaH HOTIIKEIEPICH, 3€PTTCY TAKbIPHIOBI MEH OOBCKTICIHEH, TAHIAFaH Cajajarbl
3epTTEYNEPiH JKaIIbl TEHACHIMSUIAPBIH KOPCETE OTHIPHIN, MPOOIEMaHbIH JaMy A9PEXKeCiHEeH, 3epITey
TEOPUSICHIH/IA, OJ[ICHAMACBIH/A, MPAKTHKAChIHIIAa HEMece KOPBITHIHABLUIAPBIHAA 0ap KaiIIbUIBIKTapiaH,
3epTTeyNeperi HeMece FEUIBIMU MEKTENTEPAET] OKBUIBIKTapAaH, IepCIIeKTHBAIapAaH aXKbIpaTaThiH 3epT-
TEy TaKbIPBIOBIH JTAMBITATBIH FHUIBIMH JKaHAJIBIK YCHIHBUIAABI. TaKbIPBINTBHIH ©3€KTLIIri OChl OOBEKTIiHI
3epTTeyre JIereH JKajrbl KbI3BIFYIIBUIBIKIICH aHBIKTaNaabl, Oipak Oap cypakrapra TOJNBIK >KayanTapblH
00sIMaybl TaKBIPBINTHIH TEOPUSIIBIK HEMECE MPAKTHKAIBIK MAHBI3/IbLIBIFBIMEH AQJICIICHEI].

Marepuanigap MeH dictep

BeniMpe 3epTTeyiH JKYHETIri CHIaTTanaubl J)KOHE 3ePTTeYAC KOJIMAHBUIATHIH OMICTEpl TaHIay
Heri3zene/i. 3epTTey MarepualiblHa CUIaTTama oepiiesi.

Hotwkenepai any yImiH KOJIaHBUIFAH 9{ICTEMEHI, 3epTTEyAe KOJIJaHbUIATHIH HAKThI 9MIICTEP/Ii CH-
narTay yChlHbUIa/Ibl. Erep nepekrepai alynblH CTaHIApTThl eMec, MHHOBALMSUIIBIK S/IIiCTepl KOJIaHbLICa,
Oyt OemiMIIl ocipece MYKHUST CUIIaTTay Kepek.

Hotnxenepi

Herisri 6enimze nepexrepi tanzay, *ajbliay )KoHe TYCIHIIPY apKbUIbI )KYMBIC THIIOTE3aChIH (TH-
noTe3aapbin) qasenaey KaxeT. Kenemi OoiibiHina Oyt 061iM Makaiaaa OpTalibiK OpbIH anajsl. JKypri3iireH
3epTTEY/iH HEeri3ri HOTIKeIepiHiH Aaneni OasHaaMachl, albIHFaH HOTIKEICPIiH KYTUIETIH HOTIKeIepre
COMKECTIrH CHUIATTay, 3ePTTCYAiH KOHbUIFAaH MaKCaThIHA KOJ JKETKI3YMiH JQJICNi YChIHBUIAIBI. AJIBIHFaH
HOTWOKEJIEPAiH FBUIBIM MEH INPaKTHKaJa KOJJIAHBUTYBIHBIH JoJieli KenTipineai. bemiM HakTbl aBTOPIIBIK
aHAJIMTHUKAJIBIK, XKYHeJIeHreH MaTepraiiat Typaabl. Kaxer Oosran xariaiina cunarramacsl 0ap kecremnep-
MeH, rpaKTepMEH, CypeTTepMEH KaMTaMachl3 €TiIe/Il.

KopbIThIHABI

BemiMae anplHFaH HOTHXKEICPAl KYHeley KepceTuiemi. 3epTTey HOTHXKENEPiHIH KhIcKalia
TYKBIPBIMIAMAChI, OJNapJbIH MaHBI3IBUIBIFBIH Herizaey Oepineni. HoTwkenepaiH FBUIBIMH IKaHAIIBIFBI
CHIATTANIA/Ibl, ONapAbl KOJAAHYJIBIH MYMKIH cajajapbl, NMPaKTHKaIbIK JXOHE FBUIBIMH MaHbI3/IbLIBIFbI
KepceTiieai. bemimMre KapacThIPbUIFaH MOCECIEpIiH JaMy OOKaMbIH CHTI3Y, 3¢pPTTEYIIH HET13T1 MOCEICeCiH
OZ1aH 9p1 JaMBITY MEPCIEKTUBAIAPBIH YChIHY KaXET.

Kap:xblianasipy Typassl aknapar (0ap 6omnca).

Bip 60oc opera (ipobein)

MakaJna aBTopJapbIHBIH KOCKaH yJiecTepi

Bip 6oc opera (Tipoben)

THatioananvinamein a0ebuemmep mizimi

Maxkanaga KOJJaHBUIYbIHA Kapai [TiK jKakIa apKbLIbl| CUITEMENep Kacajaanubl, d9JcOHUCTTepIiH

canbl 10-HaH kem >xoHe 20-maH acmalThIH aTayblHaH Typansl. COHAal-aK aBTOPABIH OTiHilI OOMbIHIIA
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3epTTeNeTiH Mocesie O0MbIHIIA KOCBIMINIA aKIIapaT aly YIIiH YCHIHBUIATHIH 1 0-HaH apThIK eMec AepeKKo3iep
KOCBUTYbI MYMKIH.

Hepexkesnepnin cunarramacsl MEMC 7.1-2003 coiikec jKy3ere achbIpbliabl.

OznebueTTep Ti3iMi €Ki HYCKa/a YChIHBUTYBI Kepek: OipiHIIici — TYIHYCKaia, eKiHIIicl — poMaHu3a-
UsIanFaH (TpaHciurtepanms http://www.translit.ru). AFBUIIIBIH TUTIHIETT Makajianap epexIenik 0o-
7B TaObLIabI, OJapia SAeOueTTepl aFbUIILBIH TUTIHAE Oepyre pyKcar eTieni, anaiiia 6acbuibic T
KOpCeTy Kepek.

Pomanm3anusiianran oiedueTTep Ti3iMi Kesecineit 00ysl kKepek: aBTop (J1ap), TpaHCIUTEpallUsIaH-
FaH HYCKaJarbl TakKbIPbII [Makana arayblH >KaKIIaJarbl aFbUIIBIH TUTIHE ayaapy], aFbUILIBIH TUTIHIET]
oenrinepi Oap.

Tpancnurepanys MpICaJbl:

Matayev, B.A., Tulekova, G.M. «Men» koncepciya psihologiyadagy zertteu pani retinde [The
concept of «Self» as a subject of study in psychology] [Text] // Scientific journal of S. Toraigyrov Pavlodar
State University. — 2019. — Ne4, — P. 264-275. [In Kazakh]

AFBUIIIBIH TUTIHACTT MaKaTaHbIH 9I¢OMETIH PICIMICY MBICAJIBL:

Matayev, B.A., Tulekova, G.M. The concept of «Self» as a subject of study in psychology [Text]
// Scientific journal of S. Toraigyrov Pavlodar State University. —2019. — Ne4. — P. 264-275. [In Kazakh]

OznebueTTep Ti3iMI Makaiaia KOJIAaHbUTY peTi OOWBIHINIA YCHIHBUIA/IBI.

Byt GeniMae eckepy KaxkeT:

* FBIJIBIMHBIH OCBHI CaJlaChlH/Jla KOJIJaHbLJIAThIH Heri3ri FBUIBIMU KapusjiaHbIMAap, 3epTTey)1iH O3BbIK
oficTepi KeNTipiieni;

* 2 IepeKKe3/IeH apThIK EMEC;

* coHFbI 20 KBULAAFBI 91e0MEeT KO3/IepiH MnaiijanaHy Kaxer;

* OuOMuorpadUsAIBIK Ti3iM/IE 3ePTTEYIIIICp MaKaJaHbIH TAaKbIPHIObI OOWBIHIIA KapHsUIAFaH iprei
JKOHE 03€KTi eHOeKTep OOJyhI Kepek;

* MOTIiHJIE KeJITIPUIreH )XyMbICTapFa ciiTemenep [TopTOypBIITH KaKiiaaa] oepiiare;

bip 6oc opsiH (pode)

Maxkauna TijiHeH 0acKa exi Tinjaeri TaKbIpbIN, aBTOPJAp, AHAATIA JKIHE KIJIT ce3aep

Reference-ten keitiH Maxana TijiHeH Oacka eki Tinje (Ka3zak / OpbIc / aFbUIIIBIH) OpHAJACTBHI-
pBUIaJBL.

bip 6oc opsin (poben)

ABTOpJap TypaJbl MajiMeTTep 3 Tinne Oepineni, KaMTHIbL:

Teri ATbl OkeciHIH aThl (TOJNBIK), FBUIBIMH JOPEIKECI, aTaFrbl, Jlaya3bIMbl, YIHBIMBI, MEKCH-)Kailbl,
MeMmItekeT. e-mail Teredon (xar-xabap aBrop yurin), ORCID: (6onraH sxarnaiina)

Meicansi:

MaraeB bepik AirGaiiynbsl - ¢unocodpust moxropst (PhD), Ilemaroruka >xorapbl MeKTeOiHIH
KayMIaCTBIPbUIFaH podeccophl, Onkell Mapryiian atbiHaarbel [laBinomap meqarorukaiblk YHUBEPCUTETI,
[Marmonap, Kazakcran. E-mail: matayevba@pspu.kz. ORCID: https://orcid.org/0000-0002-0610-5108

AxwmeroBa [lunapa CankeHOBHa — Xar-xabap YVIIIH aBTOp, MarucTpaHT, Ojiked Mapryian
areinaarel [laBnonap neparorukaibik yHuBepcuteti, [laBnonap, Kasakcran. Tel. +77773179995. E-mail:
dinaraakhmetoval 1 @gmail.com, ORCID: https://orcid.org/0000-0002-0610-5109
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90X 37... O6pa3zeL
FTAMP 14...

B.A. Mamaes™', IO. /lonuesa?, /I.C. Axmemoesa’

! Onkett Mapeynan amoinoasel [lasnodap nedazocukaivlk yHusepcumeni,
Tasnooap, Kazaxcman
? Aueen Kwnues Pyce ynusepcumemi, Pyce, boneapus
matayevba@pspu.kz

COVID-19 KE3IHIAE CTYAEHTTEPAE «MEH» TYKBIPBIM/IAMACDBIH
KAJIBIIITACTBIPY EPEKIHIEJIIKTEPI

Annomayua. J{ucmanyuonovl oxwimy ocagoauvinoa «lledazocuxka dwcone nCUxono-
Uy MAMaHOwI2bl OOUbIHWGA bakanagpuam CcmyOeHmmepin Kaciou 0aapiayovly 3amMaHa-
YU NCUXONOLUANBIK-NE0A202UKANLIK 3epmmeynepi «Meny mydaculpbiMOamacsl CanacbiHoabl
3epmmeyepoiy o3eKkminicin apmmaolpaobl. ...

Kinmmi ce3dep: «Meny mydsxculpblmoamacsl, Kaciou OatblHObIK, CHyOeHm, Mmynsd,
bonauiax Maman.

Kipicne

Self-realization of a future specialist is impossible without creating your own life
and professional strategy. Therefore, it is necessary to develop the skills of self-realization
and management of individual actions, as society puts forward new requirements for a
person — a modern professional, as an active, creative thinker, able to transform his moral
potential in changing conditions.

Marepuanjaap MeH dictep

Many researchers describe two types of «Self» —real and ideal, and already a certain
type of the «Self» concept can be attributed to the student professional «Self» concept.
The concept of the real «Self» corresponds to the idea of «who I amy, and the «ideal» —
«what I want to be». In many cases, the real and ideal «Self» concept is different, which
can lead to both negative consequences (intrapersonal conflict) and positive ones.

HoTnixke

The ascertaining experiment was carried out on paper in the period from January
to April 2020. The participants of the experiment were provided with forms in Kazakh/
Russian. All respondents were familiarized with the purpose and objectives of the
experiment and warned about the publication of the research results in a generalized
analysis of the dissertation work, scientific journals, conferences, etc.
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KopbITbIHABI

To identify shifts in the above-mentioned criteria for the formation of the «Self»
concept of students after the formative experiment, a control experiment will be conducted
using the following methods: The methodology «Studying the motives of students'
educational activities» by A.A. Rean, the Methodology «Unfinished sentences», the
Methodology of M. Kuhn, T. McPartland «Who am [?», the author's questionnaire, essay,
«I am the past, I am the present, I am the future» and A.S. Budassi «Self-assessment
of personality» on digital media or through the use of various WEB programs. The
estimation of the significance of the shifts was studied using the nonparametric Wilcoxon
T-test and the sign criterion. Statistical data processing was carried out using the SPSS
Statistics 21 program.

Maxana aemopnapvinviy KOCKaH yaecmepi:

F.A. Mamaes — 3epmmey JICYMbICLIHBIY — JICATNbL  SBLILIMU — MYACHIPHIMOAMACHIH
KAIbINMAacmuipobl, Kaciou o03iH-631 0aeanay YeblMblHblY MeOpPUsIblK He2i3iH XanblKApaubik
maocipube mypeviColHan maniodan, uiemenoik adebuemmepee wiony sxcacaovl. CoHbvIMEH Kamap,
3epmmeyoiy 20iCHAMALIK He2i30epin MAHOAYea HCIHE ANLIHEAH HITUdICENEPOT CANbICINbIPMAb
MYpevloa manoayea HeemeKuiniK emmi.

K.K. lllanevinbaesa — aoebuem ke30epin sicytienen, Kaciou o3in-03i bazaiay macenecine
Kamuvlcmvl OMAaHObIK JHcaHe uwemendix 3epmmeynepee aHATUMUKaIblK Womy sHcacaovl. AnviHean
Hamuoicenepoi manoan, onapovly OLLiM bepy oicyliecinoesi NPaKmuKaiblk MAybl3blH CUNAM-
maovl. A6mop coHOali-ax MaxKaiaHvly Ka3ax miniHoe2l bLIbIMU CIMULIH Jcemindipyee icate
MEPMUHONIOUSLIBIK HAKMBLILIKKA HA3AP ay0apobl.

3.K. Kynvwapunosa—sepmmey Ousaunbit 23ipaedi, SMRIUPUKATLIE OepeKmepoi ACUHaKman,
NCUXONIOUSTILIK, OUACHOCMUKANBIK d0icmemenepdi manoadvl. Cmydenmmepmen JHcypeizineet ca-
VATHAMA MeH NCUXONOLUSATIBIK, MAL0AYObIH HIMUdCELEPIH OHOeN, CIAMUCTIUKATLIK KOPLIMbIHObL
arcacaovl. CoHviMeH Kamap, MaKaianblly KYPbLIbIMbIH YiLIeCmipin, Ma3mMYHObIK 0oicit Jicylieneyee
bencendi amcanvicmul.

Bapnwvix agmopnap zepmmey namuoicenepin mankwbliayad, KOpblmbliHObL MYAHCHIPLIMOAPObL
KAIbINMACmbipyea dicone MaKaianvl bacnaza datvinoayea oipaecin KamviCKaH.

Tatioananvinzan adebuemmep mizimi

1. MaraeB, B.A. Kacibu naspnay sxarqaiibinia CTyJeHTTEpAIH «MeH» KOHUENIUICHIH KaJIbIITac-
TBIPYIBIH FBUTBIMU Herizaepi: 6D010300: qok. PhD ... nuc. [Morin] — Hyp-Cynran, 2022. — 176 6.

2.MaraesB, B.A., TyaexkoBa, I.M. «MeH» KOHUEINIMS ICUXOJIOTHIJAFbl 3€PTTEy IIOHI PETIHIC
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AnnoTtanusi. COBpeMEHHbIE TICHXOJIOTO-TICIArOTHUECKUE UCCIICAOBaHUS MPOHECCHOHATBHON MO~
TOTOBKHU CTYJACHTOB 6aKanaBpHaTa 10 CIICIUAJIbHOCTHU «He;:[aroryu(a " MICUXOJIOTUA» B YCIIOBUAX JTUCTAH-
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Features of the formation of the «Self»
concept of students during the Covid-19

Annotation. Modern psychological and pedagogical studies of professional training of undergraduate
students in the specialty «Pedagogy and Psychology» in online learning conditions increase the relevance
of research in the field of the «Self» concept. ...
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Tpebosanue ons opopmnenuss cmamou
(ucnonv3zyiime wabnomn):

PeﬂaKL{I/IOHHa}I KOJUJIETUS NIPUHUMACT paHEC HE OHy6J'II/IKOBaHHble CTaTbu IO HAy4YHO-II€Aarornicc-
KOMY HaIpaBieHHUI0 xypHana. CTarhs mpeacTaBisieTcs B anekrponHoM ¢dopmare (.doc, .docx,) MCKITHO-
YUTEJIbHO nmytem 3arpy3ku Marepuaia Ha ohUIHaIbHBIN calT sxypHaina https://pedvestnik.ppu.edu.kz/

Kernp mpudra — 12 (B Tabmuuax gomyckaercs — 10), mpudr — Times New Roman, BelpaBHHBa-
HUE — 10 HIMPUHE TeKCTa, MHTEpBal — ONMHAPHBIN, a03alHbIi oTcTy — 1,25 cM, ToJsi: BEpXHEe U HUX-
Hee — 2 cM, JIEBOE€ U TIPaBoe — 2 CM.

Pucynku, tabnuipl, rpaduky, quarpaMMbl U Jp. MPEICTABISIOTCS HEIOCPEACTBEHHO B TEKCTE C
ykazanueM Hymepauuu u 3arasus (Hanpumep, Pucynok (Tabnuua) 1 — Ha3Banue pucynka). Hazeanue
TaONuUIBl yKa3bIBaeTCs CBEPXY TaONIUIIbI ¢ a03ala, Ha3BaHHE PUCYHKA YKa3bIBAE€TCsI CHU3Y PUCYHKA I10 1ICH-
Tpy. KonnuecTBo prucyHKoB, TabiuL, rpadMKoB U IUarpaMM He JOJDKHO rpeBbimarh 20% ot Bcero oobe-
Ma CTarbH.

O0nem craThbu (0e3 ydyera Ha3BaHUsI, CBEACHUI 00 aBTOpax, aHHOTALIUH, KJIFOUYEBBIX CJIOB, OMOIHO-
rpa)u4ecKoro Cnucka) qomkeH coctassath ot 3000 cios g0 5000 cios.

Omutara 3a myGnukamnuio crarbu coctanisteT 8600 Tenre, st corpyaHukoB IIITY um. ©. Mapryian
4300 TeHre ¥ BHOCHTCS TIOCJIe OJJO0pEHHs MaTeprasia HayuYHbIM PEIaKTOPOM. 3apyOeKHbIe aBTOPHI Oe3 co-
ABTOPCTBA C OTEYECTBEHHBIMH YYEHBIMH ITyOJIMKYIOTCSI OECIIIIaTHO.

CTpykTypa cTaThbu:

[epBas crpoxa — Homep Y/IK, (yHUBepcasbHas HecsTUYHAs Kiaccu(UKalus) BBIpaBHUBAHUE — T10
JIEBOMY Kparo, IpUQT — MOTY>KUPHBIH.

Bropas ctpoxa — Homep MPHTU (MexrocynapcTBeHHbIN pyOpUKarop HayqHOW TEXHUYECKOH HH-
(opmMarum), BBIpaBHUBaHHUE — 110 JIEBOMY Kpalo, IPUQT — HOIYKHUPHBIH.

Onun npoben

ABTOp(BI) CTaThH — C YKa3aHWEM MHUIMAIOB U (aMUINH, IPH HAJTMYUU HECKOJIBKUX aBTOPOB Me-
cTa pabOThI YKa3bIBAIOTCS B BUJIE CIIKCKA C MOPSIKOBBIMU HOMepaMHu (HaJCTPOYHBIit), ropo, cTpaHa. Ja-
Jiee — Ha OT/IENIbHOM CTPOKE yKa3bIBaeTcsl e-mail aBTopa: Npu HAJIMYUKM HECKOJIBKUX aBTOPOB yKa3bIBaeT-
cs e-mail ToJIbKO KOppecnoHaupylolero asropa. Koppecnonmupytommuii aBrop o003Hauaercsi 3HaukoM ™.
OdopmiieHHE CMOTPUTE B 00pasIie CTaThy.

Onun npoben

HasBanue crarbu (3aroyioBoK) — JIAKOHUYHOE U MH(POPMATHBHOE, OTPAXKAIOIEE COJlepKaHKIE CTa-
TBHH, JAI0IIee BOBMOXXHOCTh OIPEENIUTh HallpaBlIieHHe U3y4aeMoii mpoonemsl. OnTumanbHas AJIHHA 3aro-
noBka: 7—13 cnos. Vcnionb3yercst oy KUpHbIA pUQT, OYKBBI IPONKCHBIE, BRIPABHUBAHUE — 110 LICHTPY.
HaszBanue numiercst Ha si3bike crarbu. Ha3BaHue craThby IpeNCcTaBisieTcs MoayXupHbeiM mipudrom, [TPO-
[MMCHBIMU GykBamu, BEIpaBHUBAHUE — I10 LICHTDY.

Onun npoben

Amnnortarms — o0beM 150250 c1oB, COCTaBIACTCS HA SI3bIKE CTAaThH (HA JABYX JAPYIHX sA3bIKAaX MHpe-
JOCTaBIISIETCS B KOHIIE CTAThH MOCIIE CIIUCKA JIUTEPaTyphl).

Crpykrypa anHoTanuu Birodaet B ceost cienyrompe OBSI3ATEJIBHBIE myHKTHI:

* BerynuTensHOE CIIOBO O TEME HCCIEJOBAHUS.

* Ilenb, OCHOBHBIE HAPaBJIECHHUS U U€U HAYYHOTO UCCIICOBaHMUS.

* Kparkoe onucanue HayuyHO! M MPAKTUYECKOM 3HAUMMOCTH pabOTEHI.

* LleHHOCTH IPOBENICHHOTO UCCIIEA0BaHUS (BKJIa/l, BHECEHHBIH TPOBECHHBIM HCCIIEI0BAHIEM B CO-
OTBETCTBYIOIIYIO HAYYHYIO 00JIacTh).
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KitoueBrle ciioBa/c10BocOUETaHHUS — KOJTMUECTBOM 5—7 Ha S3bIKE CTAaThH.

J11st 3aroJIOBKOB « AHHOTAILIUSD M «KJTIOUEBBIE CIIOBa» UCIIOIB3YETCS MONYKUPHBIH MPUQT, OYKBBI
CTPOYHbIC, KypCHUB. [ TEKCTa aHHOTAIMH U [Tl KJIFOUCBBIX CJIOB HCIIOJIB3YIOTCS MPOCTOM MIPUPT, CTPOY-
HbIe OYKBBI M KypcuB. BrIpaBHUBaHME — MO MIUPHHE.

OnuH mpoben

TekcT cTaTbu

TekcT cTaThy TOJDKEH BKIIIOYATD CIIETYIOLINE YaCcTH:

Beenenne

Bo BBeieHHH pacKpbIBaeTCsl aKTYaIbHOCTh BEIOPAHHOM IPOOJIEMbI UCCIIEI0BaHUS, HEOOXOAUMOCTD
TMIOMCKA MyTel ee pelIeHus, CTeNeHb pa3paboTanHOCTH. Hapsiy ¢ 9THM orpeaenseTcs CTeNeHb BaKHOCTH
ee pellieHns B JaHHbIil MOMEHT, CHOCOOHOCTD Pe3YJIbTaToB paboThI ObITh MPUMEHUMBIMU IS PEIICHHUs 3Ha-
YUMBIX HayYHO-TIPAKTHYECKHUX 3ajady. [IpefcraBnseTcs KpaTKoe ONMCAHWE LIeNU U 3aad UCCIIEA0BaHus,
Hay4yHas HOBU3HA, KOTOpas OTINYAeT pe3yibTaT JaHHOW paboThl OT pe3y/bTaToB, MONYUYEHHBIX APYTUMHU
aBTOpaMH, NPEMET U 0OBEKT MCCIIEIOBAHMSI, CTENIEHb Pa3pabOTaHHOCTH MPOOJIEMBI C YKa3aHUEM OOIINX
TEHJICHIIUI HCCIIeJOBaHNUI B BHIOPaHHOH cdepe, MMeroInecst KOHQIUKTBI B TEOPHU, METOJIOJIOTHH, MPaK-
THKE UJIN BBIBOJAaX HCCHe}IOBaHHﬁ, HpO6eHbI B UCCJIICAOBAHUAX NI HAYYHBIX HIKOJIAX, NIEPCIICKTUBBLI pa3BU-
THSI TeMBI UccieaoBanus. [Ipy 5ToM HEOOXOMMMO KpaTKo onucarh Hanbojee aBTOPUTETHBIE UCCIICA0BAHMUS
Ka3aXCTaHCKHMX YYEHbBIX, UCCIIEA0BaTENeH ONMIKHEro M JAbHETro 3apy0exkbs M0 paccMaTpUBaEMOM TeMe C
YKa3aHuEM O6H3aTeJ'H)HI)IX CCBIJIOK, OTPasuThb UCXOJAHBIC T'MITIOTC3bI.

Marepuansl 1 METObI

B pazznene onuckIBaeTCs IOCIIEI0BATEIBHOCTD BBITOITHEHUSI UCCIECOBAaHUS M 000CHOBBIBAETCS BbI-
00p MeTo/10B, IPUMEHEHHBIX B HCClleoBaHUHU. [laeTcs onnucanue Marepuaa NCCieJOBaHusI.

PeKOMeHZ[yeTCH ornucaTrb METOAO0JIOIUI0, KOTOPpasd MPUMEHAIACH JJId MMOJTYUCHUA PE3YJIbTaTOB, KOH-
KPETHBIC MCTOAbI, TPUMCHUMBIC B HMCCIICTOBAHUU. Ecin NMPUMEHCHBI HECTAHAAPTHBIC, NHHOBAIITUOHHBIC
METObI MOJTy4eHHsI IaHHBIX, JaHHBII pa3/ies He0OX0AUMO ONKMCcaTh 0COOCHHO TIIATENBHO.

PesyabTarsl

OCHOBHOI pazzies, B KOTOPOM IPH MOMOIIM aHan3a, 0000IEeH s 1 Pa3bsCHEHHs JaHHBIX He00Xo-
JIIMO JI0Ka3aTh pabouyto runoredy (runotessl). [1o o0beMy naHHBIH pa3zien 3aHIMaeT HEHTPaIbHOE MECTO
B crarbe. [IpencrasnseTcs apryMeHTUPOBaHHOE U3JI0KEHHE OCHOBHBIX PE3YJIbTaTOB MPOBEACHHOTO HCCIIe-
JOBaHUs, OMIUCAHUC COOTBETCTBUA MOJYUYCHHBIX PE3YJIbTATOB OXUAACMBIM, J0KA3aTCILCTBO JOCTUKCHUSA
MOCTaBJICHHOH 1LIeNU HcclienoBaHus. [IpuBosiTCs ToKa3aTenbCcTBa MPUMEHHUMOCTH MOJTY4YEHHBIX pe3yJIbTa-
TOB B HayKe W TpakTuke. Pa3nen cocTonT u3 coOCTBEHHO aBTOPCKOTO aHAIUTUYECKOTO, CUCTHMATH3HPO-
BaHHOTO Marepuaia. [Ipy HeoOX0AMMOCTH COIPOBOXKIAETCS TaONUIIAMU, TpadKaMU, PUCYHKaMH C TTOCIIe-
AYIOUIUM OIMUCAaHUCM.

3akaro4enue

B pazpene npencraneHa cucreMaru3alys MOJMyYEHHBIX pe3ynbraToB. JlaeTcs kpaTtkas GpopMyInu-
POBKa pe3yJbTaToOB UCCIIEJOBaHMUs1, 000CHOBaHUE UX 3HAUUMOCTU. ONMCHIBACTCS Hay4YHas HOBU3HA PE3yJib-
TaTOB, YKa3bIBAIOTCS BO3MOKHBIC C(l)ep]:-l X IPUMCHCHU, IPAKTUYCCKad U HayYHast 3HAYUMOCTb. B pasaei
HeO6XOHHMO BKJIIOYUTH IMPOTHO3 pa3dBUTUA PACCMOTPCHHBIX BOIIPOCOB, MPEACTABUTL MEPCICKTUBLI JaJIb-
Helillel pa3paboTKu OCHOBHOM MPoOIeMbl NCCIICOBAHUSI.

HNudpopmanus o puHaHCHUpPOBaHUH (TIPU HATUIHH).

Onun mpoben

Bkuiag aBTopoB

Onun mpoben
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Chucok ucnonv3yemot aumepamypul

Coctout u3 10-20 HauMeHOBaHUH JUTEPaTyphl, HA KOTOPYIO JI€JIaIuCh CCBUIKM II0 Mepe yImoTpe-
OJIeHUs B CTaTheE.

Takxke 1o KexaHUI0 aBTOpa MOXKHO BKJIFOYHTH He Ooiee 10 HCTOYHNKOB, pEKOMEH IyeMbIX IS 110-
JIy4SHHS JOTIOJHUTEIILHBIX CBEACHHUH 10 HCCIIEAYeMOH mpobdieme.

Onucanue UCTOYHUKOB ocyIecTugercs B coorBerctBuu ¢ 'OCT 7.1-2003

Crmcok JuTeparypbl HEOOXOMMO NPEICTaBUTh B JIByX BapUaHTaX: IEPBbI — B OPUTHHAJIE, BTO-
PO — pOMaHU3UPOBAHHBIM ajipaBuToM (TpaHcauTepanus http://www.translit.ru). VickiroueHueM sBIISOT-
Csl CTaThbU Ha aHIJIMHACKOM SA3BIKE, B HUX JOIIYCKACTCA NPEAOCTABJICHUC JIMTCPATYyPbl Ha AHTIMMCKOM SI3BbIKE
C YKa3aHHUEM SI3bIKa ITyOJIMKALIH.

PoMaHM3MPOBAaHHBINA CIIMCOK JIUTEPATypPhl JOJKEH BBIISJICTh B CIEIYIOIEM BUie: aBTOp(-bl), Ha-
3BaHUE B TPAHCIUTEPUPOBAHHOM BapHAHTE [IEpEBOA Ha3BaHUS CTATbU HAa aHITIMMCKUHN SI3BIK B KBaIPATHBIX
CKOOKax ], BBIXOIHbIE IaHHBIE C 0003HAYECHUSIMH Ha aHIJIMHCKOM SI3BIKE.

IIpumep TpancauTepanuu:

Matayev, B.A., Tulekova, G.M. «Men» koncepciya psihologiyadagy zertteu pani retinde [The
concept of «Self» as a subject of study in psychology] [Text] // Scientific journal of S. Toraigyrov Pavlodar
State University. — 2019. — Ne4, — P. 264-275. [In Kazakh]

[Ipumep odopmiteHHs IMTEPATYPBI CTaThU HA aHIJIMHCKOM SI3bIKE:

Matayev, B.A., Tulekova, G.M. The concept of «Self» as a subject of study in psychology [Text]
/I Scientific journal of S. Toraigyrov Pavlodar State University. — 2019. — Ne4. — P. 264-275. [In Kazakh]

Crucok auTepaTyphl NPeCTaBIAeTCs [0 Mepe UCTIONb30BAHUS B CTAThE.

B nanHOM pazzesne HeoOXOAMMO Y4eCTb, UTO:

¢ HUTHUPYIOTCSA OCHOBHBIC HAYYHBIC HY6J'II/IK8,L[I/II/I, MEPEAOBLIC METOABI UCCIIEAOBAHMS, KOTOPBIC ITPpU-
MEHSIOTCS B IaHHOM 00JIaCTH HayKH;

* JIOIyCKaeTCs CaMOLIMTHPOBAaHUE He Ooliee 2 HCTOYHUKOB;

* JIOIyCKaeTCs UCIIOIb30BaHNE NCTOYHUKOB, OITyOJIMKOBaHHBIX 3a nociennue 20 ner;

* OubOnHMorpadMUecKuil CIUCOK AOJDKEH colepkaTh (yHIaMeHTaJbHble U Haubonee aKTyaJbHbIC
TPYAbI, Ol'lyﬁ]'[ldKOBaHHble HUCCICAO0BATCIIAMMU 110 TCMEC CTAaTbU,

* CCBUIKHM Ha LIUTHpYeMbIe pabOoThl B TEKCTE JAalOTCsl B [KBaJpaTHbIX CKOOKax];

Onun npoben

HaSBaHI/le, ABTOPbI, aHHOTAlMA U KJIIOYEBBIC CJI0OBA HA JIBYX A3bIKaX, OTJIMYHBIX OT A3bIKA CTATbU

Pasmemiaercst nocie Reference Ha JByX SI3bIKaX, OTJIMYHBIX OT sI3bIKA CTAThU (Ka3aXCKOM / PyCCKOM
/ aHIJIMHACKOM).

Onun npoben

CaeneHue 00 aBTOpax Ha TpeX A3bIKaX, BKIIOYAIOT B ceOs:

damunust mst OTuecTBO (IOJTHOCTBIO), YU€Has CTENeHb, 3BaHUE, JIOJDKHOCTD, OpPTaHU3aLusl, aJpec,
crpana. e-mail, TenedoH (Tonbko aist aBropa koppecnonaenta), ORCID: (npu Hamuum)

Hampumep:

MaraeB bepuk Aiit6aeBuu — nokrop ¢puinocodun (PhD), acconumpoBanHslii npodeccop BhICIIeH
LIKOJIBI Tiegaroruky, Ilapmogapckuii negaroruueckuil yHuBepcuTeT uMeHH Omnkeit Mapryinan, [lasnogap,
Kazaxcran. E-mail: matayevba@pspu.kz. ORCID: https://orcid.org/0000-0002-0610-5108

Axmerosa Jlunapa CankeHOBHA — aBTOP JAJIs1 KOPPECIIOHICHIINHU, MarucTpauTt, [laBnogapckuii nena-
TOTMYECKUI YHUBEpcUTeT uMeHH Onkeld Mapryian. [laBnonap, Kazaxcran. Tel. +77773179995. E-mail:
dinaraakhmetoval 1 @gmail.com, ORCID: https://orcid.org/0000-0002-0610-5109
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YK 37... O6pasel
MPHTW 14...

B.A. Mamaee*', IO. /lonuesa?, /I.C. Axmemoesa’

! [lagnodapcruii nedazocuueckuti ynugepcumem umenu Onxeu Mapeynan,
Ilasnooap, Kazaxcman
2 Pycenckuil ynusepcumem Aneen Kvnues, Pyce, boneapus
matayevba@pspu.kz

OCOBEHHOCTHU ®OPMHUPOBAHUA «51» KOHHEIIIIUHN
Y CTYAEHTOB BO BPEMs COVID-19

Annomayusa. CogpemenHvie NCUXON020-Ne0a202UdecKue UCCLe008aAHUS NPOPeCcCUOHATb-
HOU NO020MOBKYU cmy0eHmos baxanaspuama no cneyuansiocmu «lledazozuxa u ncuxonoausy 6
VC0BUAX OUCAHYUOHHO20 00YYeHUs NOSLIUAIOT AKMYATbHOCMb UCCLe008anull 6 oonacmu « Ay
KOHYenyuu. ...

Knwouesvie cnoea: «A» xomyenyus, npogeccuoHanvHasi no020moseKa, CMmyoOeHm, JIuu-
HOCMb, 0YOYUWUL CREYUATUCHI.

BBeaenue

Self-realization of a future specialist is impossible without creating your own life
and professional strategy. Therefore, it is necessary to develop the skills of self-realization
and management of individual actions, as society puts forward new requirements for a
person — a modern professional, as an active, creative thinker, able to transform his moral
potential in changing conditions.

MarepuaJibl 1 METOAbI

Many researchers describe two types of «Self» —real and ideal, and already a certain
type of the «Self» concept can be attributed to the student professional «Self» concept.
The concept of the real «Self» corresponds to the idea of «who I amy, and the «ideal» —
«what I want to be». In many cases, the real and ideal «Self» concept is different, which
can lead to both negative consequences (intrapersonal conflict) and positive ones.

PesyabTar

The ascertaining experiment was carried out on paper in the period from January
to April 2020. The participants of the experiment were provided with forms in Kazakh/
Russian. All respondents were familiarized with the purpose and objectives of the
experiment and warned about the publication of the research results in a generalized
analysis of the dissertation work, scientific journals, conferences, etc.
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3akiouenue

To identify shifts in the above-mentioned criteria for the formation of the «Self»
concept of students after the formative experiment, a control experiment will be conducted
using the following methods: The methodology «Studying the motives of students'
educational activities» by A.A. Rean, the Methodology «Unfinished sentences», the
Methodology of M. Kuhn, T. McPartland «Who am [?», the author's questionnaire, essay,
«I am the past, I am the present, I am the future» and A.S. Budassi «Self-assessment
of personality» on digital media or through the use of various WEB programs. The
estimation of the significance of the shifts was studied using the nonparametric Wilcoxon
T-test and the sign criterion. Statistical data processing was carried out using the SPSS
Statistics 21 program.

Bxnao asmopos:

b.A. Mamaes - cghopmuposan obueHayunyio KOHYenyuro Uccied08amenbckol pabomol,
NPOAHATUIUPOBAT MEOPEMULECKYI0 OCHOBY NOHAMUS NPODECCUOHATLHOU CAMOOYEHKU ¢ MOUYKU
3PeHUst MeANCOYHAPOOHO20 OnbIma u 0a 0030p 3apybedcrou iumepamypvl. Kpome moeo, pykoso-
Ul ROOOOPOM MeMOOOIOSULECKUX OCHOB UCCTIE008AHUSL U CPABHUMETbHBIM AHAIUZOM NOJYYeH-
HOBIX Pe3yIbmamos.

K.K. Ulanevinbaesa - cucmemamuzupoeana iumepamypHvle UCMOYHUKY U RPOBENd AHATU-
Muyeckuti 0030p OMedecmeeHHbIX U 3apPyOedCHbIX UCCAe0068aHUL, KACAIOWUXC NPOOLeMbl NPO-
geccuonanvroi camooyenku. I[lpoananuzuposas noiyuenuvle pe3yivbmamol, OXapaKmepusoeai
UX npakmuieckoe 3HaueHue 8 cucmeme 0opazosanus. A6mop maxaice 0OpAMuUI BHUMAHUE HA CO-
BEPUICHCMBOBAHIE HAYYHO20 CTNUIAL CINAMbU HA KA3AXCKOM 53blKe U MEPMUHOIOSULECK)TO ThOY-
HOCHb.

3.K. Kynvwapunosa - pazpabomana Ousaiis uccied08anusi, 0000uuia sMnupuieckue Oam-
Hble U 8bLOPALA MEMOOUKU NCcuxono2udeckou ouaznocmuku. Qbpaboman pe3yivmamsl aHKemu-
POBAHUS U NCUXONOSUHECKO20 AHAU3A CIYOEHMO8 U COeNal crmamucmudeckue 8vloovl. Kpome
MO0, AKMUBHO YHACMEOBAT 8 CO2LACOBAHUU CIPYKMYPbL U CUCTHEMAMUZAYUU COOEPIHCAMENbHOL
yacmu cmamou.

Bce asmopbul cosmecmmo yuacmeoganu 8 00CyscoeHuu pe3yibmamos ucciedosanus, gop-
MUPOBAHUU 3AKTTIOYUMNETLHBIX 86160008 U NOO2OMOBKE CIAMbU K U30AHUIO.
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Requirement for to format the article
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The Editorial Board accepts previously unpublished articles in the scientific-pedagogical direction
of the journal. Articles are submitted in electronic format (.doc, .docx,) ONLY by uploading them via the
journal website https://pedvestnik.ppu.edu.kz/

The font size is 12 (the text of the tables may be 10), the font is Times New Roman, alignment —
to the text width, single spacing, paragraph indent — 1.25 ¢cm, margins: upper and lower — 2 cm, left and
right — 2 cm.

Figures, tables, graphs, diagrams, etc. should be presented directly in the text, indicating the
numbering and title (e.g., Figure (Table) 1 — Figure name). The name of the table is indicated at the top
of the table, the name of the figure is indicated at the bottom of the figure. The number of figures, tables,
graphs and diagrams should not exceed 20% of the total volume of the article.

The volume of the article (not including the title, information about the authors, abstract, keywords,
bibliography list) should be at least 3000 words and should not exceed 5000.

The fee for the publication of the article is 8600, for employees of the A. Margulan PPU 4300 tng.
and is paid by the author after approval by the scientific editor. Foreign authors, if they are published free
of charge without co-authorship with domestic scientists.

Structure of the article:

First line — UDC number, (Universal Decimal Classification) alignment — on the left edge, font —
bold.

Second line — IRSTI number (Interstate Rubricator of Scientific and Technical Information), left-
alignment, bold font.

Single gap

The author(s) of the article — with initials and surname, if there are several authors, the places of
work should be indicated as a list with ordinal numbers (superscript) in the sequence corresponding to the
list of authors, city, country. Further, on a separate line indicate the author's e-mail: if there are several
authors, only the e-mail of the corresponding author is indicated. The corresponding author is marked by *.
For the design, see the sample article.

Single gap

The title of the article (Title) should reflect the essence and content of the article and catch the
reader's attention. The title should be local and informative. The optimal length of the title is 7-13 words.
The title should be presented in the language of the article. The title should be written in bold letters, in
capital letters, centred and aligned.

Single gap

An abstract of 150-250 words in the language of the article (in the other two languages, it is provided
at the end of the article after the list of references).

The structure of the abstract includes the following MUST paragraphs:

* Introduction about the topic of the research.

* Purpose, main directions and ideas of scientific research.

* Brief description of the scientific and practical importance of the work.

* The value of the research undertaken (the contribution made by the work to the relevant field of
knowledge).

Keywords/phrases — number of 5—7 in the language of the article.
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The annotation and keywords are presented in bold, lower case letters, italics. The very content of
the annotation and the keywords themselves are in simple font, lowercase letters, italics.

Single gap

Article text

The text of the article should include the following parts:

Introduction (rationale for the choice of topic; relevance of the topic or problem. In the rationale
for the choice of topic, based on the description of the experience of predecessors, a problem situation is
reported (lack of any research, emergence of a new object, etc.). The relevance of the topic is determined
by the general interest in the study of the given object, but the lack of exhaustive answers to the available
questions, it is proved by the theoretical or practical significance of the topic).

Materials and methods (should consist of a description of the materials and progress of the
work, as well as a full description of the methods used. The characterisation or description of the research
material includes its presentation in qualitative and quantitative terms. The characterisation of the material
is one factor that determines the validity of the conclusions and research methods. It should also cover the
fundamental and new works on the topic researched by domestic and foreign scientists (at least 10 works),
analysis of these works in terms of their scientific contribution, as well as gaps in research, which you
complete in your article).

Results (provide an analysis and discussion of your research findings. Conclusions are given on the
results of the study, and the main point is made. This is one of the most important sections of your paper.
It should include an analysis of your work and a discussion of your findings in comparison with previous
work, analyses and conclusions.)

Conclusion (summarising and summarising the work at this stage; confirming the truth of the
assertion made by the author and the author's conclusion on the change in scientific knowledge in the light
of the results obtained. The conclusions should not be abstract, they should be used to summarise the results
of the research in a particular scientific field, with a description of suggestions or possibilities for further
work).

Funding information (if available).

Single space

Contribution of the authors.

Single space

References

consists of 1020 titles of literature to which references were made as they were used in the article
Also, at the request of the author not more than 10 recommended sources for additional information on the
problem under study.

The description of the sources is made in accordance with State Standard 7.1-2003.

The list of references should be presented in two versions: the first — in the original, the second — in
romanized alphabet (transliteration http://www.translit.ru). The exception is articles in English, where it is
allowed to provide literature in English with an indication of the language of publication.

The Romanized list of references should look as follows: author(s), title in transliterated variant
[translation of the title of the article into English in square brackets], the output data with designations in
English.

Example of transliteration:

Matayev, B.A., Tulekova, G.M. «Men» koncepciya psihologiyadagy zertteu pani retinde [The
concept of «Self» as a subject of study in psychology] [Text] // Scientific journal of S. Toraigyrov Pavlodar
State University. — 2019. — Ne4, — P. 264-275. [In Kazakh]
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* it is necessary to use sources of literature for the last 20 years;

* the bibliography list should contain fundamental and most relevant works published by researchers
on the topic of the article;

« the references to the cited papers in the text should be given in [square brackets];
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Title, authors, abstract and keywords in two languages other than the language of the article is
placed after Reference in two languages other than the language of the article (Kazakh / Russian / English).
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FEATURES OF THE FORMATION OF THE «SELF» CONCEPT
OF STUDENTS DURING THE COVID-19

Annotation. Modern psychological and pedagogical studies of professional training of
undergraduate students in the specialty « Pedagogy and Psychologyy in online learning conditions
increase the relevance of research in the field of the «Self» concept. ...

Keywords: «Self» concept, professional training, student, personality, future specialist.

Introduction

Self-realization of a future specialist is impossible without creating your own life
and professional strategy. Therefore, it is necessary to develop the skills of self-realization
and management of individual actions, as society puts forward new requirements for a
person — a modern professional, as an active, creative thinker, able to transform his moral
potential in changing conditions.

Materials and methods

Many researchers (Baumeister et al., 1989; Burns, 1979; Rogers, et al.,, 1957)
describe two types of «Self» — real and ideal, and already a certain type of the «Self»
concept can be attributed to the student professional «Self» concept. The concept of the
real «Self» corresponds to the idea of «who I amy, and the «ideal» — «what I want to
bex». In many cases, the real and ideal «Self» concept is different, which can lead to both
negative consequences (intrapersonal conflict) and positive ones.

Results

The ascertaining experiment was carried out on paper in the period from January
to April 2020. The participants of the experiment were provided with forms in Kazakh/
Russian. All respondents were familiarized with the purpose and objectives of the
experiment and warned about the publication of the research results in a generalized
analysis of the dissertation work, scientific journals, conferences, etc.

Conclusion

To identify shifts in the above-mentioned criteria for the formation of the «Self»
concept of students after the formative experiment, a control experiment will be conducted
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using the following methods: The methodology «Studying the motives of students'
educational activities» by A.A. Rean, the Methodology «Unfinished sentences», the
Methodology of M. Kuhn, T. McPartland «Who am [?», the author's questionnaire, essay,
«I am the past, I am the present, I am the future» and A.S. Budassi «Self-assessment
of personality» on digital media or through the use of various WEB programs. The
estimation of the significance of the shifts was studied using the nonparametric Wilcoxon
T-test and the sign criterion. Statistical data processing was carried out using the SPSS
Statistics 21 program.

Contribution of the authors:

B. Matayev — was responsible for the theoretical foundation of the study. She conducted
a comprehensive review of the existing literature on emotional intelligence and its relevance
to scientific and professional competencies. She contributed to the development of the research
framework, defining key constructs, hypotheses, and conceptual models, and helped formulate the
methodological strategy for the study.

K. Shalgynbayeva — coordinated the empirical research phase, organized and conducted
the pedagogical experiment, and ensured ethical compliance during data collection. He managed
collaboration with participating universities, oversaw data gathering (questionnaires, interviews),
and contributed significantly to the structuring and writing of the manuscript, integrating
theoretical and empirical findings.

Z. Kulsharipova — conducted the data processing and statistical analysis, applying
regression analysis and interpreting the findings. She was responsible for visualizing the results
and drawing practical conclusions. Akhmetova also developed and tested training modules and
interactive tasks to foster emotional intelligence, and provided the final recommendations for
educational practices based on the research outcomes.
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Komnrsrotepne tepren: C. ITumnnenko

Bbacyra 26.03.2025 x. KOJ KOWBUIJIBL.
®dopmarter 70x100 1/16. Kitan-xypHan Karasbl.
Kenemi 7,4 maprtel 6.1. Tapansiver 300 naHa.

Barace! kemiciM OOWBIHIIIA.
Tamnceipsic Ne 1540

KomnrrotepHas Bepctka: C. [Innunenko

INoanucano B nevars 26.03.2025 1.
®opmar 70x100 1/16. Bymara KHKHO-)KYpHAJIbHAsL.
O6weM 7,4 yu.-u3n. 1. Tupax 300 3k3.
IleHa noroBopHasi.
3axa3 Ne 1540

PenakunonHo-u31aTENBCKUI 0TI
[TaBnomapckoro negarornyeckoro yHUBepcuTeTa UMeHH Onkeit Mapryiian
140002, r. [TaBnomap, ya. Omkabaii 0atep, 60.



